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ABSTRACT 

This manual presents instruments for evaluating the 
program and facilities of day care centers and family day care homes 
serving nonhandicapped children aged 3-5. Chapter 1 discusses child ^ 
care evaluation in general and outlines the rationale underlying this 
evaluation system (including the principle that day care evaluation 
should assess program input rather than output) . Subsequent chapters 
include descriptions of: (1). development, field testing, and revision 
of both the evaluation forms and the supportive information provided 
in the manual; and (2). administering evaluation and scoring forms, 
and summarizing data. An appendix:, comprising four fifths of the 
document, contains all 27. forms used in the evaluation system. These 
include: (1) identification forms, which summarize information on the 
facility and clients; (2) objectives forms, which help center and 
supervising agency staff to establish the standards for evaluation; 

(3) a form that summarizes the organization and procedures used at 
the center and identifies the location of supporting documents (uhich 
could prove that the services are actually provided as described) ; 

(4) staff questionnaires, yhich. provide partial verification of 
information in the organization and procedures form and , also measure 
staff knowledge and staff morale; (5) checklists of equipment^ and 
physical facilities and their utilization; and (6) forms for observer 
ratings of group experiences, individual caretakers and routine 

'activitiesi. (CHW) 
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Foreword 



This Day Care Evaluation Manual has been developed by the Council's research depart- 
ment over a period of two-and-a-half years through a project in which evaluation concepts 
and instruments were systematically tested and re-tested. The instruments described in 
this report meet the need for self-evaluation tools. They can be applied by day care center 
staff, parent organizations, licensing personnel, researchers, and consultants. 

In addition to offering a basis for evaluating program, the manual provides agencies . 
with a means of re-examining program philosophy, objectives, and administration in a 
comprehensive and systematic manner. Although developed specifically for day care evalua- 
tion, many of these instruments could be applied, with a minimum of modification, in 
other service fields. 

The Council is indebted to the 24 centers and homes that participated in the first 
pilot test of the instruments, and to the 10 agencies which applied the tools themselves in 
the second test. Several of these agencies found the manual to be useful as a guide to staff 
training in addition to its value in evaluating program. 

' Special recognition is due Ms. Helen Howerton. Project Officer, Office of Child Devel- 
opment, U.S. Department of Health, Education and Welfare, for her leadership and guidance 
throughout this project. 
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John H. Ballard 
Executive Director 
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Introduction 



The Cpunul tor C omiminit> Services in Metropolitan Chicago submitted a proposal in 
May 1972 to the OtTiee of Child Development, U.S. Department of Health, Education, and 
Welfare to develop measures to evaluate the quality and style of services in a cross section of * 
day care facilities. A grant award was approved July 1, 1972. This Day Care Evaluation, 
Manual is the result of two years of work on the objectives identified m the proposal. 
' The major objectives to be accomplished wete/^" 

1. To develop and pilot-test measures to assess the quality of day care from emotional, 
cognitive, and social points of vigw m a broad range .of day care facilities: 

2. To organize these measures into a system of instruments to be used by license- 
grantors, supervising agencies, funding sources, center personnel, and day care 
researchers; and 

3. To assure that the evaluation .system devised would be self-explanatoiy and include 
, sufficient direction and guidance for administration by suitable personnel, using 

only the materials provided by this system. 

During the first project year, the staff developed the preliminary instruments and pilot- 
tested them, using interv,ie,wers and observers whom they trained for these purposes. The 
first pilot test tnchided fifteen day care centers and nine day care homes. Experience with 
the pilot test provided plentiful material for the development of the evaluation system. 

In the second year of the project, the instruments were revised and reorganized and a 
second pilot te^t was conducted. Seven day care programs in the Chicago area plus three 
additional ones in other states were evaluated. Six experts in early childhood education 
ot fered critical reviews of preliminary versions of the Manual. The respondents and ob- 
servers who carried out the second field test were not trained by project staff, but the evalua- 
tion instruments were discussed in feedback sessions and revised accordingly. The organiza- 
tional form of the instruments ^ilso ser,ed as a comprehensive evaluation device, appropriate 
for evaluations administered either by the day care facility itself or by an outside body. 
I he feedback from the second field lest was incorporated into the final revision, which is 
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published as this Day Care Evaluatioli Manual ^ , 

Chapter 1 of the Manual discusses child care evaluation in genera}, the conceptual foun- 
dation of the evaluation system, and the rationale employed in incorporating the concepts 
into X\\\^ Manual Chapter 1 describes how the Manual was developed, its two field tests, and 
the revisions that resulted from these efforts. Chapter 3 describes the primary function of 
each group of forms in the evaluation system^ and the manner in which the Xorms were 
developed. Chapter 4 describes the administration of the evaluation process as a total organ- 
ization and suggests methods of selecting portions of the process for the particular needs 
of the user. Chapter 5 discusses the selection and training of observers. Chapter 6 provides^ 
the methodology for scoring the evaluation forms. All forms included in the Manual and ^ 
directions for their completion appear in the Appendix. 

One point on the terminology used in X\\\s Manual should be kept in mind by the user. 
Sin^c center staff (md day care mothers and families are eValuateti within tlie same framework 
and one fornns used for both types of facilities wherever possible, a term was needed to 
applAo any person charged with the care of the children. The terra caretaker was adopted 
for that purpose. It does not imply custodial care - as it might in some other contexts.' 
It is merely a common title for all who take care of the children, Nvliether they are directors, 
teachers, day care mothers, aides, teen-age helpers, volunteer grandmothers, or consultants. 
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CHAPTER 1 



. Rationale for Evaluation of Day Care Services 



\ \\\^Mitnuul rcbponds to thc need to evaluate day care centers and day care homes ja^ 
realistic \va>. Da> care has become the focus of much controversy, Yel despite tlic Varyuig 
reactions of lunding bodies to demands for day tare and despite conflicting opinions re- 
garding its potential benefits, tare for children outside their own hoines^irt'day care centers 
and day care homes is expected to increase as the number of em^Loyed mothers of young 
children increases.* ^ 

The responsibdit> undertaken in providing care fpV^^ung children for extended periods 
ol time IS a great one. Regardless of good intentions, fine training, and expensive equipment, 
any facility providing this care should welcome a means to step back, take stock, and con- 
sider the quality of the care it is providing. " ^.-^-^ 

As in most other spheres of life, day care pVoviders do their work in ways that have bc- 
cuiiic habits for them. Mach of their behavior is dictated by their own personal, ^established 
repertoires oi responses lo children. They seldom are able to think througlvtjie suitability of 
their responses for the particular circumstancvis and children involved.. ^ 

In part, this problem is a coiibcquence of the rapid and demanding nature of interaction 
with group of c4nldren. It is often the effect of a type of professionalism, or nondiscriminant 
application of stock reactions to model situations. 'It also reflects the fact that much of what 
is tUc essence^ of the interactibn between adults and children-was learned by the day care 
workers during tlicit own childhoods. Such early, basic Jessons on the role of adults in the 
Uves of children, whether beneficial orjiarmful, are difficult to unlearn. 

To fulfill the obligation implicit in caring for children, caretakers must be willing to 
adopt a self-conscious, evaluative attitude. For the sake of the tender lives involved and 
for the sake of personal growth and professional development, they must be willing to put 
aside concerns with threats to self-esteem, and honestly evaluate their own behavior. 

TJie commonly voiced attitude toward evaluation that "1 do not have time for this 
paper work and planning, instead I could be using my time in activities that provide services 
to cluldren" may conceal a logical gap. Without genuine evaluation, there is no assurance 

V 

I \1jiy I). Ktyscrlinp. Workma Mttthvn ami thi \ecti jot Child Care Smicei. U.S. Departniunt of Labor, WomcnN 
Hmcau. June 1%S. 



that^ tficbc activities arj of real value or are even harmless. Pbjcctive evaluation is the 
^nly meanb available for rcviewing-Jictions and for makingjjnprovements in practice. 

The gups in day care evaluation were identified by Examining day care systems, 
typical da> care contracts, day care operating rrianuals, day care trainingmrograms, and day 
care evaluation technique^ Six general opeiffations that an evak^atibn system should have 
emerged From this comprehensive eNaniination of the day care evaluation situation. They 
were clarified and became more precise as they were used to guide the development of ^ 
this Manual Tliese orie;>ttftions are as follows: 

I. JTojj^ldfess program input rather than program autputcof impj^ct 

\\. To provide for evaluation of a broad range of day care providers, from small day 
. " care homes to large centers, and as a corollary to deal with real, existing, non- 
exemplary facilities , . 

III. To provide for evaluation of all areas of day care service t 

IV. To aim for high degrees of specificity and rigorousness in the evaluation criteria 

V. To maximize feedback and conservation of information 

VL To bt; llexible and yet maintain cohesiveness under the various circumstances of 
X\\^ ManuaVs \\%^ ^ 



I. Input Design ' 

The rationale for the first orientation to address program input rather than prog^i 
output or impact - is based on a reaction to recent trends in evaluation work. lUjas re- 
ccntl> been quite fashionable to evaluate a program by measuring its impadpn its recipients. 
This approach requires measuring and comparing particular character^cs of children before 
anVl after exposure to particular programs (or measuring after the^^^^osure and drawing com- 
parisons with standardised age narmt,) and then attributing|lic changes observed to the 
nature or quality of the programs. 

While the typical impact study \yill probabjy^iifdicate which of a grpup of!|>rograms is 
most successful, it will not give any IndicaUpnas to what aspects of the program account for 
this success. TJie typical impact study, possesses some of the elegance and attractiveness of 
a quasi-experimental research desig^ii, but it neglects to require that the programs be care-, 
fully measured and described. The experimental designs on which the impact studies are 
based Ju require careCitl description of the experimental treatments applied. A significant 
degree of the poAvcr of experimental research derives from this requirement. 

The fact that^curriculum guides or operating manuals exist for various programs does 
not weaken this point. They are not descriptions of the treatments applied to children. In 
^.practice, such guides are often tucked away in places that are inaccessible to staff, even 
when highly accessible, their effect on the staff is far from guaranteed. These manuals 
seldom actually describe or strongly influence the on-line behavior of the caretaker. Al- 
thoagli the current trend in evaluation to disregard the study of program input is under- 
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standabic in light of the old-fa^hionod monitoring systems to which this trend is a re- 
action the important jitep of study injf what types of care benefit children the most is ^ 
" neglectcdjn the process. 

Thh Manual devclopes a method that should be an improvement over the less meaning- 
ful versions of jnput evaluation.since it measures the presence of program features that are 
believed to benefit^childrcn. - ^ . 

Authoritative statements and'much research are available that imply^the benefits of 
particular child care practices. Teachers are traiticd^and ultimately tested on their under- 
standing of these practices. Curricula and entire programs arc based on interpretations of 
theoretical systems that include these practices. .Yet evaluations of the actual practices 
are conspicuously rare. Thi> Maniuil allows the evaluator to measure the application of 
these practices. ' 

By providing a means to measure or more accurately describe the day care environ- 
ment, the Miintul also provides to impact researchers a way of precisely measuring treat- . 
ment variables and thus a method of more , closely approximating the experimental model, 

IK Evaluation of a Broad Range of Day Cafe Providers 

♦ 

At present, far fevvereliildren are enrolled in day care centers than in day cariJ homes. 
Both types of care arc probably required to' meet a variety of needs. It is likely that many 
parents, regardless of available resources, will continue to choose care outside of organized 
program systems for a variety of reasons, such as wishing to maintain control over their own 
day care situation, the location of the facility, and an aversion to governmen^tal or highly 
organized programs.*^ Authorities agree that onl^y a small percentage of children in day care 
arc HI situations that could be described as exemplary. It is higlily unlikely that adequate 
resources will be available in the near future to institute aiid support the number of higli- 
povvered programs that would be icquired to meeit present or projected day care needs at an 
ideal or exemplary level of service, Lconomics, logistic fcctSibility, and user behavior strongly 
suggest tluit future day care facilities will resemble those now available, and that the most 
* direct and efficient way to improve: child care is to aid in evaluating and improving the 
si typiis of services now being offered. 

The broad orientation used in ih\s Manual makes it applicable to almost any day care^ 
facility . iThe Mtinual may be usjcd as a resource guide by various types of facilities. The 
Manual includes a compendium of possible services.and orientations toward care iiUerpreted 
ujto turu/cn bclhiviur it suggests many possible approaches to conducting various aspects 
of the day care operation. The evaluation instruments were developed inductively and are 
comprehensive. By\ising this Manual, day care personnel are likely to discover practices 
they would like to try out in their own program. 

The broad range of facilities addressed by the Manual brings a number of indirect po- 
tential benefits to its users. Because the evaluation forms are comparable, cross^comparisons 



•^WoUni^huuNc i gjrninrtCi»rpuiaUun,ina WcnUU Kcvcach, Inc.J^fl.t Can Sunv\, 1970, Stwmtary R< port ami Basic Analysis, 
roport prcpurca fur Orticc o^-tionomiL Opportunity , l.S. Department of Health, nduciUion, and \Vclfarc, 1971 . 
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can be made between facilities and between types of facilities - a type of research thai should 
lead to improvements in the services being given by sources both within and external to actual 
day care organizations. 

Another benefit is the ability to precisely compare facilities known to vary in quality 
or success in order to suggest likely sources of differences in quality. 

Still another benefit is the ability to isolate the types of facilities that are likely to pro- 
vide particular types of service. (For example, size of center tends to affect the components of 
the programs.) Particular children may need particular types of care, and the types of facil- 
ities likely to give these types of care can be identiHed-by analysis of data from evaluations of 
a range of facilities. ^ 

Typical licensing procedures are very specific in their requirement^ for physical facilities. 
Yet their requirements for the emotional and cognitive atmosphere provided are stated only 
in general terms. The judgments required of licensing personnel are therefore rather general 
and subjective in those areas. 

If a specific system of evaluation, such as the one offered heV^, were integrated into 
licensing procedures, licensing decisions would be more comparablevand the licensing per- 
sonnel would have at their command a ready device for formulating \d refining their judg- 
ments and for making more specific suggestions to the facilities they supervise. 

This possibility of making the emotional and cognitive -spects of licensing more ob- 
jective should not be viewed as a sophisticated and objective means of denying a license to 
an applicant. It is ackno.wledged that licensihg procedures are meant to ensure minimum ac- 
ceptable quality. What the Mamial doQS is to examine day care quality Where it exists, and by 
providing a finely graded system of judging t\u developmental potential of the environment, 
to provide a manageable, objective means of evaluation. The individual facility may thus be 
improved througli its relationship with its licensing supervisor and by ptilizing findings made 
possible by its membership in a group of identically evaluated facilities. 

. There are further benefits to having many facilities evaluated by the same system. The 
following arc a few examples: 

Tlie availability of objective, comparable, evaluative data on numerous day care 
providers would produce a base line for the study of the effectiveness of caretaker 
training programs. The analysis of data on facilities that receive consistently high 
ratings could guide staff recruitment activities and contribute to the revision of 
recruitment^tandards that were originally established without supporting evidence. 

Levels of accreditation, based on evaluation, could be awarded in addition to a 
license. Accreditation could senTe as an incentive to day care providers. Given 
proper publicity, it miglit create a demand on the part of day care users for high 
accreditation, which would indirectly motivate day care providers to improve their 
service^ ' 

^ Tlic broad scope of this Manual and the universality of the licensing requirement 
make it possible to compare facilities that are verj' different. There is an impor- 
tant need for this type of comparison. Althougli certain children fare better in 
the intimate and personal atmosphere of a day care home than in a day care center, 
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for example, many parents seek center care without previously considering the day 
care home alternative. This behavior is probably an effect of the well-publicized 
importance of early learning and its association with organized preschool programs. 
Many parents.are obviously seeking a head start for their children, but they may 
not have the information they need to make the right decision. Use of portions 
of the Manual in conjunction with licensing procedures would allow comparison 
of the quality of service available from very different types of facilities. It would 
also give a justifiable basis for developing and augmenting types of facilities that 
either excel in quality of service or provide unusual service of a desirable nature. 

If it were found, for example, that day care homes excel in providing an im- 
portant facet of child care, or that certain types of day care homes provide equiv- 
alent program services plus added conveniences for parents, organizations to augment 
day care home services are likely to emerge. Such organizations could coordinate 
and provide consulting .services, staff pools for take-over in emergencies, referral 
and matching services, financial and advisory help in meeting standards, and staff 
training. The Neigliborhood Family Day Care Parent Program in Washington, D.C., 
and the Day Care Neigliborhood Service in Portland, Oregon, are examples of 
comprehensive augmenting programs of this nature. 

Research on numerous topics more general than the quality of day care would be 
possible with the collection of completed evaluations. The data generated by the 
forms in W\\s Manual include the many variables commonly associated with basic 
psychological and sociological research. 

III. Coverage of All Service Areas 

The decision to provide for the evaluation of all service areas grew out of knowledge of the 
number and types of provisions usually included in day care contracts. If evaluation means 
compliance with contractual provisions, then there should be a way to measure progress 
toward nieetnig these requirements. There are two less obvious advantages to evaluating all 
service areas. First, considering the nature and large number of provisions contained in day 
care contracts, it is important to have a means of isolating the types of objectives that usually 
are/io/ fulfilled in practice so that a plan of action can be contemplated as a remedy. Unful- 
filled objectives that are judged peripheral to child care miglit be dropped in favor of con- 
centrating on those that iire more central. The more important, unfulfilled objectives could 
be given new support, or new delivery systems could be instituted to make them more attain- 
able. And second, to most effectively use an input evaluation as the description of the ex- 
perimental treatment in an impact study, all services should be examined and made available^ 
for analysis. The impact of a program might be the result of a service whose importance 
would not come to light unless all service factors are examined, / 

Day care services were classified according to function; this classification was used as a 
guide to ensure that all services were covered in the evaluation. 
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A. Administration 

1. Budgeting, fiscal management, and cost analysis 
'2. Personnel practices 

a) Recruitment 
" b) Allocation 

c) Evaluation 

d) Advancement 

e) Grievance resolution 

3. Regulatory compliance 

4. Operation of center policy committee 

5. Maintaining records and clerical functions 

B. Supporting Services - 

^ 1. Client recruitment 

2. Screening for client problems 

3. Referral and fcllow-up for client problems 

4. Procurement of community resource donations 

5. Referral and follov\;-up for family needs identified 

6. In-service training program and staff development 

7. Parent contacts 

C. Direct Program 

1. Curriculum input . 

2. Socioemotional input 

3. Scheduling of activities 

4. Nutritious and attractive food service 

D. Organizational Structure 

IV. Specificity and Rigor 

Logic requires that quantitative comparisons can be drawn only between like entities, if 
day care facilities are to be compared with one another or with established standards, the 
particular aspects of the facilities must be described in specific, comparable' categories. 

Tlie rigorous nature of this evaluation process is a response to the looseness and non- 
productiveness observed in many day care evaluations. Many precise requirements are in- 
cluded in large-bcale day care contracts or operating manuals. Typical evaluation teams are 
equipped with lists of objectives and indicators of accpmplishment. These lists of indicators 
arc by no means complete, inore nearly resembling examples and leaving a great deal to the 
ingenuity and diligence of the evaluators. The actual form of the evidence showing accom- 
plishment of objectives and its location is left in large part to on-site discovery and the gobd 
will of facility staff. An evaluation of this type requires a large team of evaluators to spend a 
great deal of time and yields findings that are uneven in their coverage and validity. The 
unevenness results from individual differences between the evaluators, the attitudes of center 
staff, and variations in evaluatioivtinie spent on the site. 
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In contrdbt, the procedure rcconiniended b> this Manual requires a large investment of . _ 
tune by the staff of the evaluated facility. It standardizes the portions of evaluation time 
spent in making observations and defining what is to be observed. 

^In a typical evaluation, false impressions may be fojtered or the day care staff may 
guide the evaluators to impressions favoring their operation beyond what it deserves. At the 
same tinie» many contracts have requirements that are impossible for some facilities to meet. 
The day tare provider may well feci that if he appears to be meeting his contract requirements, 
his contract is more likely to be renewed and the time during which he can offer the important 
services that he actually does provide will be extended. This motivation does not necessarily 
reilect ii dishonest intent, and in the short term, the reasoning implied in it is probably sound, 
rrogranis tire more hkel> to be continued or refunded if they appear to be performing the 
services required of them. 

Nevertheless, resources are likely to be wasted in the process of trying to give the appear- 
ance of contract compliance \fgcsturc:> of service are provided in lieu of real service. It is 
not unusual to find a nonfunctional service being counted toward fulfilling h requirement 
(for example^ continued referral of children to an agency that has been foui^d incapable of 
performing the required services). Nor is it unusual to discover that records have been used 
to retloct an exaggerated image of the services provided (for example, if the contract requires 
niuuy volunteers,.the names of people only tenuously linked to the facility are listed). 

The worst effect of these possibilities is the tendency to perpetuate the situation and its 
associated inefficiencies and. undue pressures on personnel. New contracts are often modeled 
after existing ones that appear to be effective and workable. The easier it is to give the 
appearance that impractical objectives have been accomplished, the more likely it is that 
these objectives will be required of subsequent programs, which will then become embroiled in 
the same types of problems. 

It would be more constructive to renegotiate standards or improve the resources avail- 
able to the day care providers according to rigorous evaluation findings. The rigor of this 
Manual is intended to assure a fair evaluation of facilities and to provide firm bases for de- 
termnung the practicality of what is required of them. The Manual therefore is designed so 
that any prograiii facet not directly observed by the evaluator can be validated by using 
information previously provided by day care staff. The information required for validation is 
provided in a form specific cnougli to allow an outside agent to use it with a minimum of 
personal inquiry. 

V* .Feedback and Conservation of Information 

Information is useful only to the extent that it is preserved in legible form and available 
to those who can benefit from it. A number of devices have been built into the procedures, 
of this Manual to maximize its' usefulness. 

Onee the forms cojitained in this Manual are completed in the evaluation process, 
they will then contain information that is comprehensible without transcription or 
interpretation. They are likely to be used for reference or other purposes by the 
users of the Manual who have no special machine-scoring equipment, an(i no in- 



clination to use key charts or memorize special symbols. 

Evaluation forms are designed to allow' modification or updating for subsequent 

evaluations. 

- The usefulness of some of the forms to tue center operations staff can be considered 
compensation for their work in completing the forms required to lay the ground- 
work for evaluation. If accurately completed, the Administrative and Supporting 
Services Information fomi, for example, could serve as a comprehensive in-house 
operating manual for staff. It would clarify lines of responsibility, give the location 
and organi/.ation of all kinds of records, record the names of consultants and re- 
sources drawn on in the past, and provide other practical information. 

The whole evaluation process includes instruments for several types of feedback. 
The Program Objectives fonn, in which center personnel give their opinions on the 
reasons why some objectives arc inappropriate or impractical, contains a device for 
feedback to policy-makers. This device provides predesignated channels for feed- 
back from on-site staff to policy makers .without casting the feedback into the form 
of an excuse. In addition, the Staff Questionnaire offers feedback that miglit pin- 
point souj^es of staff morale problems. 

i. 

VI. Flexibility 

This Manual is designed to be flexible enougli to meet both the varied needs and orienta- 
tions of its users and the requirements of good research. Flexibility is built into its use in 
SIX different ways, and its use is to be systematically varied according to the orientation and 
needs of the particular user. . ^ 

The Manual is flexible according to: 0 ) the type of facility (center or home); (2) the 
extensiveness of the evaluation required or undertaken (the breadth of service areas to be 
evaluated), (3) the intensity of the evaluation (the extent of efforts to validate the data pro- 
duced by Uie evaluation), (4) the nature of the agency originating the evaluation (for example, 
whether a center director is evaluating his own operation or whether a funding agency is 
evaluatmg the center to determine its eligibilHy for extension of funds); (5) the objectives or 
goals held up as standards in the evaluation; (6) the organizational status of the facility. 

Examples of this flexibility are found in the following possibilities. A preschool 
teacher may evaluate her own classroom and staff by using a portion of the evaluation 
Manual A small center may .be evaluated by its director as a means of organizing his ap- 
proach to service improvement, or as preparation in applying for govemmental grants. The 
^ administrator of a large network of day care centers may^rcquire periodic evaluation of all 
the member facilities. A funding or governing body may require evaluation for accredita- 
tion or support. And a licensing official may regularly integrate portions of the Manual into 
the licensing procedures. 
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CHAPTER 2 



I 

Manual Development, Field Tests, and Revisions 



This Manual was developed by an extensive inductive process^followed by several re- 
visions. Three documents were produced, the preliminary manual, the first revision, and the 
final revision, which is the present Day Care Evaluation Manual 

Preliminary Manual , « 

The preliminary manual was developed after reviewing many thousands of items from 
child development, day care, and Head Start materials, and by then selecting appropriate 
items for incorporation in it. 

Some of the instalments of measurement chosen to evaluate day care were adapted from 
other sources. All were put into a form that would be easy to apply in the field and easy for 
the participants ^o complete. To .the extent possible, respondents were required to check 
appropriate spaces rather than compose sentences, paragraphs, or lists. The forms resembled 
nuilUple-choice lists of possible responses. ThisTormat provided convenience to the rb- 
spondcnt and helped to ensure a higli level of comparability between responses from dif- 
ferent sources. , " ^ - 

The items chosen for inclusion in the instruments covered topics of general interest and 
not those peculiar to particular research points of view. At the same time, the items dealt 
with small, precise units. Above all, they had to fit into the design of the developing evalua- 
tion system. 

Two major categories were used. One category covered practices considered to have a 
beneficial effect on children, the other focused on methods of measuring environmental and 
behavioral influences. Materials in the first category were based on authoritative sources of 
child care practices and recent research on child development, day care, and Head Start. 
Materials in the second category were identified by surveying the entire Educational Re- 
sources Information Center abstracts for the six most recent years. The bibliography lists 
these sources. 

Each set of materials was subjected to three elimination reviews. More information was 
sought about each abstract that survived these Reviews. Ultimately, information on each 
measurement was sorted into three systems; by topic of child development or child care 



ERLC 



0 0018 



to wh^li a wdb iclcvant, b> mcaMircmcnt blylcb (check lists, observation techniques, etc.); 
and by the instrument from which it was originally adapted.^ 

The prehniniar> manual was developed b> adapting selections of thef.e various niatcrials 
and by designing original items where they were needed."^ An abundant number ofapprpachcs 
to assesbing eaeh faeet of day eare was included to increase the likelihood of adequate cover- 
age after the eliminations based on field test findings. 

First Field Test 

The prehmuiary manual was pilot-tested in its entirety, with the exception of one form 
that was likely to cause dissension among lacility staff,^ The pilot test was conducted over 
a three-and-onc-hair month period. 1 ifteen day care centers and nine day care homes partic- 
ipated. 

The orignud plan for the field test required facilities in the following cagegories: pro- 
prietary d. / eare tenters, day care centers receiving grants-in-aid, day care homes supervised 
only by htcnbing personnel, and day care homes supervised by social agencies. Originally, 
all day earc homes participating in tiic test were to have at least two normal children between 
the agcb of three and five in regular attendance. This criterion was ab.-^ndoned when it was found 
that the day care home clientele and their attendance patterns were a great deal more irregular 
than had been anticipated. Had these requirements been retained, the subsamples of day care 
homes could not have been found, despite the cooperation of local licensing personneh Many 
homes cared for children younger than two years, and many cared for children who attended 
irregularly. 

The observers or interviewers were selected on the basis of their experience in child devel- 
opment and day care. They were trained intensively for three lull days. Subsequent training and 
bUpcrvibion ol the observer staff were given in conjunction with weekly half-to-full-day feedback 
bCbbioiib during which the Field test events of the week were discussed in detail and.adjustments 
were made in the tcbt Instruments* Reliability was built into the process by stipulating that al! 
held tests were to be conducted by a^eam of two and that their judgments were not to be 
discussed until they met in the feedback sessions. 

The observers were asked to note and report relevant examples and anecdotes, all of 
which h.elped to reveal to the super\'ising staff whether they understood the kinds of 
judgments they were to make in conipreting the forms. This feedback also helped to test 
the clarity and usefulness of the'forms. All feedback and supervisory discussions were com- 
mitted to detailed notes, which ultimately , along with analyses of the completed forms, served 
as a guide in revising the manual. General training procedures and related problems in field 
application of the evaluation instruments are discussed in Chapter 4. 

\Many mcMsurcmcnt syNtcms arc acrivca from previous ones or were constructed to make up for their weaknesses, in 
winch case Lommcntarics on Ihc origmai measurtis generally accoinpanj the derived ones. Tlic measures related to or 
' commenting on one another were sorted together, 

'^Ihe.aKciisston ut the lorms in Chapter 3 indicates which malcrials were used directly m the construction of particular forms. 

1 his lorm was the Stall Oucstiunnairc. In an actual evaluation, resultant dissension could be resolved and used as motiva 
tion to eorreol sources of low morale. 
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To tcbt the preliminary manual as a b>steni of procedures (and not just as a collection 
of forms), the fielci test VAiseonducted as thougli it %vere a genuine evaluation of the subject 
facilities. The forms used as background and for scheduling the remainder of the evaluation 
instruments were mailed to the facilities. One original form asked for schedules of the chil- 
dren's day. In centers, the form also determined which particular group of children were 
to be observed. 

The best test of the preliminary manual reqiiired the cooperation of the staff of the 
facility. Their serious efforts and thoughtful comments were needed. In fairness, and also 
to prompt their feedback, it was also ciucial for them to realize that the field test was an' 
evaluation of the manual, not of ihem. This point was stressed in all contacts with the 
facility staff. 

At centers, visits were arranged in keeping with the wishes of the center directors, and 
efforts were made to ease the tension associated with being evaluated. Nevertheless, a 
majority of key personnel in the centers visited appeared to be intentionally putting their 
best foot forward. Although some discomfort was probably experienced by center personnel, 
which was unfortunate, this resemblance of a field test to a genuine evaluation adds to the 
veracity of the pilot test of the manual. One circumstance did tend to minimize discomfort^ 
the facility staff invariably seemed to assume that the observers were watching the children 
instead of them, which usually Was not the case. 

While day care mothers displayed somewhat less discomfort in being observed, se'rious 
scheduhng difficulties arose out of the irregularity with which parents brought their children 
to the day care homes, the variabiUty in duration of daily attendance, and the Hkelihood 
that the activities in the hon^c followed only a sketchy schedule. 

The revised procedure for scheduling visits and administering the instruments in the 
pilot test was as follows; Two weeks after the background forms were mailed, telephone 
contact was made with the facilities. If the iorms had already been returned, clarifying 
questions were asked concerning the answers. If the background forms had not been re- 
turned, they were completed over the phone as far as possible. One purpose of these phone 
contacts was to "break the ice" and assure the potential sample members that behind the 
impersonal letters they had received were sympathetic human beings who were grateful for 
their cooperation. These conversations attempted to establish a "research alliance'' be- 
tween the staff and the personnel to be observed and to emphasize their mutual concern for 
improving the care given to children, 

Tliis personal type of contact at the outset was considered very important in getting , 
the n^ld test in full operation. Once the first visit was scheduled, the relationship developed 
on the site between the observer and the caretaker staff served as the basis for determining 
the time of subsequent visits. The observers'were instructed on how to establish good work- 
ing rapport with the day care staff and were encouraged to use their best judgment of 
situationsras they developed in order to retain the facility as a part of the sample. 

The interviewers were instructed on the number of times each form was to be used and 
the setting and duration of time required for completion of each. Two full days at each 
facility were required as a bare minimum. 




Once the field test was in full swing, the interviewers pointed out that the day care day 
IS a long one [ b> definition, longer than an average working day. Team members were allowed 
lo relieve each other on fiill-day site visits in the following way. One would be there as the 
children arrived and ended her da> at 4:00 P.M. The other arrived around 9:00 A.M. and 
then stayed on into the later hours. • 

With only a tew exceptions, the interviewers arranged their own appointments to 
gather inl'ormation required by the forms. When forms were administered by the coordi- 
nating project stalT, the interviewers or observers familiar with the facilities were consulted on 
the preferences and capacities of the facility staff to be contactod.^everal members of the 
project staff observed and helped facility ^'taff to complete' the fonns that were designed 
for completion without outside aid. Wljy this assistance was needed whether for reasons 
of Ittnguage tisage or format style was noted and included in the materials ased for 
revision. 

The preliminary manual was then entirely revised, and the second test manual was 
field-tested under different circumstances, 



Second Field Test 

The second field test was conducted to test the revised manual and its organization and 
to test Its feasibility as a selt'-administcred procedure. The participants received no sub- 
stanual training on how to use the forms other than the instmctions provided within the 
manual. Because the earlier field test had exhausted the local supply of licensed day care 
homes willing to participate, the revision was not pilot-rtested in the day care home 
situation. 

l)a> care centers participating in the second field test were located 'from several sources. 
I hc lilmois Department of Children and Family Sources (IDCFS) Day Care Unit offered to 
locate local centers and assign three interns (child development students) to conduct portions 
ol the pilot test of the revised.nianual. All five forms requiring observation were administered 
at each of four local centers, by teams of two students. Arrangements for conducting the 
pilot test and the manner of obtaining and recording feedback were similar to those used in 
the first field test, with the exception that the observers received no assistance or training 
trom the project staff until after they had studied the manual thoroughly on their own. 
Then the only directions given were on which fonns.to administer and the time span and 
situation required for their completion. 

During the course of the project, many lett(*rs of inquiry were received from day care 
centers, pinners, researchers, and early-childhood specialists throughout the United States 
and Canada, Those who were considering Uit\ evaluation of centers were invited to conduct a 
pilot test of the revised manual. Three centers located in two Soutljern states participated in 
the second pilot test. Several others reviewed the manual and submitted their criti(:al 
comments. Five additional local centers took part in the second pilot test. They were re- 
cruited on the bi .is of their previous contacts with the project or with the Council for Com- 
niunilxServiees, 

The portion of the second pilot test administered by students assigned by the Illinois 
Det)artment of Children and Family Services was conducted similarly to the first field test 
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*(inimit> the intensive training, of course). The project staff was much more detached from 
the other observers in the second pilot test. While the participants were assigned evaluation 
forms, each^as also allowed to choose addi.tional forms in accordance with his interests 
and needs. Participants selected their own interviewers and their own methods of training 
and securing prelmiinary feedback, being.guidcd onfy by draft materials being prepared for 
the manual. Feedback to the project (except in the case of the interns) was achieved by the 
completed forms and by telephone discussions with the individuals who supervised the 
observers.^ ' 

Twelve centers took part in the second pilot test. All forms and procedures in the 
reviseU pianual were fiefd-tested.'' All twelve centers tested the forms considered most 
important .and the ones that had undergone major revision. The other forms had been dis- 
tributed proportionately and according to interest among the participants. 

The second pilot test included a broad range of day care center facilities. They varied 
m si/.e and sponsorship or affiliation (religious, university, state grants-in-aid). The observers 
were advanced undergraduate students with majors in child development and experience in 
day care, beginning students in the social science field with limited day care experience, 
practicmg psychologists, early-childhood specialists with considerable prior experience 
in observing day care programs, and dire jtors of centers. 

hi addition to the actual pilot test and the collection of critical comments from those 
who had at one time or another anticipated taking part, the revised manual was also submitted 
• to the review of selected local authorities on day care, child development, and measurement 

Througliout the whole process, all types of feedback data from both field tests were 
organized by form, by item, and by organizational procedure. 
I 

>^ 

Data Analysis and Revisions 

The real findings of a pilot test of this type concern the clarity and dependability of , 
the tbrms and the design for their application. ' ^ 

All responses and organized feedback data were inspected and tabulated to reveal the 
following characteristics for each item and fomi: 

1 . I Clarity of language and format 

2. Completeness of responses and causes of-incomplete responses 

3. Ability to differentiate between individual facilities 

4. The need to collapse categories or responses 
' 5, The need to expand or create subcategories 

6. Vulnerability to encouraging response-sets on the part of the respondents 

7. Location of items requiring better definitions and examples 

^Onc exception was a loual facility who^c director wished to be debriefed in person so as to provide a learning experience 
for her own trainees. 

^Including the Staff Questionnaire which had been held back in the first ficW test. 
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The furiiib completed by observers were also anat^^zed to see if they were reliable enoiigli 
that ratings taken b> different observers agreed. The three forms dealing with observation of 
program in action were also analyzed to determine whether the phenomena observed were 
consistent enougli from time to time to warrant tlveirbping included in an evaluation 

As the feedback sessions got underway it became clear that small revisions, deletions, 
and additions to the forms would be required througliout the field tests. Once it was dis- 
covered, for example, that a particular observation could not be made under the prescribed 
conditions. It would have been toolish to continue using the original instruction. Further- 
more, the possibility of testing the ability to measure particular topics under conditions in 
which they could have been observed would be diminished. 

The continual redefining of guides to the observers' judgments was more important 
than having two pools of strictly comparable data. Had the sources bf misunderstanding 
been merely noted and held for the major revisions, a clear-cut definition of the essence of 
each judgment could never have been reached. Some items lequired many revisions, 
which could not have been achieved in a simple two-step plan. The dates on which the 
various mtcnm revisions were instituted were contained in summarizing tabulations used 
for the analyses of the two complete revisions. Xhe minor revisions therefore did not inter- 
fere with the refinement proccdtires alidTin Tact, aided them, since the forms were improved 
after each teedback session. 

In the first field test, agreement between raters increased as the supervisory and feed- 
back sessions progressed. Even in the early stages, there were blocks of items upon which 
both raters in a team agreed almost perfectly even thougli observers from different uni- 
versities were oftep intentionally teamed together. When very good agreement was found, 
the points in the judgment scales were increased in number and the use of extreme decisions 
to tt;st the limits of reliability was encouraged. 

Lach aspect of the manual was discussed at the feedback sessions. All disagreen\ents 
were discussed m detail until they were resolved and the direction necessary for improvement 
was inaniVestcd. The discussions and the exchange of anecdotes occasionally revealed that 
an Item or procedure had been misunderstood, while the relevant form had been scored in 
such a way that this discovery would not have been made without the debriefing. All mem- 
bers uf the coordinating and project staff fell that the manual was substantially improved 
through its many minor and two major revisions. The final revision was judged by the staff 
to be satisfactor> to outstanding in reliability., scaling, comprehensiveness, validity, emphasis, 
and ease of application. \ . , 

The development of the Mantuil through revision of the individual forms is discussed 
in Chapter 3. ^ 
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CHAPTER 3 
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Functions and Development of the Forms 



Lich form in the Manual serves a specific function in the organization of the evaluation 
.system. Most forms also could serve other research and operationalpurposes. The forms 
have been divided into major sections in the Manual according to their major functions and 
topics. ^ ,) " 

This chapter discusses the forms in order to highliglit their major functions. It also 
Mimniarizes the development of the forms and describes examples of their ihoVc specialized 
uses. The summary of how the forms were developed and the list of references to the source 
materials gives the potential evaluator a sense of the logical framework on which this evalua- 
tion system is based. 

This discussion will aiso aid researchers who are contemplating the measurement of 
similar phenomena or are lacing constraints similar to those imposed on this project. Tlic 
identification of source materials and the rationale for some decisions should reduce some of 
their preliminary work. 

All forms used in the Manual are listed in Chart L 



Identification Forms 

Fprms 1 and 18 collect general identifying jnformation on the facility and the clients. 
When the Mamml >vas being developed, they were also.used to determine if the facilities to 
to be observed were qualified according to thcin clients* age groups, numbers, and freedom 
from handicaps, as stipulated by the project. The preliminary version of the foims also 
required a schedule of activities and other information to help in spheduling the facility's 
participation in the pilot test. They were designed to arrive at average figures on capacity, 
enrollment, and attendance, and to designate which of the groups in a multigroup facility ^ 
should be chosen for the pilot test observations. , 

The revised identification for^iisas presented in this Manual are streamlined versions " 
of the preliminary forms. They request identifying and qualifying information ^nd identify 
separate groups in the facilities rather than determining^ which grojfp should be observed, 
as Jt is recommended that .all groups observed in m^dking an evaluatipn., ^ 
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FORMS FOR EVALUATING DAY CARE CENTERS AND DAY CARE HOMES 

CENTERS » ' HOMes 

To be completed by Staff or Supervisors- of Facility Being Evaluated 



Form I - Idemificalion 



Identification 

Form 18 - Identification 

Objectives 



Forin 



1 ^ 



Administrative and Supporting 
Services Objectives (Center) 



Form 19- Administrative and Supporting 
Services Objectives 

Form 20 - Acdvity inventory 

Form 5 - (Same as for Cen ters) 



Form 3 - Program Objectives (Center) 

Form 4 - Administrative and Supporting* 

Seo^ices Objectives (Central Organization) 

Form 5 ^ Program Objectives (Central Organization) 

General Operations Information 

Form 21- Licensing Questionnaire 



Form 6 Adr\uni$trative and Supporting 
Services Information (In-House 
Operating Manual) 



Form 22 - Administrative and Supporting 
Services Information 

Staff Qiiestionnaire 

Form 23 - Staff Questionnaire 



Form 7 ~ Staff Questionnaire 

' To be completed by Evaluators or Staff Appointed as Obsen/ers 
' Physical Facilities 



Form 8 - Physical Situations to be Observed 
Form. 9 Organization and Use of Indoor Space 
Form ^0 - Locale ^ 

Form 1 1 Indoor Gquipment, Supplies, and 
Ariivi ties Check List 

Form 12 - Organization and 'Jse of Outdoor Spaue 

Form 13 



Form 24 - Physical Situations to be Observed 

Form 25 - Usa of Indoor Space 

Form 26 - Locale 

Form } 1 - (Same as for Centers) 

Form 14 - (Same as for Centers) 



Organization and Use of Gymnasium or 
Gross Motor Activity Area 

Form 14 - Outdoor Equipment, Supplies, and 

Activities Check List , 

Program in Action 

Form' 15*- Observation of Group Experiences Form 15 - (Same as for Centers) 

Form 16 - Observation of Individual Caretakers Form 16 - (Same as for Centers) 

Form 17 - Observation of Routine Activities Form 27 - Observation of Routine Activities 
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Objectives Forms ' . t» , 

** . 

The primary hjiiclioii of the objectives forms is to establish the standards by N\aiidulay 
care services are tu^be evaUiated. The project did not presume to dictate goals or objectives 
for child care to those providing the care. Rather it provided a collection of possible objec- 
tives cHstilledJrom the work of leading experts in the q^eld. It ;illows for cHotce^o be made 
froirt iu\\oiig these possible objectives to establish the particular set of objectives to be used 
in^tiio evaluation of'each facility. The measurement of objectives that are so basic to' the pro- 
^visioii of the child care that they should not be left to choice or are potenthilly destructive 
yet widespread are built into the scoring system. 

The prehmiiuiry objectives form was constructed as part of the inductive process 
described in Chapter 2. Abstracts were made from two types of literature: .(1) guides to 
providing day care and guides to training for and ^^valuating day care services; and (2) sum- 
maries of research on child development, early educatimi, day care, and Head Start. 

In compiling the abstracts, materials were gollectefflhat referred to any facet of day 
care, bach statement about what ought to be done was either quoted or paraphrased. These 
statements came to be known by the project staff as the "ought to*s.'* The research sum- 
maries were abstracted in a more indirect manner. Using the nineteen socioemotional, 
perceptual-motor, and cognitive objectives for preschool education offered by Kamu's 
analysis (1971) as locators, each study claiming an improvement effect was examined to 
identify the treatiiTent to which beneficial effects were attributed. Th^se treatments or ways 
of dealing with children were qualified by any special circumstances that existed in the studies 
from which they were drawn and were then collected as abstracts. This type of preliminary 
objective came to be known as "research findings " The entire collection of abstracts was then 
submitted to a condensing and level-settingl)rocedure. ObjCJctives to be used in the Manual 
had to be sufficiently speciriL and operational to be identified with recognizable behavior and 
practices and to 6verlap as little as possible. 

' The various stcp^ required to establish a workable list of objectives, the collapsing of 
categories, the deletions of repetitious mnteriah etc., yielded a list of seventy-six items 
c>^ering all phases of day care. These were divided into items pertinent to administrafive and 
supi)orting services and items pertinent to direct program. Objectives pertinent to Jidmin- 
istrative and supporting services \verc stated in concrete terms. Objectives pertinent to 
direct programs were stated in more abstract, less specific terms. More of the administrative 
and supporting services items were derived from the "ouglit to" collection; and more of the 
direct progr^im items were derived from the "research finings'* collection. 

After testing and revision, most of the preliminary forms developed to collect objectives 
from day care mothers had to be eliminated. Of these forms, the Day Care Home Activity 
Inventory (now Form 20) was retained. By itself it cannot be used to establish objectives, but^ 
It was found in the pilot tvst \o actually remiiul some day care mothers of things they miglit 
^ do With the children, and sinc^ that was an intended'minor function of the objectives fom,. 

it was Vetairwd. ' , ' * . 

The method of inquiry built into the remaining objectives forms allows for the facility 
to be evaluated by standards set by fonmd contract or policy, by the director's opinion of 
what is important, pr by what thfe actual^'working objectives" of the facility are. The da^a 



collected b> thcbc fornix also lend thenisclvcb to discovering pattemo of agreement between 
these three sources, 

A i>peLial function of these forms is that they are designed to transmit the opinions of 
the staff concerning the suitability of particular objectives to the policy-making bodies. 
Thus, the forms are useful in realigning priorities and negotiating foi outside services that 
might be needed to meet particular objectives. 

General Operations Information Forms 

Form 6, Administrative and Supporting Services Information form (Iq-Ilouse Operating 
Manual) for centers, is the core form of this section. Its nine parts cover the following topics. 
(!) licensed status, and frequency and types of visits from licensing personnel, (2) whether 
the center is endorsed or certified as having attained standards other than those set down as 
mininiums b> the state and dt> , (3) areas in which an outside agency or individual provided 
consultation or actual service, (4) titles and location of any operating manuals or contracts 
used by the center, (5) whether the centyr is affiliated with or sponsored by some other 
organisation, and a description of the relationship, (6) child, staff, and volunteer recruitment 
and assignment policies, procedures, amj problems, (7) description of parent, volunteer 
training, staff, and advisory board meetings as well as personnel practices, (8) type of food 
service and nutrition program, and (9) the location of, and the persons responsible for main- 
taining records on all these topics. 

Most sections of this fonn begin with an inquiry about whether the center uses a 
certain procedure or offers a particular service. If the response is affirmative, detailed ques- 
tions about the procedure or service are then to be answered. While the questionnaire is 
length) , care was taken in its design to ease the task of responding, directors are to respond 
by checking boxes, filling in names, dates, or figures, and only occasionally by writing short 
statements. 

This instrument establishes numerous organizational and procedural parameters of a 
center's operatijig system. The types of services and the approaches undertaken to accom- 
plish them and the location of documents indicating that these services arc in fact being 
provided are all contained in the completed form, Tlic location of documentation is a 
crucial feature of the form as it provides for verification of responses, and should imply this 
possibility to the respondent. 

Because of its precision, this form requires the expenditure of more time by center 
persoiHicl than is usual in preparing foi an evaluation. But in sdbscquent evaluations using the 
same system, the information would'only have to be brought up-to-date. The form also 
makes it possible for the center director to inspect many possible approaches to organizing 
and conducting procedures for delivering services. The completed form would function as an * 
iu-housc operating manual, spelling out exact procedures, location of materials, and lines of 
authority./ 

The form prepared for use in day care homes, entitled Licensing QucJ^tionnaire (Form 21), 
includes some of the sunic topics as thii^day care center Form 6. Day care home Form 22, 
Administrative and Supporting Services Information (to be completed by the supervising 
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agency), includes sucii topics as tlic type and amount of supervision, records, guides, and 
services provided by the agency lor day care families. Detailed questions are asked when 
the agency uidicates that it provides any of the following services: rccruitment of children, 
day care mothers, assistants, or volunteers, Yai»ing and evaluation of caretakers; licensing; 
determining client tees lor day care servicesNmd maintaining contact with parents. 

Staff Questionnaire Forms 

The Staff Questionnaire forms (Forms 7 and 23) are designed to serve three interrelated 
lunctio-is. ( 1 ) the partial verification of selected information gathered by the general opera- 
tions information forms, (2) staff knowledge of the procedures that directly affect them and 
the performance of their.jobs, and (3) an inquiry into the morale of the staff and sources of 
dissa'tisfaction. 

The" form for day care centers is to be administered to teachers, aides, and volunteers 
who serve regularly several times a week. ^ 

The form for day care mothers ascertains whether the supervisor or licensing official 
has encouraged her to contact him when certain problems occurred, and whether she knows 
of any services offered by the supervisory agency. It attempts to verify selected information 
collected by the Administrative and Supporting Services Information form for the agencies 
supervising them. 

Physical Facilities Forms 

Tliese forms were designed to note the adequacy of the equipment and physical facility, 
and their probable infiuence on the children. 

The forms in this section were more drastically revised than those in any other section. 
* The final forms constitute a simplified, cohesive subsystem, with the lead forms directing- 
the circumstances under which the remaining forms should be used. 

A cheek sheet contained in Form 8 is used to determine which of the forms i^ this 
section wiU be used in centers. A check sheet contained in Form 24 is used to determine 
which of the forms dealing with the physical facilities of day care homes are appropriate to 
•use. These lead forms also collect information on climate and season, which should af/ect 
the scoring on use of physical facilities. • • * 

The forms dealing with the organization and use of space collect specific information 
that bears on the planning and maintenance of space from points pf view of appropriiiteness, 
viiriety, fiexibility, ease of surveillance and supervision, and pleasantness. The indoor forms 
(Forms' 9 and 25) particularly explore the use of display materials and activity areas. Tlie 
outdoor forms (Forms 12 and 24) particularly itispect the potentials in thcjifQa immediately 
surrounding4he facility and do not deal with display materials. ' , 

Many of the items in. these forms ask for direct judgments "that, in preliminary versions, 
were to have been more indirectly judged by raters usi^; maps of the areas. (Since the maps 
. drawn in pilot testing required great investments of time and yielded uneven results, the inter- 
mediary step of map making was eliminated.) A play area observation form, which was to have 
been used in conjunction with these forms and which was (1) to determine problems induced 
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by space and equipment, and (2) measure cliildren's reactionsVintetests^and involvement in 
relation to .spathil organi^ation and equipment, was also eliminated. Thrscan^sampling 
procodureb as used in the field test presented some drawbacks to the administratton qfUie form. 
But more important, it was found that incidents selected as focal by the scanning wereol'tcn 
inaudible and could not be properly judged. Topics that would liave been covered by this 
form were transferred to the more informal program observation forms. 

, The forms that inspect the locale of the facilities (Forms 10 and 26) collect information 
on the building in which the facility is housed, and on the population and nature of the 
neigliborhood. Tlie earlier versions of these forms were more lengthy and required a survey 
ot the surrounding neigliborhood. This process worked a hardship on observers without 
cars, and^incc day care facilities seldom use distant neigliborhood resources on a 
regular basis (except for parks, which are covered elsewhere), a narrower version of this form 
was devised for the Muimal. It requires that the observer approach the facility mindful of its 
environment, rather than requiring a survey with a given radius of the facility. Some of the 
data collected by the Locale forms are not directly pertinent to probable goals or objectives 
tor day care. Instead they provide the ability to categorize the facilities in ways m'ost mean- 
ingful for comparative research. 

The form on Organisation and Use of Gymnasium or Gross Motor Activity Area (Form 

13) was constructed as an offshoot of Form 12 to cover centers that lack outdoor equipment 
or have no daily access to a park. It can also be used when the climate or season does not 
allow outdoor activities during the evaluation. The inclusion of this form ensures that the 
provision of large-muscle activity can be observed, regardless of the setting in which it is 
provided. 

The Equipment, Supplies, and Activities Check Lists (Forms 1 1 and 14) constitute a 
comprehensive inventory of useful equipment and activities. The forms also offer a way to 
evaluate the safety, accessibility, adequacy in number, workability, and variety of equipment 
and activities. Other forms examine the fiexibility and creativity with which the equipment 
IS used by the staff. This form can help in describing the variability and nature of the 
activities undertaken. Used In conjunction with the program observation forms, it evaluates 
the appropriateness and quality of these activities. 

fhc indoor and outdoor vereions of these check lists duplicate each other so that all 
equipment and activities, wherever they occur, can be included. The indoor and outdoor 
environments and activities can also be evaluated separately. Duplication also permits 
comparisons between evaluations of facilities in different climate zones. In this way, 
activities that commonly considered indoor ones but are conducted out-of-doors in warm 
climates, can ; e compared with the others in different circumstances. 

Forms 1 1 and 14 underwent the most extensive revisions of all those still included in the ' 
Manual. Tiie first instrument pilot-tested for its ability to evaluate equipment included a 
comprehensive list of equipment that was to be rated in a manner adapted from the work of 
Prcscott and others. The study by Pres'cott, Jones, and Kritchevsky (1967) suggested 
organizing principles and basic definitions to deal with a complexity rating of the arrangement 
. of play areas in reference to their play units, divided into three distinct types: simple, complex, 
and super. 
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Thib method was thought to offer several advantages and to furnish information on 
several levels, the actual equipment present; its workability, variety, and accessibility; 
and the complexity of the environment created. Numerous additiona^Jources were used 
in drawing up the list of materials and equipment for these forms, determining categories 
for variety, and considering ways of evaluating special problems associated with the 
equipment. 

Tliis early version proved to have two major failings: the observers could not agree 
well on categori/!:ing the play units into simple, complex, and super; and the data, once 
analyzed by these units, did not adequately differentiate between centers. 

A companion form calling for the inspection of housekeeping equipment and sup- 
plies and other supplies stored inside closed storage units was also eliminated since search- 
ing or direct questioning evoked a negative response on the part of the caretakers. 

In the second version of the forms designed to evaluate equipment, the attempt was 
made to analy/e the functional potential of the equipment. Functional categories were 
derived from several sources, works on play therapy, lists of areas of learning abilities, and 
a study that analyzed approximately 350 toys according to the physical abilities and muscle 
group needed to play with each toy according to interest levels at various stages of develop- 
ment. The first set of categbries on the potential function of equipment, which concerned 
physical growth stages of development, was adapt^ from these sources. 

The second set of categories for this version of the form was adapted from Piaget's 
manipulation potentials involved in sensory-motor skills and cognitive development, such 
as discriminatory, relational and sequential skills, and basic concepts of position, quantity, 
size, ordering, and Classification. 

The third set of categories developed out of previous work done by the project staff 
mcludingthe exploration of an instrument that observed teacher-child-equipment interaction, 
noting toys and equipment whose use illustrated basic physical forces, simple machines, or 
physical and chemical changes. Two physics textbooks were consulted for definitions and 
examples of the topics mentioned above; and experimental science curricula for children 
were consulted. 

A fourth ^et of categories, life experiences, was added since so many day care guides 
suggest, that chfldren should have an opportunity to play at real life experiences. 

Functional subcategories were defined and examples of equipment exemplifying the 
functions intended were listed. Catalogs of equipment were inspected as source*^ for the 
' equipment listslto guarantee that a wide variety of examples were furnished on the form. 
Each subcategory was to be rated on a three-point scale and each major category on a.six- 
point scale. 

The local pilot tests using this form were successful, but a number of personnel having 
less training andJess contact with the project than the local observers found it confusing, 
and the form was therefore eliminated from the MaituaL 

An equipment and materials form that asked for general impressions about the kinds of 
activities encour|iged by the materials themselves and by the staffs expressed attitudes towards 
the children's actual use of the equipment was used as a companion form during most of tne 
pilot tests. Thisi^orm was included primarily to see whether such an instrument, which was 
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quite sliuit and cas> to adminbtcr but fclativel> nouubjcttivc, agreed with other, iHofi^ dif- 
ficult forms that ^.overed the same topics, and could therefore supplant them. This rni^g^ 
toted relatively well hi the field tests, but was eliminated in favor of the nioie specific list- 
mg of equipment. A number of the facilities found the specific hstings in the final version of 
the form more helpful in planning and in inspection of their own operation. 

Program In Action Forms 

Observation pf Group Experiences and Individual Caretakers. Program observation 
furms 15/^nd 16 consist of seventy-three observer ratings of various aspects of the day care 
program rlial emphasize the staffs role in cognitive, social, and affective situations, and the 
divi:>ion of responsibilities and interaction between teachers and aides. The rating system 
Was adapted from a group of scales used in scoring observations in a study on Head, Start 
evaluation by Stern and Gordon at the Bank Street College of Education^ 

Before selecting this observation in^^trument for inclusion in the Miumal, the project 
stafl examined in detail more than forty observation instruments and coding schemes coiii- 
plcte with commentaries, selected from over 3,000 originally inspected. The adaptafion 
finally selected lor the observation instrumeiat has these benefits, ( I ) it is broad in scope, 
1 2) It lends itself to definition and redefinition of the scales through feedback and consensus 
in order to increase rater reliability, (3) it provides for evaluating various types of programs 
and onentations, and (4) it provides understandable information without the necessary use 
^of further coding. 

Originally it was intended that these forms, used to observe the caretakers in action, 
would resemble a number of the atomistic, objective systems for behavioral observation 
cuircntly in vogue, ThcMaitual would then benefit from the well-known, positive attributes 
of these ty pe,^ of recording or scoring systems. An overwhelming majority of the materials 
reviewed dealt with objective, behavioral observation systems focusing on small units of 
behavior. 

* ( ertain benefits are usually associated with objective behavioral observation systems. 
The lollovving attributes were considered in developing this observation form: 

1. Ik fhiMoral obscnatkm scales arc objective. These scales ask for the observation 
and recording of behaviors that can be made by observers whose experience and 
judgment are minimal. To paraphrase a proponent of these scales: it is easier 
to tell if a child is smiling than to tell if he is happy. Raw data from this type of 
scale are presumably in a form closest to behavior and at the lowest level of 
theoretical abstraction. The observer is not required to judge what is psyclig- 
logically significant behavior. Inspection of the instrument need not reveal what 
IS to be considered as relevant by data analysis. It is left for analysers of the data 
to code, formulate, and weight the analysis to put theoretical or psychological 
meaning to the data. 

1. ' Ihc process oj usmg behavioral observation scales equitable. The process by 
which judgments on observed behaviors are coalesced is in many respects more 
equitable than the parallel process in the more subjective systems that rely heavily 
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on the impressions of the observer. For example, a subjective system miglit re- 
quire the observer, after a period of observation, to respond to such broad and 
judgmentaLquestion as: 

Dqci the teacher suit her presentation to the developmental level of the 
child? 

Are children treated in a manner that will engen(Jer a positive self-concept? 

Are the children being tauglit skills that will help them when they get to 
"school? ^ , 

is creativity encouraged in the children? 

An objective system, on the other hand, requests the observer to note each be- 
havior or interaction in a specified manner without judging it further. (The 
length of the observation period is also specified.) 

One of the first modern objectivq behavioral observation systems was devel- 
oped by Barker and others. This system dictates that a running process record 
describing behavior as^fufly as possible be written concurrently with the observa- 
tion., Later, the record is b^rokcndown into simple behavioral units and the units 
are then categorized according to the particular purpose for which the observation 
is being used. 

One recent, higlily developed system is OSCI (Head Start Evaluation and 
Research Center, 1969). In that system the observer is directed to record, at three- 
minute intervals, multiple aspects'of observable behavior for all individuals or 
subgroups present. Examples of these are tha locus of power in the interaction 
or group activity, the context of the activity, and the content matter of the 
activity. Each categoiy is equipped^with a set of items from which the observer 
must choose. Not^ations are taken on^ graphic configurations that are designed 
for ease.and completeness when used by observers practiced in the use of the 
system. The observation is paced and the observed behavior sampled by strict 
timing. 

Tlie OScAR observation system (Medley, 1963), another recent and well- 
conceived system, commits to machine-scorable shorthand all verbal interchange 
taking place in a classroom. Again, the choices tor description are predefined and 
multifacetcd, each aspect requiring some determination. For example, who 
initiated the interaction, the emotional quality of the interaction, the content 
area, and responses to it are all noted in a prescribed manner. 

The PROSEsystem, an outgrowth of work on OScAR, is particularly suitable 
to observation in preschool settings. PROSE is ])eing developed by the Educational 
Testing Service. This system observes each child singly in a number of cycles and 
the general group pharacter secondarily. Besides describing the child*s behavior 
and interaction in small units, the system permits the recording of many signifi- 
cant influences that might impinge on the child. Tlie observation notation is 
paced and the behaviors observed are sampled by a timing device - a precise 
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time cycle schedule and a stopwatch. 

.In these systems the observations are broken down into units that can be 
considered equal. A judgment based on the statistically compelling processes of 
mounting one unit upon another to measure magnitude engenders more con- 
fidence tha'n one based on an unknown individual's judgment which might be 
biased b> theoretical predilections, personal experiences, auditory volume of inter- 
changes observed, or the vernacular used for their expression. 

3. The data collected by, objective systems are particularly suitable to statistical 
manipulation. The basic and norijadgmental nature of the data generated by 
objective systems, and the fact that the data are in the form of a large collection 
of small units, makes statistical manipulation more legitimate. 

Some proponents of these systems also point out that by breaking down the 
motivations and procedures inherent in the various approaches, to child care into 
components that are either identical to those in an observation scale (or composed 
of a combination of those scale components), the ability to measure the extent to 
which these defined approaches are expressed in the setting observed becomes very 
feasible. 

All well-articulated approaches to child care could technically be dissected 
ill this manner. The typical subjective observation system, addressed by pro- 
ponents of objective systems, was composed of items far too general and lacking 
\\\ the ability to finely delineate belaavior into quantifiable units. 

In addition to these three beneficial features, the project staff kept one further point in 
mind in itb search for suitable observation instruments. The day care staff and the direct 
program were to be observed. Observation of children was deemphasized and employed only 
where requip*^ to moj^t acLuratel> judge staff behavior or service delivery. This approach giew 
from the i)rcmisc that thh Manual was to be an evaluation tool to assist decision makers in 
evaluating the presumed environment of the child rather than the child's behavior. Measure- 
ments of interactions between child and staff are of value only to the extent that they help 
to define and secure the quality, meaning, and appropriateness of each unit of program ob- 
bcrved. To do otherwise would lead to the possibility of penalizing facilities willing to include 
children who are unlikely to make a good impression. 

Tlie PROSE scoring system and a system originating in the Bank Street study were 
judged most suitable for a^tition to this Manual's purpose. The PROSE system appeared 
to have the ability to seghicnt important child experiences and the flexibility to allow these 
segments to 'be ordered in various ways for analysis. Th? Bank Street work appeared to be a 
tool for preliminary analysis of behavioral units, it had a great potential for organizing data 
in an effective and cogent way. It is extremely comprehensive and the categories it provides 
are narrow, precise, and well-defined. ' ' ' 

The staff set out to adapt the PROSE and Bank Street systems to the Manual's purposes. 
One scale was to be used for recording observations and the other for the general descriptive 
organization of the data. One of the first tasks in this process was the pilot training of one 
staff member in the use of the PROSE observation system to ensure that it could be used in 



an automatic way by observers in the pilot tests and by the observers for whom it was 
ultimately intended. The instrument requires numerous small decisions for the completion 
of records on each minute cycle, and this feat could be accomplished OBIS' if the scoring 
could become second nature to the observer. 

- The pilot training did not run smoothly; training to a point of agreement with the 
instrument's criteria could not be achieved. Much more intensive training seemed to be 
required if reliability was to be improved. Since the ultimate users of the Manual will re-- 
ceive no more training that what can be contained in the Manual, the prospect of adapting 
this system became less attractive. Further attempts at training were held in abeyance for 
reexamination and potential replanning. The attractiveness of the Bank Street instrument 
and the benefits expected of the objective scales were reconsidered. 

It was finally decided that an adaptation of the Bank Street system used alone as an 
instrument, rather than as organizer of data, would possess the attributes the project souglit 
in a scale, kach point of benefit ori^nally thouglit to reside only in the most objective and 
atomistic systvms were found in actual practice to be operant in the somewhat more judg- 
mental scale devised, and the scalr devised seemed to possess some particularly unique bene- 
fits as well. 

This adapted scale formi^d the nucleus of the final form. Finely/graded revisioiis weic 
made throughout' the two pilot tests. _ . 

Observation of Routine Activities: The Observation of Routine Activities forms (1 7 
and 27) assist in the observation of arrival and departure activities, toileting, food prepara- 
tion, mealtime atmosphere, nap time, and staff handling of sick children. These forms were 
included in the Manual because such observations are seldom part of formal observation 
instruments, even thougli routines are presumed to have a strong impact on children. Ob- 
servers respond to tj>e questions by supplying figures, checking boxes of certain activities 
where observed, or writing brief descriptions of how the staff handled certain problem 
situations. 

During the first field test, the form used to observe routine activities taking place in 
day care homes was exactly the same as that used for centers. Tills form was difficult to 
complete in day care homes. Most day care mothers refused to allow the observers to be 
present when the children were arriving. Many others did not like the observers to be pre- 
sent at meals, nap times, and departure activities. Tluis many questions on this form were 
completed by interviews or were left blank. 

Despite these difficulties, this form was retained in a modified version, for two reasons: 
( I ). the evaluator will probably be in a position to request permission to be present at meal- 
times and other routines; and (2) routines usually require the day care mother to interact with 
the children, regardless of an outsider's presence. While an observer's presence might disrupt 
play activities in the day care home, the routines are more likely to be carried out in the 
usual way, thus allowing the evaluator to observe the day care mother and children in the 
way they normally interact. If the evaluator must choose which routines to observe, the 
arrival and departure activities could be skipped. These activities are most crucial when new 
children are entering day care, and are less important in homes where the children's parents 
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live in the saiiic building or neighborhood and have other uppurtuniticb fortontaet with the 
day care mother. 

Source Materials 

The original sources of matcrialb that were most influential in shaping the character 
of the forms are grouped by, the category of form they most influenced, 

A. Objectives 

1. Administrative and Supporting Services Objectives 

Chicago Board of Health. "Report of Inspection of Facility for Use as a Family 

Child Care Home." An outline used by board pf health inspectors in writing 

up reports of evaluating visits. 
Child Welfare League of America, Inc. Guide for Establishing and Operating Day 

Care Centers for Young Children. Prepared by Dorothy Beers Boguslawski. 

New York: Child Welfare League of America, Inc., 1966. 
. Standards for Day Care Service, New York: Child Welfare League of 

America, Inc., 1969. 
Head Start National Monitoring Design. ''Standard Monitoring Questionnaire." 

Undated. 

V Illinois Department of Child dnd Family Services. "Minimum Standards for 

Licensed'Day Care Homes.*' Revised. Mimeographed. January i, 1970. 
_ _ . Standards for Licensed Day Care Centers and Night-Tinid Centers. Revised 

and Reissued. Springfield: Illinois Department of Children and Family 

Services, September I, 1971. 
Palmer, Mary Watson, ed. Day Care Aides: A Guide to In-Service Training, 

Teacher-Trainer Edition. New York: National Federation of Settlements and 

Neighborhood Centers, 1968. 
U.S. Department of Health, Education, and Welfare, Office of Child Development. 

"Federal Day Care Requirements." Mimeographed draft. May 1967. 
_ . Handbook Series on Day Care. Nos. I, 3,5, 6,7, and 8. Washington, D.C.: 

Government Printing Office, 1972. 
. "A Review of the Present Status and Future Needs in Day Care Research." 

A working paper prepared for the Interagency Panel on Early Childhood 

Research and Development by Judith E. Chapman and Joyce E. Lazar under 

the direction pf Edith H. Grotberg,*Noveniber 1971. 

. Bureau of Head Start and Early Childhood. Review of Research 1965-1969 
oj Project Head Start. Edith H. Grotberg, Coordinator of Research. Washingto 
D.C.: Government Printing Office, June 1969. 
U.S. Office of Economic Opportunity and U.S. Department of Labor. Federal 

Interagency Day Care Requirements, Pursuant to Sec. 522(d) of the Economic 
Opportunity Act. Reprint. Washington, D.C.: Government Printing Office, 
1070. 
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U.S. Office of Economic Opportunity ,rOfnce of Planning, Research and Evalua- 
tion. Day Care: 'Resources for Decisions. Edited by Edith H.^Grotberg. 
' Washington, D.C.: Government PrintingOfrice,Jiine 1971. 

White House Conterence on Children. Report to the President, Washington, D.C.: 
Government Printing Office, 1970. 

Program Objectives 

Ekstrom, Ruth B. *'Some Notes tfn the Relevance of PROSE to "the Description 
of Early Childhood Education Programs." Unpublished paper. Undated. 

Haniption, Peter J. "Improving the Learning Abilities of Academically Dis- 
advantaged Adults.'' Adult Leadership (December 1973): 190-92+. 

Kanifi, Constance K. '^Evaluation of Learning in Preschool Education: Socio- 
emotional, Perceptual-Motor, an^d Cognitive Development" in Formative and 
Summative Evaluation in Student Learning, Edited by B. Bloom, et al. New 
York: McGraw-Hill, 1971. 

Pennsylvania Bureau of General and Academic Education. Division of Early Child- 
hood Education. Materials for Kindergarten, Prepared by John E. Kosoloski 
and Charlotte G. Garman. Harrisburg: Pennsylvania Departn^ient of Public 
Instruction, 1969. 

Prescott, Elizabeth; Jones, Elizabeth; and Kritchevsky, Sybil. Day Care as a 
Child-Rearing Environment, Vol 2: Day Care Washington, D.C: National 
Association for the Education of Young Children, 1972. 

^ . Group Day Care as a Child-Rearing Environment - An Observational Study 

of Day Care Program, Pasadena, Calif.: Pacific Oaks College, 1967. 

Day Care Mother Series 

Baldwin, Alfred L.; Baldwin, Clara P.; Seegmiller, Miltoix; Ford, Boyce; and Ward, 

Paul. Cognitive Content for Mother-Child Interactions, Final Report. Ithaca, 

New York: Cornell University, May 1970. 
Detroit Public Schools. Evaluation of the Detroit Pilot Program to Train Teacher 

Aides, -Detroit: Detroit Public Schools, May 1967. 
Ekstrom, Ruth B. ''Some Notes on the Relevance of PROSE to the Description 

Of Early Childhood Education Programs.'' Unpublished paper. Undated. 
Emlen, Arthur C. Neighborhood Family Day Care as a Child-Rearing Environment. 

Portland: Oregon State University, November 1 970. 
4-C's Advisory Committee to Home Day Care Training. Evaluating Home Day 

Care Mothers* Work with Young Children. Seattle: Seattle Central Community 

College, 1971. 

Mattick, Use, and Perkins, Frances Jk Guidelines for Observation and Assessment: 
An Approach to Evaluating the Learning Environment of a Day Care Center. 
Washington, D.C.: The Day Care and Child Development Council of America, 
Inc., May 1972. 



Palmer. Mary Watson, ed. Day Care Aides: A Guide for In-Service Training, 
Teacher-Trainer Edition. New York: National Federation of Settlements 
and Neigliborhood Centers, 1968. 

Pennsylvania Bureau of General and Academic Education. Division of Early 
Childhood Education. Materials for Kindergarten. Prepared by JOihn E, 
, Kosoloski and Charlotte G. Carman, Harrisburg: Pennsylvania Depart- 
ment of Public Instruction, 1969. 

Prescott, Elizabeth; Jones, Elizabeth; and Kritchevsky, Sybil, Group Day Care , 
as a Child-Rearing Environment: An Observational Study of Day Care 
Programs. Pasadena, Calif,: Pacific Oaks College, 1967. 

Stern, Virginia, and Gordon, Anne. Head Start Evaluation and Research ^Center 
Progress Report of Research Studies 1966 to 1967, Document 4. Develop- 
ment of Observation Procedures for Assessing Pre-School Classroom Environ- 
ment, New York: Bank Street College of Education, December 1967. 

General Operations Information 

■ Council for Community Services in Metropolitan Chicago. "An Evaluation Plan 
for Day Care Programs," Prepared by Jean E, Bedger and Judith Buben, 
September 1971. 

Detroit Public Schools, Evaluation of the Detroit Pilot Program for Training 
Teacher Aides, Detroit: Detroit Public Schools, May 1967 

Hartford Public Schools, Instrument for the Improvement of Instruction for 

Classroom Teachers. Hartford, Connecticut: Hartford Public Schools, 1969, 

Head Start National Monitoring Design. "Standard Monitoring Questionnaire." 
Undated, 

Wcstingliouse Learning Corporation and Westat Research, Inc. Day Care Survey 
I960, Summary Report and Bmc Analysis: Appendices, Springfield, Va.: 
W csting house Learning Corporation and Westat Research, Inc., April 1967, 



Physical Facilities 

Bank Street College of Education. "Evaluative Criteria for Bank Street Follow 
Thfougli Program."- New York, N.Y. Mimeographed. Undated. 

Beiser, Arthur. Basic Concepts of Physics. Reading, Mass.: Addison-Wesley 
Publishing Co., 1961. 

Busse, Thomas V»; Ree, Malcolm; Gutride, Marilyn; Alexander, Theron; and Powell, 
Lafayette. Env\ronmentcdly> Enriched Classrooms and the Development of 
Disadvantaged Preschool Children. Report submitted to Office of Economic 
Opportunity, 1970. 

Caldwell, Bettye M.; lleider, June; and Kaplan, Barton. PKU Collaborative Study. 
The Inventory of Home Stimulation, Syracuse, New York: Children's 
Center, Upstate Medical Center, State University of New York, October 1968. 




Chicago Mayor's Office of Qiild Care Services. A Handbook for Starting^a Day 
Care Center, Chicago: Mayor's Office of Child Care Services. Undated. . 
Council for Community Services in Metropolitan Chicago. "An Evaluation Plan 
. for Day Care Programs." Paper prepared by Jean E. Bedger and Ju^Jith Buben. ^ 

September 1971. ^ » ' 

4-C's Advisory Committee to Home Day Care Training. Evaluating Home Day Care 
Mothers' Work with Young Children, Seattle: Seattle Central Community 
College, 1971. ' - ^ ' 

Frantzen, June. 'Toys . . . the Tools of Children. A Toy Seiectiqn Guide." 

Chicago: The National Society of Crippled Children, 1957. 
Hampton, Peter J. 'MmpVoving the Learning Abilities of Academically Disad- 

«vantagcd Adults." Adult Leadership, i^^combcr, \913): 190-92+. 
-Hartford Public Schools. Instrument for, the Improvement of His tructj Qn for Class- 
room Teachers, 'Hartford, Connecticut: * Hartford Public Schools,i969. * 
Head Start National Monitoring Design's Standard Mon'itoririg,Questionnaire. 
Hisle, Alida.H., ed. Recommended Equipment and Suppliesjor Nursery, Kinder- 
' garten. Primary and Intermediate Schools, Revision, ^ 

Bulletin of the Association for Childhood Education- International, 1950. 
Hyde, Naida D.' "Play Therapy. The Troubled Child's Sslf-Encounter.'; v 

A mericdn Journal of Nursing, VII (July 1,1971): 1 366-70. . - 
Illinois D(y?artment of Children and ^Family Services" Program' Guides for Day Care ^ 
• Centers: * Ways of Developing WelURounded Programs for Ymng Children in x < 
^Group Day Care, Revised Edition.^ Springfield:-' Illinois Department of ' 
Children and Family Senvices, Jifhe- 1966. 
Kritchevsky, Sybil; Prcscott, Elizabeth; and Walling, Lee. Planning Envirojments 
for Young Children: Physical Space,, 'W^shingion.D.C.: National A^socia- ' 
tion for the Education of Young Children, 1969. • ^ ^ * ' ' \ . 

The LINC Children's Center. A Small World of Play and Learning. Durhani,' Nprth / \^ ^ 

•Carolina: LINC Press, 1970. . - ; / 

Mattick,.llse, and^^erkins, Frances J. Guidelines for Observation and Assessntent: 
An Approach to Evaluating the Learning Environment of a Day Care Centcf. , 
Washington, D.C.: The Day Care and Child Development Council of America, >^ - • 

May 1972. . ' . " 

Medley, Donald M., Quirk, Thomas J.; Schluck, Carolyn G.; and Anjes, Nancy P. , ^ 

'The Personal Record of School Experiences. An Manual for fROSE --^ 
Recorders." Research Memorandum, Princeton, New Jersey: Educational 
TestingService, June 1971. ^ - . * 

National Council of Jewish Women, Inc. Day Care Reporters' Kit, Mary Dublin 
Keyserling, Director "Windows on Day Care." New York: National Council 
of Jewish Women, Inc., June 1970. ' - * . 

' Pennsylvania Bureau of General and Academic Education. Division of Early Child- • 
hood Education! Materials for Kindergarten, Prepared by John E,^Kosoloski 
and Charlotte G, Carman. Harrisburg: Pennsylvania Department of Public, 
Instruction, 1969. 
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Prcscott, Elizabe.th. Group and Family Day Care; A Comparative Assessment, 
1972. ' ; ^ ' > 

Presqptt, Elizabeth; Jones, Elizabeth; and |Critchevsky, Sybil. Group Day Care as 
a Child-Rearing Environment, An Observational Study of Day Care^Program, 
Pasadena, Calif.: Pacific Oaks College, November 1967. < 

Stanford Research \nsi\iuiQ^Classroom,Observation Instrument. Menlo Park, 
California: Stanford Research Institute. Undated. 

Stem, Virginia, and Gordon, An^ie^ Head Start Evaluation and Research Center 
Progress Report of Research Studies 1966 to J 967. Document 4, Develop- 
ment of Observation Procedures for Assessing Preschool Classroom Environ- 
ment, New York: Bank Street College of Education, December 1 967. 
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CHAPTER 4 



Applicatiotn of the System 



Complete and Abbreviated Evaluations ' ' * 

in the integrated system that constitutes thib evaluation Manual, each part meshes with 
other parts and facihtates their administration. The sections of the Manual are interrelated in 
two ways, in the internal logic of the evaluation system, and in the economical use of evalua- 
tion time. 

The following sketch of a complete evaluation process illustrates the interrelationships: 
First, it IS ascertained that the clientele of the subject facility falls within the normal range 
of a day care population (identification forms). Next, objectives for service are collected 
from supervisory personnel (objectivt:rs forms). These objectives provide standards for the 
evaluation. At the same time, the supervisory day care personnel give their opinions regard- « 
ing impediments to fulfilling the objectives. 

Specific infounation is collected regarding the services undertaken, the procedures used 
to accomplish them, and the specific location of records (general operations information 
forms). Then data are obtained that verify the operation of reported service procedures 
and pinpoint\likely sources for problems of staff morale (staff questionnaires). 

Lach group's facility and equipment, and the uses tb which they arc put, are observed by an 
evaluator who notes information bearmg on their suitability and developmental potential 
(physical fatilities forms). At the same time, observations are made on the deliveiyjifXhe^pro- _ 
gram to each group of children throughjlun^ (three forms in 

program-inaction section). Data'coTlected directly from the facility or supervisory staff are 
verified by comparing, mformation from two sources (administrative and supporting services 
information forms and staff questionnaires), and by spot checks of records (the records are 
located by means of information contained in the program in action section). 

The verified data plus the data collected by the observation staff are scored against 
selected objectives (collected by the objectives forms and auxiliary objectives built into the 
coding system). The analyzed data.are then fed back to the appropriate sources, hopefully 
after they have been compared with identical data collected at other day care facilities. 

The Manual also was designed so that parts of it.could be used in an abbreviated evalua- . 
tion process. This was to be done without sacuficing the validity of the data collected and 
without seriously affecting their comparability with tlie portions of the data collected in a 
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complete evaluation. . 

All tbrnis are outlined in Chart II (see the end of this chapter) to guide the u^ers of the 
Manual in plauning and adininisteiing their evaluation^, whether they use the complete 
evalnation or parts of the system to evaluate particular services. The column headings, 
which are described beiow, cover the types of information that the users must have to 
reach informed decisions on the application of the evaluation system. The validity of the 
scoring system depends upon strict adherence to the instructions contained in Chart II. 

I:adlit\ . Indicates whether the form is to be used by a day care center, a day care 
home, or both. 

Couipk'ti'd by . IndicatCb the title of the appropriate recorder or person who is to 
complete the form. Note that in several cases the respondent differs from the recorder, • 
fox example, when an observer completes a form by interviewing a day care mother. 

Funttiuns. Notes the major and minor functions of the forms regarding the topics 
covered and the organizational purposes in the total evaluation. Users should compare 
their heeds for evaluation with these functions. Uses built into the forms that are super- 
tluous to their evaluation are not included here. 

Obscnation Time Required, States the time spent in observation required to complete 
the form. Not all forms require^ observation for completion. Where observation and form 
completit>r. are normally accomplished at the same time, the timing for the combined task 
appears in th^s colunni followed an asterisk (*), and no separate notation appi^'^rb in the 
column headed *'Forni Completion Time." For forms tl;at combine observation and form 
completion, and in addition require separate recording after the observation period, the addi- 
tional time required is noted in the fodn completion time column, followed by an asterisk (*). 

Form CompU'tiuir^fimc. Indicates the estiniiHed time required to complete each form. - 
It ih. assumed that the observers are familiar with the forms and required judgments, and 
that day care personnel are familiar with the workings of thdr own agency. 

Training DiJJiculty, Notes the relative investment of time and skilled pcjrsonnel re- 
quired to adequately train observers in the application of the various forms. / 

Omuuicfital Observation, Indicates which forms may be used coincidentally. if a full 
day of obscivation is required for each of two forms, but observation for both forms is nor- 
mally accomplished at the same time, then the only additional time spentT)ii the second form 
is that required for additional training and the time spent in its completion. 

Inialul WithuuL Indicates which other forms must be included in the evaluation along 
with the form under discussion. The one exception to this statement is that Form 1 (for 
centers) or Form 18 (for homes) mu^l be completed in all evaluatioi^^, they are therefore not 
repeated under every entry in this column. J 

AJtnini^traiion Musi PrcLdlc. Indieates which forms must pj'ecede others in administra- 
tion or completion according to this evaluation design. / 

Lsiimate oj Importantc, Indicates the importance of the information gathered by each 
form in the light of field experience. / 

The initiator of the evaluation must decide, based on familiarity with the evaluation 
system and his evaluation needs and resources, whether an eittire evaluation is to be per- 
formed or vyhether an abbreviated version is more appropriate. 
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Scoring ol* da(a on a form-by-form basis (which is discussed in Chapter 5) allows for 
comparison between varying abbreviated evaluations. 

It should be noted before tinderiaking evaluation with thh Muhual that it was designed 
pnmarliy tor, and pilct-tcbtcd on, preschool da> care programs. It docs not address the special 
requirements of infant care or programs for handicapped children. While providers of these 
special programs will find man> uf the forms to be quite useful, findings from these programf 
should not be pooled together with those from the type of piogram for which the Manual 
was primarily intended. 

Training the Observers 

Lffcctive performance aj> an observer requires some background in child development or 
early education, formal or hiformal experience in observing groups of supervised children; and 
a thorough understanding of the logic and content of the materials to be used. 

Training of observers should include. (1) solid background information on the purpose 
of the evaluation, its guiding orientations, and its rationale ;'(2) general principles of observing; 
and (3) specific instructions as to when and under what conditions each form is to be admin- 
istered. The background and rationale for evaluation have been discussed in Chapter 1. 
The specifics of administration are described above and on the forms themselves. This section 
discusses the general principles to be followed in making observations. 

Pimctmbty.^ Punctuality is required of the observer since some observations require the 
presence of the observer at the beginning of the day. Tardiness on the part of the interviewer 
might be interpreted by facility personnel as a sign of disrespect or jack of interest. If the 
observer is kept waiting, she should realize that service to children is the primary function of 
the facility and that personnel are often imposed upon for observation by college classes, 
individuals writing papers, etc. The observer should not show signs of annoyance at incon- 
veniences caused her by the operation of the center. 

Respect, Observers should have respect for the ongoing program and routines in the 
centers and homes, which should continue as normally as possible in their presence. They 
should bring alLnecessary materials with them, such as paper, pens, a watch, and their lunch 
if they are to observe through the noon hours. The observers should avoid having to ask the 
teacher or day care mother to stop and furnish supplies for them. Any discussion with a 
caretaker should be initiated only after she has disengaged herself from the children for 
other reasons. 

Detachment, While observing, the observer should remain unobtfusive and as phys- 
ically distant as possible. She should show absolutely no judgmental Reactions to what is 
observed. The teacher should be officially notified beforehand that the observers are not 
there to help her or to pla> with the children, and that they have been instructed not to do 
so. The observers should not be rude to children who do approach them. Tiicy may make a 
brief comment or a remark to the effect that the writing they are doing is work Ihey hqve to 
do alone, this usually suffices as an explanation for children. At no time, however, should 
the observers initiate conversations or play >.ith the children: their aim is to have as little 
effect on the situation as possible. The process of measuring should have as little effect as 
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pobbiblc on what is bchig measured. Satist'>ing this requirement proved to be more dilTicult 
in the da> care homes than in the centers. The difficulty was compounded in the da> care 
homes where the da> care mother worked in another part of the house while the children 
were left where tiie observers had been situated by the day care mother. 

Ptrs'jiial Appearance and Behavior. The appearance of the observers should convey 
respect for the caictakers m the centers and homes. Although dress must be practical for the 
abscrving situation (observers might spend part of the time outdoors, or sitting on the floor 
or in wluld-sized chairs) it should not be too casual. Denim clothing is likely to be considered 
too casual b> some da> care personnel. The relationship between the observer and the ob- 
served IS a delicate one which the observer should try to maintain as neutral. In the partic- 
ular situation where the interviewee or person being observed is older or obviously more 
experienced than the observer, a situation uncommon in human <;xperience exists, that is, 
it appears that someone less qualified is placed in the judgmental role. Courteous signs of 
deference on the part of the observer will serve to' ease the situation. At all times, but here 
in particular, the observer should attempt to^ convey that she is, ( 1 ) interested and (2) 
merely the recording device of the evaluation instruments, 

Impartialit) . Experiences during the pilot test indicated the importance of not pre- 
judging a center staff member or da> care mother on the basis of her behavior tovvard the 
observers or tovvard the group sponsoring the evaluation. The behavior of the teacher as 
dirccted'toward the children is the prime interest. Althougli care has been takep to in- 
corporate objectivity into the instruments, observers should be aware of a possible tendency 
to give a teacher they like a good rating, or to allow their personal opinions of what is 
'*good'* and '*bad" teaching behavior to influence their observations. 

Legibility. The observers should complete all forms with coding ease in mind, partic- 
ularly when someone other than the observer is to summarize the findings. Handwriting 
must bt! legible, explanatory coinnients sl)(nild be written in the designated space so that 
thcie IS no confusion about which question they refer to, and all corrections or changes 
should be clear. An entry should be made tor every item on the forms or an'explanation as 
to why it was left blank. All fomis should be properly identified as to the facility and per- ^ 
sons observed, date of observation (and time, where applicable), and the contributing observer. 
When two persons conduct observations simultaneously, information identifying the facility, 
etc, ds filled in by both observers should agree exactly. Each form should remain securely 
stapled intact, unless it is dismantled for a compelling purpose, in which case each^imgc 
should have the identifying information repeated on it. The first pilot test required ^uh 
interviewer to use ink of a different color for purposes of quick identification. This device 
functioned well, but would be impossible with large evaluation staff. ^ 

lulluwing bircttions. Observers should be aware that directions concerning the dura- 
tion, conditions, or spacing in time of particular observations are devices for sampling the 
behavior observed. They serve to maintain the .quitabihty of the evaluation process and 
the comparabiUty of thc\ items contained in the forms. These directions should bt adhered 
to completely. 
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CHAPTER 5 



Scoring, Summarizing, and Interpreting 



This chapter provides the means for extracting reliable information from the completed 
evaluation forms. 

Levels of Evidence 

Tlie validity of a finding from any evaluation or investigation rests on three factors: 

1. The degree to which selected evidence is crucial to or ^definitive of the issue 
under investigation; 

2. Tlic number of corroborating pieces of evidence and the number of cross-checks 
between them; and 

3. Tlie degree to which the source of evidence is disinterested and objective, 

These three factors, together with information concerning the importance of objectives 
in providing day care, guided the selection and organization of the forms to make efficient 
use of evaluation time. The same factors guided the design of the scoring system to make 
the most efficient use of the scorer's time. 

The result is a system that produces evaluation findings based on fivejevels of evidence: 

Level J - The staffs claim or implication that a service is provided knowing that records 
of verification may be examined. 

Level II - Analysis of the staffs report of service delivery details. 

Level III - Verification of delivery by analysis or inspection of related facility records. 

Level lY - Corroboration by analysis of details reported by other facility or evaluation 
sourcjes. 

Level V - Analysis of observation by independent evaluation staff. 
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To illustrate, the attainment of an objective to provide a balanced food program could 
be measured by: 

1, The clanii by the director that a balanced food program ib followed and her willing- 
ness to state the location of verifying records of menus, etc, (Level I) 

2, Analysis of typical meals and snackb reported by the director on evaluation torms) 
according to accepted nutrition standards. (Level II) 

3, Analysis of menu files according to nutrition standards. (Level III) 

4, Crosb-check analysis of typical mealb and snacks reported by hUff othcr^tfiun director 
or her assistant. (Level IV) 

5, Analysis of observer's report of what children were served and how conducive the. 

service was to the children's consuming all they might require, etc, (Level V) 

« 

The certainty or validity of the findings increases as the level of evidence increases, There 
ih abo a positive relationship between the combined evaluation of scoring time required and 
the level of evidence used. , 

This evaluation system is designed so that: 

1 . Most of the objectives for day carp can be evaluated based on several types or levels 
of evidence. 

2. The evaluation of objectives measured with a single type of evidence tends to use 
the most reliable level of evidence. 

3. Tile more central to day care an objective is, ^nd the more direct its impact on chil- 
dren is likely to be, the more likely it is that the objective is evaluated using 
multiple and more reliable types of evidence. 

Findi Choices for Evaluator 

Many of the prerogatives of choice and flexibility offered to the primary evaluator are 
cxerciscU in the choices of evaluation forms administered. Two specific areas related to scoring 
and bummari/.ing offer the evaluating agent an opportunity to tailor the evaluating process 
to his needs and resources, the choice 5f what sets of objectives are to act as standards for 
evaluation, and the choice of which, if an>, of the administrative and supporting services 
objectives are to be verified by inspection of facility ^records. 

. " - 

Choice of Objectives to be Evaluated 

The following summarizes the procedures and decisions required to establish the ob- 
jectives of choice to be evaluated. For the guidance of raters, decisions reached should be 
recorded on Summary Sheets K jukLM.^ — - — - — - — ^ ^ 
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Selection of Administrative and Supporting Services Objectives to be Evaluated for Center Care 

If these bcniccs arcto be evaluated for center care, the goals of the program must be 
translated into the objectives provided b> ih\^ ManuaL TlxQManuars objectives to be evaluated 
can be determined by: 

A. The responses of the center director (provided Form 2 is completed); 

B. The responses of the central organization supervising the center (provided Form 

4 is completed); or 

C. All center administrative and supporting services objectives for centers listed in 
the Manual - 

If objectives are determined by the center's director or the central organization, 
choose whether the formal policy or the working objectives of the center as translated into 
the Manuals objectives by the respondents (center director or central organization personnel) 
are to serve as standards for evaluation. 

Selection of Program Objectives to Be Evaluated for Center Care 

If direct program services are to be evaluated for center care, the objectives and emphasis 
of the program must be translated into a ranking of the objectives provided by the Manual 
The rankingof the Manuals objectives by iniportairce to the emphasis of the program in- 
tended can be determined by: 

A. The responses of the center director (provided Form 3 has been completed); 

B. * The responses of the central organization supervising the center (provided Form 

5 has been completed for centers); or 

C The assumption that the Manuals objectives are of equal importance. 

If the ranking of the objectives by importance to the emphasis of the intended program 
is determined by the center director or central organization, choose whether t\\Q formal 
polity or the work^ing objectiies for the program should set the standards for evaluation. 

Selection of Administrative and Supporting Services Objectives to Be Evaluated for 
Home Care 

If admniistrative and supporting services are to be evaluated for home care, the objectives 
of the program must be translated into the objectives provided by the Manual The Manuals 
objectives to be evaluated can be determined by: 

A. The response of the agency supervising the home (provided Form 1 9 is completed); or 

B. All day care home administrative and supporting services objectives listed in the 
Manual 

If objectives are to be determined by the supervising agency, choose whether ihc formal 
policy or the \wrkuig obiectivcs for heme care as interpreted into the Manuals objectives by 
the respondent are to sor\'e as standards for evaluation. 
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Selection of Program Objectives to Be Evaluated for Home Care 

If direct program and services are to be evaluated fc^r home care, the objectives and 
cniphabib of the program must be translated into a ranking of the objectives provided by the 
MitftuuL The ranking of the MamiaVs objective^ by importance to the emphases of the intended 
program can be determined by: 

A. The response Of the agency supervising the home (provided Form 5 has been com- 
pleted for day care homes); or 

B. The assumption that th^ManuaVs objectives are of equal importance. 

It the ranknig of the objectives by importance to the emphasis of the intended program is 
to be detcrnniicd by the agency supervising the home, choose whether the formal policy or 
\\()rkifig,objcctives for the home is to set the standards for the evaluation. 

Choice of Administrative and Supporting Services Objectives to be Verified by Inspection 
of Records 

Thorough uivestigation of a number of tlie objectives 'in this category, may invest evalua- 
tion Jtorts disproportionate to the relevance of individual objectives or transgress the limits 
of the latihty and its staff in inquiry. Fortunately these objectives are the ones that most 
require the keeping of. records for their adequate performance. The locations of records for 
verification are provided for those who wish to bolster the evaluation 9f these objectives with 
a verification of records. Your decision is likely to be based on the extent to \^hich the ob- 
jectives are evaluated as well as on their importance to you. Chart III displays the objectives ^ 
and the levels of evidence upon which their evaluation is possible using the Manual by forms 
needed. Record your choice on Summary Sheets K and^M. It is suggested that your raters 
be instrucjted to rate the veracity of records on scores from zero to 5. 

Guides and Restrictions for Manipulating Data 

One of the options offered by W\q Manual \s evaluation on an individual and group data 
basis. Evaluation on an individual basis uses the information gathered from a solitary , 
facility . evaluation on a group data basis uses comparable data collected from nunibers of 
facilities. The first approach leads to findings on the nature and quality of the service pro- 
vided in rather absolute terms. The second approach enables ( 1) evaluation in relative terms 
of how one facility slacks up against other similar facilities, and (2) the investigation of 
ibsucs needed for policy decisions by equitable comparisons between the quality or type of 
service offered by programs that vary by particular factors. For example, 

L Does care in a day care home tend to offer more affection to children than care 
in a center? 

2. Are programs related to large central organizations better able than independent 
facilities to deliver supportive services? 
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3. ' Do proprietary and nonprofit programs differ in terms of the nutrition they provide' 

and in expressed attitudes towards parents? 

4. Do caretakers who are particularly skilled in copitive enrichment tend to address 
children in a group or as individuals? 

To adjust for the differences in data gejierated by facilities exercising their options of choice, 
the following guides must be followed in dealing with the data in groups. For example, one 
would certainly not want to conclude that Ce;iter A was doing a fine job on nutrition in com- 
parison to Center B if in actuality Center A scored the liigliest possible score on a Level 1 
measure and Center B scored from an average to high spore on scores using several more con- 
vincing levels of evidence, t, 

The evaluation data should be scored, summarized, and manipulated on a goal-by-goal 
basis, maintaining separation between sources and levels of evidence. Do not combine or 
compare composite scores based on different sources or levels of evidence unless you can 
statistically control for the differences or unless it can be assured that all members of a data 
pool will have been subjected to the administwtionof identical procedures. 

T\\\s Manual was designed for and pilot-tested in day care facilities primarily serving non- 
handicapped children from three througli five years of age. Some special services that would be 
required for school-age, infant, or handicapped chijdren have not been included. This Manual . 
could be employed in the absence of evaluation tools for special programs (or in combination 
with specialized ones of limited scope). However, scores derived from the evaluation of 
special programs should not be combined or compared is equivalents with those derived fronj 
evaluation of the types of facilities for which the Manual was designed. (In analyzing and inter- 
preting findings from special programs it should also be borne in mind that program features 
that appear to be lacking or weak or may have been replaced by specialized program features 
not evaluated by this Manual.) 

To determine the need for or likelihood of special piograms, observe the following: 
Determination of membership in a special group shoyld be by entire program or by 
chiUI groupings in the facility. If one-third or more of the groups in a facility qualify as 
special groups, then consider the data from forms concerning the operation of the entire 
facility as special. 

If particular groups of children in the center qualify as special groups according to the 
following criteria, then consider the data from forms based oh observation of 'group activities^ 
and environments as speciaL ' _ ^ 

A group [s^special injerms of age if: v ^' 

K More than one-third of the children are imder,the age oLthreo;" " 
2, More than three children are^ndw-lhe age of two years, six months; 

^criteria m absolulc numbers assume a grouj^ of fifteen or more. If the group's size is less, adjust number limits downward 
accordingly. 
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3. More than two children are under the age of two; or 

4. More than two children are six years or older. 

A group is special by handicaps if: . . - 

1. Any children are considered to have serious emotional, physical, hearing, or mental 
handicaps requiring specialized care; 

2. More than one-third of the children are considered to have mild einoXional, physical, 
hearing or mental handicaps requiring special consideration with or without aux- 
iliary outside help: 

3. More than one-third of the children are considered to have serious speech or per- 
ceptual handicaps; or 

4« The group was organized to cluster handicapR.ed children from within the facility. 

Information to determine the eligibility of grpups as nonspecial should be provided in 
Summary Sheets A and C. 

The group data basis of handling the evaluation materials leaves great freedom for the 
cvaluator or inve^tigatur, but it relies on strict adherence to the guides and restrictions given 
both while summari^ing data from mdividual facilities and later while utihzing such data in 
comparative work. . 

Following are step-b>-step directions on how to summarize and score an individual 
facility. The> mcorpurate the restrictions and guides to maintaining.the data in the proper 
categories for valid comparisons of group data. 

To safeguard the legitimacy of findings based on this evaluation, both the directions and 
conditions for administering the forms and the directioris for scoring and summarizing must be 
followed. 

Scoring for lndi,vdual Facility ♦ • . ^ 

Tlic directions to follow cover the evaluation process in logical order for a single facility. 
The directions are specific and include summary sheets to be used in the scoring and sum- 
manzatiun. The forms required for the completion of each job of summarization or scoring 
will be noted un the appropriate summary sheet along with the major purpose of that summary 
sheet. The headings of each summary sheet indicate the materials needed for completion. 
Wherever a summar> bheet requires a mixture of available and unavailable materials, complete 
as much as possible of the summar> sheet with available materials unless otherwise instructed. 
Tlic summary sheets are marked to indicate whether they are appropriate for the summariza- 
tiun uf data from centers or day care homes, or both. The im^ividual summary sheets contain 
specific directions and any tabulation or worksheets required for their completion. 

Complete the summary sheets using the fomis indicated. 
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Identification: 

To provide condensation of inrormation that will taeilitate identification, licc.-'sing super- 
vision, and group data comparisons: 

Sii??unary Sh(^ct Forms 

A (Centers) ' 1,3,6,8, 10 

B (Centers " 6 

C (Homes) ^ ^ 18,21,24,26 * 
D (Homes) , 21 

Objectives: * 

To establish ( 1) standards tor evaluation by objective, and (2) channels for the feedback 
of on-site supervisorys^rsonnel : 

Summary Sheet Forms 

E (Centers) 2 
F (Centers) ^ 2 
G (Centers and Homes) 3 or 5 

H (Centers) 3 
I (Centers) . 4 

J (Homes) J 9 

Evaluation of Administrative and Supporting Services and Staff Morale: 

To sumniari/x (1) the eviiluation of attainment of selected administrative and support- 
ing services objectives by evidence level and source, and (2) pinpointijig likely sources of 
problems in staff morale: 

' Summary Sheet Porms 
K (Centers) 1,6,7,17 
L (Centen>) 7 
J M (Homes) 18, 21", 22, 23, 27 

N (Homes) " 23 

Evaluation of Direct Program Objectives: 

To sumn)ari/.c the evaluation of attainment of program objectives by source of evidence: 



Suimhary Sheet Forms 
O(Centers^) 8,9, 11, 12, 13, 14, 15, 16 

P(HoiiK^s) * 11, 14, 15, 16,24,25 

/ 

Situations for Alert: / 

To pinpoint areas for investigation which might indicate serious problems, unrelated to 
the selected standards for'evaluation: 

Summary Sheet Forms 
0 (Cciiters) 17 and Summary Sheet 0, 

AVorksheets~0-l and 0-4 
(Homes) 11, 14, 24, 25, 27, and 

Summary Sheet P, 
Worksheets P-1 luid P-?. ' . 

* • 
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Using Evaluative Data . 

The summary sheets present the evaluation in the form most convenient for interpretmg 
findings on a single facility and most convenient for i^se in a comparative evaluation or policy 
study. They are suggested as a first step in interpreting and inspecting the findings on the 
individual latility. It is further suggested that compar|sons be drawn between ( 1) the opinions 
regarding objectives given by supervisory personnel at different leveU and (2) priority ratings on 
program objectives with their actual outcome scores. \ 

The process of summarizing selects data by its importance to the Manual objectives, and 
reduces information in aese selected areas. As in all summaries, information is not reflected 
that IS vital to special in-depth purposes. It is therefore suggested that (especially in isolated 
evaluations of individual facilities and in attempts to set up comparative studies bearing on 
policy decisions) the summary sheets and the total of completed evaluation forms be utilized 
for points of departure for focused discussion and planning. ^ 

Summary (scoring) sUeets are available upon request from the project agency in addition to 
packaged forms for nuiltipje use. . 
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CHART I 11 

LEVELS OF EVIDENCE FOR ADMINISTRATIVE OBJECTIVES BY FORMS 



Center Administrative Goals 

1 . Staiulardi/ed bt)okkeeping 

2. hinancial report 

3. Audits 

4. I- qual employment opportunity 

5. Advisory board ol parents 

6. Advisory board ol specialists 

7. I lire by specilicauons 

8. I lire theoretically suited staif 
Quotas ol stall 

10. Grievance procedure 

1 1. Career development 

1 2. Quojas ol children 

13. Volunteer help 

14. Donated goods and services 

1 

1 5. Volunteers in categories 

1 6. Vuhintecis in in-kind amounts 

s 

1 7. Volunteers assignedlby interest 

18. Volunteers assigned by skills 
Child records 

20 bmployeo iijcords 

21. C J roup records 

22. Volunteer records 

23. Job descriptions 



\ 



\l 



Level 
I 

X 
X 



X 
X 
X 



X 
X 
X 
X 
X 
X 



FORM 6 



Level 
II 



X 
X 



X 

X 

X 
X 
X 

X 



X 
X 



Level 
III 

X 

X 

X 

X 
X 

X 
X 
X 



X 

X 
X 

X 
X 
X 
X 
X 
X 
X 
X 
X 



FORM? 



Level 
II 



Level 
IV 



X 
X 

X 
X 



FORM 17 

Level 
V 



FORM 6 



FORM? 



Center Admtiiistrative Goals 

24. Informal parent con lerc noes 

25 Scheduled parent conferences 

2(> Stilt lings 

27 Staff in-service training 

2H Volnntcer u1-service training 

2*). OutMde ^taft training > 

r ' 

30. Parent meetings 

31. Stalf evaluations 

32. Volunteer evaluations 

3^. Inlornial psychological screening 

M I lelp foi psychological problems 

35 Ps\ilioloiiical refcrnils 

3(> horuKil learning disability screening 

37 Iniornial learning disability screening 

3X I lolp I or learning disabilities 

Ml I AMining disability referrals 

40, Social services'' 

4 1 Social services referrals 

42. iMunial speech screening 

4 ^ ! nfornial speech screening 

44 Speech therapy 

45, Dental screening 

4(). Dental relerrals 

47. Formal vjsion screening 

4X Vision relerrals 



Level 
I 



Level 
II 



Le\Ael 
III 



* Level 



Level 
IV 



FORM 17 

Level 
V 



X 
X 
X 
X 
X 
X 
X 

X 
X 
X 

X 
X 

X 
X 
X 



X 



X 



X 

X 
X 
X 
X 
X 
X 
X 



X 
X 
X 

y 

X 
X 
X 
X 
X 
X 
X 
X 

X 
X 

X 

X' 

X 

X 

X 

X 

X 

X 

X 

X 



X 
X 

\ 

X 

\ 

X 
X 
X 
X 



X 
X 
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FORM? 


rlJnlVI 1/ 




' Level 


Level 


Level 


Level 


Level 


Level 


Center Administrative Goals 


! 


II 


III 


II 


IV 


V 


49. Physical health screening 


X 




X 




X 




50. Physical health referrals 


X 




X 




X 




51. Hearing screening 


X 




X 




X 




52. Hearing referrals 


X 




X 








53, Nutritious food 




X 


X 




X 


X 


54. Percentage of required nourisiiment 




X 


X 






X 


55. Group by age 




X 


X 








56. Cross-age contacts 






X 









57. Temporary self-isolation 

58. Good health habits ^ 



Homes Administrative Goals 

1. Hire by specifications 

2. Grievance procedures 

3. Career development 

4. Volimteer help 

5. Donated goods and services 

6. Assign volunteers by interest 

7. Assign volunteers by skills 

8. Child records 

9. Day care mother recv>rds 

10. Full job descriptions 

1 1. Day care mother meetings 

12. Day care mother training 



FORM 21 

Level 
IV 



FORIVI 22 



FORM 23 



Level 
I 



X 
X 

X 



Level 
11 



X 



X 

X 

X 
X 



Level 
Hi 

X 



X 
X 
X 
X 
X 
X 
X 

X 
X 



Level 
IV 



Level 
It 



Level 
IV 



FORM 27 

Level 
V 



X 
X 
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FORM 21 FORM 22 FORM 23 FORM 27 

Level Level Level Level Level Level Level Level 

Homes Administrative Goals I W »V J}i^ JL- 

13. Parent meetings XXX 

14. Day care mother evaluation XXX X 

1 5. Physical health sereening X X 

l(v Physical health relerrals X X ^ X 

Other intonnal 

17 health screening XX X 
Other lormal 

18. health screening X X 

Othci health referrals XX X 

20 ^0'M\ services XX X 

21. Social service referrals XX X 



Nutritious lood XXX XX 

Percentage of 

2}, lequired nourishment XX |X 

24. Provide play equipment XX XI 

Inform on household ^ > \ 

25, items for play X i 

l-inancial aid for | 
2(> improvement ^ ^ \ 

\ 

n Suhstitutc caictakei^> X X ^ 

2S. Ciioup by age , X 
2'> ( loss-iige contacts X 

30. Good heaUh habits ' ' ^ 
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FORM 1-ldentification . CENTERS 



Name of Center 
Address 



(Street) • (City) (2ipCode) 

Phone Director 



Name and title of person completing this form, if other than director: 



"1 (Name) ^Title) ^ ^ 

^DIRECTIONS. If records on the specific information asked for are housed outside the center, please 
Indicate where they can be found. Circle all answers that are estimated figures, 

1. Is your center new, has its capacity recently changed, or is there some other reason why you 
consider the present enrollment or operation to be atypical? 

' DYes DNo 



a) If yes, explain: 
( 



2. Capacity: Indicate your center's licensed capacity (the limit on number of children who can legally 
occupy the day care area of your premises at any given time).^ . 

3. Enrollment: Give your center's enrollment breakdown as follows. Classify individual children into 
one category only. (Enrollment and total attendance figures could exceed capacity because of 
overenroltment for efficiency based on attendance projections, possible half day participants, etc.) 
Categories (a) through (g) should equal total enrollment. 



Total enrollment. 



a) Full-time day care enrollees (children registered for 6 or more hours per day, 
5 days per week) 

b) .After-school enrollees (children registered on a regular after-school basis, 2 to 

5 days per week) 

c) Part-time day cafe en'roriees (children regfstered for more than 3 butles^s than 

6 hours every day or full-time fewer than 5 days per week) ^ 

d) Half-day or nursery school enrollees (chTTdren registered for 3 or fewer hoOrs 
per day, 3 to. 5 days per week) \^ 

e) Drop'Off enrollees (children registered for irregular attendance for parental 
convenience) 

f) Evening enrollees (children registered 5 evenings per week) 

g) Other (specify) 1 • • 



Ir^T) if^'Csrt B valuation Ma rwai \ \ 

ncil for Community Services in MetropolitaVjChicago ^ r ^ 



man " 



Attendance: Supply tbe number of full-time day care children actually in attendande today. (If 
this is an unusual day liked holiday or the day before a holiday weekend, then pleasfe use the 
number from the last normal day of operation.) , 

How many separate groups of children are there in your center? 

For each group that has fulh time or part-time day care children regularly in attendance, state 
whether the group convenes in the morning or afternoon or stays together all day; the names and 
titles of all staff assigned; and the number of children in the categories listed. 

a) Identify group — 

□ A.M. DP.M. DAM day Staff 



Number of children, by age: Under 2^ 
4 5 6 & over 



Number oi seriously 
handicapped children requiring^ 
specialized care 



Emotionally. 
Physically - : 
Perceptually. 



2 to 272. 



2V2 to 3^ 



Number of mildly handicapped 
childreh needing consideration from 
staff with or without outside treatment 



Speech Emotionally . 

Hearing ' Physically , 

Mentally Perceptually. 



Speech 

Hearing 

Mentally 



b) Identify group 

□ A.M. DP.M. 



□ All day 



Staff 



Number of children, by age: Under 2. 
4 5 6 & over 



2 to I'As 



2 Vz to 3. 



Nunnber oSseriously 
handicapped children refyu/r/r?^ 
specialized care 



Emotionally, 
Physically , 
Perceptually. 



c) Identify group 

□ A.M. DP.M. 



Speech 

Hearing 

Mentally 



□ All day 



Number of mildly handicapped 
children needing consideration from 
staff with or without outside treatment 



Emotionally. 
Physically . 
Perceptually, 



Staff . 



Speech 

Hearing 

Mentally 



'0 00G7 



Number of children, by age: Under 2^ 
4 5 L 6 & over ^ 



2 to 2y2. 



2y2'tO-3. 



Number oi seriously 
handicapped children requiring 
specialized care 



Emotionally. 

Physically 

Perceptually. 



Speech 

Hearing 

Mentally 



Number of mild/y handicapped 
children needing consideration from 
staf^ with or without outside treatment 



Emotionally 

Physically 

Perceptually 



Speech 

.Hearing 

Mentally 



• d) Identify group 

□ A.M. DP.M. 



□ All day 



Staff 



Number of children, by age: Under 2 _ 
4 5 6 & over 

Number o\ seriously 
handicapped children requiring 
specialized care 



Emotionally 
Physically . 
Perceptually, 



Speech 

Hearing 

Mentally 



2 to '272 



T/z to 3 



Number mildly handicapped 
children needing consideratiori from 
staff with or without outside treatment 



Emotionally, 
Physically 
Perceptually ^ 



Speech 

Hearing 

Mentally 



e) Identify group 

□ A.M. □P.M. 



□ All day 



Staff 



j Number of children, by age: Under 2. 
4 5: 6 & over i. 



2 to T/z, 



2V2 to 3^ 



Number oi seriously 
handicapped children requiring 
specialized care 



Emotionally, 

Physically 

Perceptually, 



Speech 
Hearing _ 
Mentally 



Number of mildly handicapped 
children needing consideration frorB 
staff with or without outside treatment 



Emotionally. 
Physically 
Perceptually ^ 



' Speech 
Hearing 
Mentally 
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group 

□ A.M. DP.M. DAM day Staff 



Number of children, by age: Under 2. 
4 5 6 & over 



2 to 



2V2 to 3. 



Number o\ seriously 
handicapped children requiring 
specialized care 



Emotionally. 

Physically 

Perceptually. 



Speech 

Hearing 

Mentally 



Number of mildly handicapped 
children needing consideration from , 
staff with or without outside treatrrient 



Emotionally. 

Physically 

Perceptually. 



Speech 

Hearing 

Mentally 



Identify group 

□ A.M. □ P.M. 



□ All day Staff. 



\ 

\ 

Number of children, by age: Under 2 i 2 to 2'/? 2V2 to 3 3.:: 

4 5 6 & over 



Number of seriously Number of mildly handicapped 
handicapped children requiring children needing consideration from 
specialized care ^ staff with or without outside treatment 

Emotionally Speech Emotionally Speech 

Physically Hearing Physically Hearing 

Perceptually Mentally Perceptually Mentally 

Identify group ^_ 

□ A.M. • □ P.M. □ All day Staff 



Number of children, by age: Under 2 : 2 t6 214 214 to 3 3 

4 5 ^ 6 & over 
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NLmber of seriously 
handicapped children requiring 
specialized care 



Emotionally. 
Physically . 
Perceptually. 



Speech^ 
Hearing 
Mentally 



Identify group 

□ A.M. / ■ □ P.M. 



□ All day 



Number oi mildly handicapped 
children needing consideration from 
staff with or without outside treatnnent 



Ennotionally . 
Physically 
Perceptually . 



Staff 



Speech 

Hearing 

Mentally 



Nunnbor of children, by age: Under 2. 
4 5 6 & over _j 



2 to 2V2 



2V2 to 3. 



Number oi seriously 
handicapped chWdren requiring 
specialized care 



Emotionally. 

Physically 

Perceptually. 



Speech 

Hearing 

Mentally 



Number of mildly handicapped 
children needing consideration from 
staff with or without outside treatment 



Emotionally . 
Physically 
Perceptually . 



Speech 

Hearing 

Mentally 



7. I f any children are in more than one group; explain: 





i 


If any groups are together for parts of thj 


J day, explain: 





/ 




\ 



9. 



10. 



11 



If there is a separate nursery school, are day care children separated from them for all or part of 

the day? □ Yes (specify) \ 

□ No 



1 



Do the children who are receiving scholarship^ or grants- in aid constitute a separate group in the 
center? □ Yes □ No 

^ □ A.M. 



When does the first child arrive?. 



12! When does the last child leave?. 

\ 



□ P.M. 

□ A.M. 

□ P.l^. 
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FORM 2— Administrative and Supporting 
Services Objectives 



CENTERS 



(Center completes form) 



Center 



Address 



Completed by. 



Date 



DIRECTIONS. Please read the directions before completing form. Complete each objective before 
going on to the next one. 



Status as a Requirement: Under "Status as a Requirement," choose one of the following: 

1. Required by formal policy - This objective is included in the contract, funding requirements, or 
formal policy statement (not open to alteration by an individual director) under which the center 
operates. 

2. Not required by formal policy - This objective is not required by the contract, funding agency, 
or formal policy statement under which the center operates. 

3. More generally stated in policy - This objective is a part of a more general statement of objectives 
given in the contract or formal policy. 

I 

Personal Opinion: Under "Personal Opinion," choose one of the following: 

1. ^Felt to be important - You personally feel that this is an important objective for day care centers 

in general. 

2. Important, but in d/iother type of center - You personally feel that this objective, though im 
portant, is more suited to centers of a size, orientation, or affiliation different from your center's. 

3. Felt nut to be important - You personally feel the objective is not an important one. 



Status as Working Objective: Under "Status as Working Objective," choose one of the following: 

1. Wurkmg objective - This goal is a working objective of the ct .ter. ("Working objective" refers 
to objectives whose actual ongoing accomplishment dictates staff activities. They are those 
things about which a director could say "Yes, we do work to accomplish this end.") 

Done for special need or wfien accessible - Tfiis objective is sought only in individual cases of 
very obvious need or when the opportunity for, accomplishment is very readily available. The 
implication being that although the center has not undertaken an obligation to perform the 
service, it might be performed in special cases or in special circumstances of availability. 

Not working objective. - This goal is not a working objective of the center. 



2. 
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\ • . 

Explanation of Responses m Parentheses: Under "Explanation of Responses in Parentheses" provide 
further explanation of each objective where choice is checked within parentheses. 

1. Not top priority - Because this objective is not as important as other things you have set about 
to do, It IS not top priority at this time in your operation. (This choice could apply to directives 
included in contracts, which are being postponed at present in favor of nnore important ob 
jectives.) 

2. Inadequate center staff - Because center staff is currently inadequate in numbers or skills. 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer.help - Because volunteer help is inadequate in qualifications, numbers, 
participation, or coordination. 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination \A/ithin center - Because of inadequate coordination of skills, time, or 
resources within the center. 

1 1. Inadequate coordination between center and helping agency - Because of inadequate coordina 
tion between center and a supervising, funding, or helping bgency. 

1 2. Inadequate coordination or number of ser\/ice resources in community 

13. Function served by another objective ~ The basic function of this objective^ts considered to be 
served by a different but related objective. ; 
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1. OBJECTIVE: Use standard bookkeeping procedures. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1 . Felt to be important 

( )2. Important, but in another type of center 

( ) 3. Felt not- to be important 

Status as Working Objective (check one) 

1 . Working objective 

( )2. Done for special need or when accessible 

)3, Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipnnent 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11,1 nadequate coordination between center and 

helping agency 

12, Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



2. OBJECTIVE: Have available a standardized financial report of income and expenses. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1 . Working objective \ 

( ) 2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Nol top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. 1 nadequate funds or equipment 

5, Inadequate space 

6. I nadequate parent participation 

^ 7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



3. OBJECTIVE: Hqve periodic audits of operating funds. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1 . Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8, Not appropriate to needs of center's children 

9, Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



4. OBJECTIVE: Meet Equal Employment Opportunity guidelines. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1 . Felt to be important 

( )2. Important, but in another type of center 

)3. Felt not to be important 



Status as Working Objective (check one) 

1, Working objective 

}2. Done for special need or when accer^ible 



( )3. Not working objective 
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Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10 Inadequate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 

\ 
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5. OBJECTIVE: Have an advisory board for center operation made up mcZs , ' center parents and 
neighborhood residents. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 



3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. .Not appropriate to needs of center's children 

9, Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 
13. Function served by anothef objective 



6. OBJECTIVE: Have an advisory board for center operation made up mostly of specialists and 
prominent members of the larger community. 



Status as a Requirement (check one) 

1. Required by formal policy 

?. Not required by formal policy 

3. More generally stated in policy 

Personal Opir,lcn (check one) 

1, Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

)3. Not working objective 
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Explanation of Responses in Parentheses (check all 
that apply) 

1, Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4, Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 
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7. OBJECTIVE: Recruit and hire staff who meet specified qualifications. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 
. 1. Felt to be important 
J2. Important, but in another type of center 
)3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

)3, Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. I nadequate c^ntefltaff 

3. Inadequate staff participation 

4. I nadequate funds or equipment 

5. Inadequate space 

6. I nadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children * 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1. I nadequate coordination between center and 

helping agency 

12. I nadequate coordination or number of service 

resources in community 

13. Function served by another objective 



8. OBJECTIVE. Hire staff with the center's particular commitment to child development in mind. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal pqlicy 

3. More generally stated in policy 



Personal Opinion (check one) 

1 . Felt to be important 

J2. Important but in another type of center 
J 3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

)2. Done for special need or when accessible 
)3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. I nadequate center staff 

3. Inadequate staff participation 

4. I nadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation , 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

1 2. I nadequate coordination or number of service 

resources in community 

13. Function served by another objective 
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9, OBJECTIVE. Recruit and hire staff in quotas or give preference based on residence, race, or other 
specified categories. 



Status as a Requirement {check one) 

, L. 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

4 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but m another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 

1 2. Inadequate coordination or number of service 

resources in community 

1 3. Function served by another objective 



10. OBJECTIVE: Set np a grievance procedure for staff use. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

)3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

)3. Not working objective 




Explanation of Responses in Parentheses (check all 
that apply) 

1 . Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space ^ 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children^ 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



11. OBJECTIVE: Provide career development opportunity for staff by encouragement and by making 
various routes to promotion possibilities well known. 



Status as a Requirement {check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. iVlore generally stated in policy 



Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

{ )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8, Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 

1 2, Inadequate coordination or number of service 

resources in community 

13, Function served by another objective 



12. OBJECTIVE: Recruit and enroll quotas of children or give prefeVence based on income level, race, 
ethnicity, or community residence. 



Status as a Requirement (check one) 

1. Required by.formal policy 

2. Not required by formal policy 

3. iVIore generally stated in policy 



Personal Opinion (check one) 

1 . Felt to be important 

( )2, Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 
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Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. I nadequate center staff * 

3. Inadequate staff participation 

4. 1 nadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11.1 nadequate coordination between center and 

helping agency 

1 2. I nadequate coordination or number of service 

resources in community 

1 3. Function served by another objective 
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13. OBJECTIVE: Seek volunteer helpr 

Status a Requirement (check one) 

1. Required by formal policy 

^ 2. Not required by formal policy 

3, More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important " 

( )2. Important, but in another type of center 

( )3,\ Felt not to be important 

I ■ I 

Status as Workmg Objective (check o|ne) 

1. Working objefctive . 1 

( )2. Done for special need or when accessible 

( )3. Not working objective 



14. OBJECTIVE: Seek donated goods and services, 

Status ds a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

. 1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt r.ot to be important 

Status as Workmg Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3, Not working objective 

ERIC 



.Explanation of Responses in Parentheses (check all 

that apply) , , ■ , ^ 

* 1 . Not top priority ' — 

2. Inadequate center staff 

S.Jnadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10, Inadequate coordination within center 

1 1 , Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 
13. Function served by another objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2, Inadequate center staff 

^ 3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 
1 2. Inadequate coordination or number of service 

resources in community 
1 3. Function served by another objective 
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15. OBJECTIVE: Recruit volunteers m specified categories, for example, parenfs or community members. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in poJia\L 



Personal Opinion (cKeck one) 

' 1. Felt to be important 

\{ J 2. lmportant,-4i^t inr another type of center 
^J3. Felt not to be important 



V 



Status as Working Objective (check one) 

\ -1, WortcmgTobjective 

( \)2. Done for speciaf need or when accessible. 

( \3\ Hex working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. inadequate center staff 

3. Inadequate staff participation, 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate,parent participation 

7. Inadequate volunteer help ^ 

' 8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1 . J nadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 
13. Function served by another objective 



16. OBJ^ECTIVE. Recruit volunteer services m specified in kind value amounts. (This objective implies 
thdt\Some centers must dcquire volunteer services that would be worth specified amounts if the vol 
unteers were paid for their services.) ^ 

-Status as a pequirement (check one) 

1. Required by formal policy 

2. Not r^equired by formal policy 

3. More^pnerally stated in policy 

\ 

Persbna! Opinion (check one) 

1. Felt to Joe important 

( )2. Im'portc^^nt, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

^ 1. Working objective 

( )2. bone for special need or when accessible 

) ( )3. Not working objective 

I 



Explanation of Responses in Parentheses (check all 
that ppply) 

1. Not top priority 

^ 2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadeqi'^^te funds or equipment 

5: Inadequate space 

6. inadequate parent participation ~ ^ 

^ 7. Inadequate volunteer help 

J 8. Not appropriate to needs of center's children 

,9. Not appropriate to readiness of center's children 

_| 10. Inadequate coordination within center 



11. Inadequate coordination between center and 
helping agency 

12. Inadequate coordination or number of service 
resources in community 

13. Function served by another objeQtive / 
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17. OBJECTIVE:, Assign volunteers according to their interests and needs. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check'one) 

1, Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
.that apply) \' 
1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation ^ 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. I p^dequate volunteer help 

8CiMot appropriate to needs of center's children 

9. Not appropriate to readiness of center's childrj/i 

. 10. Inadequate coordination within center ^ 

11, Inadequate coordination between center an^ 

helping agency . / 

12. Inadequate coordination of number of service 

resources in community 

13. Function served by another objective 



/ 



18. OBJECTIVE. Assign volunteers according to 
to child development. 

Status <is a Requirement (check one) 

V: Required by formal policy 

2\ Not required by formal policy 

3. More generally stated m policy 

Personal Opinion (check one) 

'-^^ 1. I^elt to be important 

( )2. I.mportant, but m another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Networking objective 



ir evdiudted skills and the center*s particular approach 

Explanatioii of Responses in Parentheses (check all 
that apply) 

1. Not top priority ^ * , 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

J 6. Inadequate parent participation 

7. Inadequate volunteer help 

^\8. Not appropriate to needs of center's children 

^) Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination bejtween center and 

helping agency 

12. Inadequato coordination or number of service 

resources in community 

13. 'Function served by another objective 
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*19. OBJECTIVE: Keep up-tadate records in the center o^n eaqh child containing all pertinent data. 



.Bp 

Status as a Requirement (check one) 
1. Required by formal policy 



2. Not required by formal policy 

More generally stated in policy 

Personal Opinion (check one) 

1, Felt to be important . 

( )2. Important; but in cinother type of center 

( )3. Pelt not to be inrjportant 

Status as Workinig Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

1^^ )3. Not Working objective 



Explanation bf Responses in Rs/entheses (check all 
that apply) - ' 
1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate fuVids or equipment 

5. Inadequate space ~ 

6. Inadequate parent participation 

7, Inadequate volunteer help ^ _ _ 

^ 8. Not appropriate to needs of center's children 

9, Not appropriate to readiness of center's children. 

10. Inadequate coordination within center 

11, Inadequate coordination between center and 

helping agency 
^ 12, Inadequate coordination or number of service 

resources in community 
13. Function served by another objective 



20. OBJECTIVE: Keep up-to-date r.ecords m the center on each employee contaimngall pertinent data. 



Status as a Requirement (check one) 



1, Required by formal policy 
^, Nat required by formal poliqy 
3. More generally stated in ^^tolicy 



Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

)3. Felt not to be important 



Status as Working Objective (check one) 

1 . Working objective 

[ )2. Done for special need or when accessible 

)3. Not working objective 




Explanation of Responses in Parentheses^{check all 
that apply) ' 
1. Not top priority 

2. Inadequate center staff 

J 3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

' 6. Inadequate parent participation 
7. Inadequate volunteer help \^ 

8. Not appropriate to needs of center's children 

9, Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 
13. Function served by another objective 
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21 . OBJECTIVE: Kee ^ records pertinent to classroom or group activities such as "lesson plans." 



Status as a Requirement (check one^ 

- 1. Required by formal policy 

2. Not required by formal policy 

3, More generally stated in policy 



Personal Opinion (check one) 

1. Felt to- be important 

( ^ )2. Important, but in another type of center 
i_ )3. Felt not to be important 

\ 

Status as VVorkmg Objective (check one) 

^ [ 1 . Working objective ^ 

(^_J2. Done for special need or when accessible 
( _ )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff ] 

3. I nadequate staff participation 

4. Inadequate fundG or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

I 10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
12. Inadequate coordination or number of service 



/ 



resources in community 



13. Function served by another objective 



22. OBJECTIVE: Keep detailed reco'-dspn volunteer*; to make the most of the volunteers' usefulness to 
the program and the progranr^'s usefulness in developing the volunteers. 



Status as a Requirement (checlTone) 

, I. Required by formal policy ^ 

2 Not required by formal policy 

3. More generally stated in policy 

o 

F^ersonal C pinion (check one) 

1 . Felt to be important 

( )2. Important, but in another type of center 

( )3, Felt not to be important 

Status as Working Objective (check one* 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not workmg objective 



ERLC; 



Explanation of Responses in Parentheses (check all 
.that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. I nadequate funds or equipment 

5. Inadequate space 

6. I nadequate parent participation 

^ 7. Inadequate volunteer help 

8. Not - jpropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

' 11.1 nadequate coordination between center and 

~ — ~ helping.agency 

12. Inadequate coordination or number of service 

resources int:ommunity 
13. Function served by another objective 
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23. OBJECTIVE: Keep full current job descriptions 

Status as a Requirement (check one) 

i 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check ori^) 
' 1. Feic to be important\ 
„)2. Important, but in another type of center 
( , ) 3. Felt not to, be important 

" i 

Status as Working Objective (check one) 

^ 1. Working objective 

( 1)2. Done fbr special need or when accessible 

( )3. Not working objective 



and assignments available to staff and volunteers. 

A' 

Explanation of Responses In Parentheses (check all 
that apply) | \ 
1. Not tiDp jiriority 

2. Inadequat^ center staff 

3. InadequateVstaff participation 

4. Inadequate founds or equipment 

5. Inadequate space . 

6. J nadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriated needs of center's children 

9. Not appropriate to readiness of center's cl)ildren 

10. Inadejquate coordination within center 

1 1. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

— - — — resources in community 



13. Function served by another objective 



\ 

s 

24. OBJECTIVE., Mamtam informal contact with at least one parent of each child to share current infor 
rnation on developnients and oroblems. ' i 



Status as a Requirement (check one) , 

I I 

I. Required by formal policy 

' \2, Not required by formal policy 

'3. More generally state'd in policy 

Personal Opinion (check one) 

1. Felt to be important ^ 

( I mportant, but in another type of center 

(| )3. Felt not to be important 

Status as Working Objective (check one) 
j. Working objective , 

1 ) 2. Done for special need or when accessible 

i 

( )3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check all 
that apply) - * 
1. Not top priority \ 

1 2. Inadequate center staff 1 

3. Inadequate staff participation 

^4. Inadequate funds or equipment 

L 5. 1 nadequate space _ \ 

6. 1 nadequate parent participation 

7, 1 nadequate volunteer help j 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness 6i center's children 

10. Inadequate coordination withi^n center 

^1.1 nadequate coordination betw^n center and 

helping agency 

1 2. 1 nadequate coordination or number of service 

resources in connmunity \ 

13. Function served by another objective 
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25. OBJECTIVE: Have a regular schedule of parent conferences or visits to share current infornr^ation on 
developments and problems. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

: 1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequata parent participation 

7. Inadequate volunteer help 

8. Notrappropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 
_12. Inadequate coordination or number of service 

resources in* community 
13. Function served^by another objective 



26. OBJECTIVE: Have regularly scheduled staff ings in which all staff (or thi majority) in contact with 
particular children contribute to the group's knowledge of developments pertaining to them. These 
staff ings might be a regular feature of staff meetings including other topics. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( Felt not to be important 

Status as Working Objective ^check one) 

1. Working objective 

( )2. Done for special need or when-accessible 

( ''. ] 3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check ajl 
that apply) 

1 . Not top priorilv 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's cfjildren 

10. Inadequate coordination within c^eriter 

11. Inadequate coordination between center and 

helpinn agency 
12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 
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27. OBJECTIVE: Provide in-service training for staff. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Net required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

, 1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as VVorking Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. I nadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

^ 7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate tjo readiness of center's children 

10. Inadequate coordination within center 

1 1, Inadequate coordination between center and 

helping agency 

12, Inadequate coordination or number of service 

• resources in community 

13. Function served by another objective 



28, OBJECTIVE: Provide in-service training for volunteers. 



Status as a Requirement (check one) 

1. Required by forfnal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1. Fe^t to be important 

( )2. Important, but in another type of center 

{ )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

~ (-~J 2. Done-for-~speciaLneed-or. when-accessible. 
( )3. Not working objective 



ERJC 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

. 4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequp.te coordination between center and 

helping igf^ncy 



12. Inadequate coordination or number of service 
resources in community 

13. Function served by another objective 
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29. OBJECTIVE: Encourage relevant outside training for staff who have regular contact with children. 



Statuses a Requirement (check one) 

^ 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another type of center 
)3. Felt not to be important 



Status as Workmg Objective (check one) 

\ 

1. Working objective 

iJ2, Done for special need or when accessible 
3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. I nadequate center staff 

3. Inadequats staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

,6. Inadequate parent^Darticipation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11, Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



30, OBJECTIVE: Have periodic parent nneetings on a broad variety of topics. 



Stains, dsa Requirement (check one) 
1,' Required by formal policy 



2. Not required by formal policy 

3. More generally stated in policy 

•t 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but m another type of center 

J3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

2 ^Done-for-^peciaLneed-or^whenaccessible. 
( )3,.Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1 . Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11, inadequate coordination between center and 

'helping agency 

12. Inadequate coordination or r»umber of^ervice 

resources in community 

13. Function served by another objective 
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31. OBJECTIVE: Evaluate each staff member in writing. * 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another type of center 
)3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

)2. Done for special need or when accessible- 
)3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



32. OBJECTIVE: Provide formal or informal evaluative feedback to volunteers regularly. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required«by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another type of center 
)3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 



(_J3. Not working objective"^ 



Explanation of Resp^"^"=':> Parentheses (check all 
that apply) 

1 Not top priority 

2. ! nadequate center staff ^ 

3. Inadequate' staff participation 

4. Inadequate funds or equipment 

5. Inadequate spacfe 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropgate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. In adequate coordination or number of service 



resources in community 
13. Function served by another objective 



ERIC 
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33. OBJECTIVE: Encourage mforrridl screening of children for psycholo^.odl problems by center staff in 
contact with children. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status Bh Working Objective (check one) 

ft 

1. Working objective 

( )2. Done for special need or when accessible 

( 13. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

.4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. I nadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

1 1, Inadequate coordination between center and 

helping agency 

1 2, 1 nadequate coordination or number of service 

resources in community 

13. Function served by another objective 



34. OBJECTIVE. Provide in-center counseling or staff consultations with professionals for psychological 
problems identified In particular children. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another type of center 



(_ )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( J2. Done for special need or when accessible 

J3, Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Hot top priority 

2. Inadequate center staff 

3, I nadequate staff participation 

1 4. I nadequate funds or equipment 

5, Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate tb readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

1 2. 1 nadequate coordination or number of service 

^ ^Lesjoyxcesjjicqn^ 



13. Function served by another objective 



ERIC 
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35. OBJECTIVE; Provide followed up referrals for identified psychological problems. ("Followed-up 
referral" implies a total procedure of initial and subsequent contacts as deemed appropriate.) 



Status as a Requirement (check one) 

1 1. Ftequired by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

\ 

Personal Opinion (check one) 

1. Felt to be important i 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Statu$ as .Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1 . Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



36. OBJECTIVE: Provide formal screening for learning disabilities. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in polipy 



Personal Opinion (check one) 

1 . Felt to be important ^ 

)2. Important, but in another type of center 



( )3. Felt not to be important 

Status as Working Objective (check one) 

Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1, Not top priority 

2. Inadequate center staff 

3, Inadequate staff participation 

. 4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

hejping agency 

12. .Inadequate coordination or number of service 

resources in community 

13rFunction served by another objective 
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37. OBJECTIVE: Provide informal screening for learning disabilities. 



Status as a Requirement (check one) 

1. Required by formal 4D0I icy 

2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1 Felt to be important 

( )2. Important, but in another type of center 

( J3. Felt not to be important 

Status as Working Objective (check one) 
1 . Wo^rking objective 



( )2, Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check a)l 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. I nadequate staff participation 

4. Inadequate funds or equipment 

5. I nadequate space^/ 

6. Inadequate parent participation 

7. Inadequajte volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate/coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

^"13. FuRdtion served by another objective 



/ 



38. OBJECTIVE. Provide mdividudhzed help at the center; for identified learning problems by trained 
center staff or consultation provided to center staff. / 



Status as a Requirement (check one) 

^ 1. Required by format policy 

2. Not required by formal policy 

^ 3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of ceriter 

( )3. Felt not to be important / 



/ 



Status as Working Objective (check one), 



1. Working objective 



/ 



/ 



2. Done for special need or wheti accessible 

3. Not workmg objective / 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

/ 2. I nadequate center staff 

/ 3. Inadequate^staff participation 

4. Inadequate funds or'equipment 

5. Inadequate space 

6. Inadequate parent participation / 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. I nadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



I 



39. OBJECTIVE: Provide followed-up referral for specialized help with learning problems. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy r^. 

3. More generally stated in policy ^ 

Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another type of center 
)3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

)2. Done for special need or when accessible 
J3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center , 

1 1. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



40. OBJECTIVE: Provide social services for the families of children in day care. 



Status as a Requiren:t6qt^check one) 

1.^ Required by formhl5^Dlicy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) c 

1. Felt to be importcint . 

( )2. Important, but in another type of center 

( )3. Felt riot to be important 

Status as Working Objective (check one) 

1. Working objective 

( J2. Done for special need or when accessible 

( _J3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check all 
that apply) 

1 . Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4, Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not approp'^iate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in^community 

13, Function served by another objective 
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"41. OBJECTIVE: Provide followed up referral for social services for the fdmilics of children in day care. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (checK one) 

1. Felt to be important 

(j )2. Important, but in another type of center 

{ )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( J2- Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

. 4. Inadequate funds or equipment 

5. Inadequate space j 

6. Inadequate parent^rticipation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to remness-of center's children 

10. Inadequate coordinatio|within center 

1 1. Inadequate coordination between center and 

helping agency '^"N^^ 
1 2. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



\ 



42. OBJECTIVE. Provide formdl screening for speech defacti> either by center staff or outside experts. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated m policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Fell not to be important. 

Status as Working Objective (check one) 
1. Working objecti^ 

{ )2. Done for special need or when accessible 

If 

( )3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check all 
that apply) 

1 . Not top priority 

2. J nadequate center staff 

3. Inadequate staff participation 

^ 4. Inadequate funds or equipment 

5. Inadequate space . 

6. Inadequate parerjt participation 

7. Inadequate volunteer help 



8. Not appropriate to needs of center's children 

9. Not appropriate tQ readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

1 2. Inadequate coordination or number of service • 

resources in community 

13. Function served by another objective 
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43. Objective; Provide mformdl screening for speech defects by any center staff in contact \jvith children. 



Status as a Requirement (check one) 

1. Requjfed by formal policy 

^ 2, Nottequired by formal policy 

3. More.generally stated in policy 

/ / 

Personal Opinion (check one) 
/ 1. Felt to be important . 
( . )2. Important, but in another i /pe of center 
( )3; Felt not to be important 

Status as Working Objective (check one) 

I 

1. Working objective 

( )2. Done for special need or when accessible 

)3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

'2, Inadequate center staff 

3. Inadequate staff participation 

^ Inadequate funds or equipment 

' 5. Inadequate space \ 

6. Inadequate parent participation 

7. Inadequate volunteer'heip 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

.10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate/ioordination or number of service 

resources jn community 

13. Function served by another objective 



44. OBJECTIVE; Provide speech therapy by a specialist or a followed up referral for such services. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy ' 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt tp be irnportant 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Wof king Objective (check one) 

1. Working objective 

)2. Done for special need or wh^ accessible 



( )3. Not working objective 



ERIC 



T 
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E)<p|anation of Responserin'ParenthBsesicheck all 
that apply) 

1 . Not top priority ^ 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

^ 5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help ^ ' 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordina*tion within center 

11. Inadequate coordination between center and 
helping agency 

12. Inadequate coocdination or number. of service 
resources in community 

13. Function served by another objective 



C0 094 



45. OBJECTIVE: Provide formal screening for dental problems. 



Status as a Requirement (check one) 

T. Required by formal policy^ 

2. Not required by formal policy 

. 3. More generally sta^ted in policy 



Personal Opinion (check one) / 

1. Felt to oe important 

( )2. Important, but in another type of center 

(^ )3. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

( )2, Done for special need or when accessible 

)3, Not working objective 



Explanation of Responses in Parer^theses (check all 
that apply) 

J. Npt top priority 

2. Inadequate center staff 

3. Inadequate .staff participation 

4. Inadequate fund.s or equipment 

5. Inadequate space 

6. Inadequate parnnt participation 

7. Inadequate volunteer help ^ 

S.-Not appropriate to^eds of center's children 

9. Not appropriate t,o readiness oT center's children 

10. Inadequate coordination within center 

11. iTiadequate coordination between center and 

^ helping agency ^ 

12. inadequate coordination or number of service 

resources in community 

' 13. Function served by anotherobjeciive 



46. OBJECTIVE: Provide followed-up referral for help with dental problems. 



Status as ci Requirement (check one) 

1. Required by formal pj)licy 

2. Not required by formal policy 
^ 3. More generally stated jn policy 



^Personal Opinion (check one) 

1. Felt to be important 

L )2, Important, but in another type of center 

( J3. Felt not.to be important 

Status as Working Objective (qheck one! 

l! Working objective 

( )2. Done for special need 



)r when accessible 



__(__)3. Not working objective 



ERLC 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds^or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children , 

9. Not appropriate to readiness of center's children 

10.. Inadequate.coordinatipn within center 

11^ Inadequate coordination between center and 

helping agency / 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objtjctlve / 

^ / 

CC'0D5 ' / 



I 



47. OBJECTIVE: Provide formal screening for vision problems. 
Status as a Requirement (check one) 



1. 1. Required by formal policy 

; 2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1 . Felt to be important 

( )2, Important, but in another type of center 

)3. Felt not to be in-sportant 



Status as Workmg Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessibl^e 

( )3. Not working objective 



Explanation of Responses in Parenthese§ (check all 
that apply) 

'l.^Not top priority 

2. Inadequate center staff . 

'3. Inadequate staff participation 

4. Inadequate*funds cr equipment 

5. Inadequate space 

6. Inadequate parent participation 

7, Inadequate volunteer help, 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center ; 

11. Inadequate coordination between^center and 

— heljDlng*agency: ' 

12. Inadequate coorbination or number of service 

resources in tommunity , 
13. Function served by another objective 



48, OBJECTIVE: Provide followed-up referral for help with vision problems. 



Status as a Requirement (check one) 

/ ^ 

' 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Personal Opinion (check one) 

1. Felt to be important 

)2. Important, but in another tVpe of center 



( )3. Felt not to be important-^ 



Status as Working Objeplive (check one) 

l.'Workingobjective' 

( )2. Done for Special need or wljen accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (dheck^all 
that apply) / , 

■ 1 1 . Not top^prioriiy ^ , . . • 

^ 2. Inadequate center staff 

3. Inadequate staff p?Tticipation 

4. Inadequate funds or equipment 

5. Inadequate space 

e.^nadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children ^ 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11, Inadequcite coordination t)etween center and 

helping agency 
12. Inadequate coordination or number of service 

resources in community 



/ 



13. Function served by another objective 



/ 



2-26 



49^ OBJECTIVE: Provide formal screening for general physical health and current inoculation. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

{ )3. Feit not to be important 

Status as Working Objective (check one) 

1. Working objective 

J2. Done for special need or when accessible 
J3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. I nadequate funds or equipment 

5. Inadequate space ^ 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11.1 nadequate coordination between center and 

helping agency ^ 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



bO. OBJECTIVE: Provide followed-up referral for help with physical problems or inadequate inoculation. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Persi^n^I Opinion (check one) 

1, Felt to be important 

)2. important, but in another type of center 



( )3. Felt not to be important 

Status as Working Objective (check one) 

1« Working objective 

{ J2. Dono for special need or when accessible 

( J3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. I nadequate center staff 

3. Inadequate staff participation 

^.4. 'nadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11, Inadequate coordination between center and 

helping agency 
12.. Inadequate coordination or number of service 

resour'^es in community 
13. Function served by another objective 



51 . OBJECTIVE: Provide formal screening for hearing problems. 



Status as a Requirement {check one) 

J \ 

1."TTequired by formal policy \ 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

\ )3. Felt not to be important 

Status as Workmg Objective (check one) 

^.1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



Explanation of Responses in Parentheses (check all 
that apply)^ 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center ^nd 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



rA 



52. OBJECTIVE. .Provide help with hearing problenns by a specialist or i followed up referral for such 
services. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in po|icy 



Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( ^)3. Not working objective 



c 



Explanation of Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participation 

4. Inadequate funds or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service . 

resources in community * 

13. Function '^orved by another objoctive 
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53. OBJECTIVE: Provide nutritious and attractively served food. 



Status as a Requirement (check one) 

1. Required by fornnal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 
1 . Felt to be important 

( )2. Important, but m another type of center 

( j3. Felt not to be important 

Status as Working Objective (check one) 

1 . Working objective 

(_ J2. Done for special need or when accessible 
( )3. Not working objective 



Explanation of Responses in Parentheses (check ail 
that apply) 

1. Not top priority 

2. Inadequate comer staff 

3. Inadequate staff participation 

4. hadequate funds or equipment- 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8, Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency . - 

12, Inadequate coordination or number of service 

resources in community 

13, Function served by another objective 



54, OBJECTIVE: Provide a percentage of daily required nourishment according to child's hours per day 
\n center. 



Status as a Requirement (check one) 

1. Required by formal policy 

^ 2. Not required by formal policy 

_ 3. More generally stated in policy 

Personal Opinion (check pne) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

I. Working objective 

{ _)2 Done for special need or when accessible 
( )3, Not working objective 



ERJC 



Explanation of Responses in Parentheses (check all 
that apply) 

1, Not top priority 

2, Inadequate center staff 

3, Inadequate staff participation 

4. Inadequate funds,or equipment 

5. Inadequate space 

6. Inadequate parent participation 

7. Inadequate volunteer help 

8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 



55. OBJECTIVE: Group children by defined age groups for the nriajor portions of the day. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy \ 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Fell not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3, Not working objective 



Explanation of Responses in Parentheses (check\all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. Inadequate staff participatTdn 

4. I nadequate funds or equipment 

5. Inadequate space ' 

6. Inadequate parent participation 

7, Inadequate volunteer help 

8, Not appropriate to needs of center's children 

9, Not appropriate to readiness of center's childrer 

10. Inadequate coordination within center 

11, Inadequate coordination between center and 

helping agency 

12, Inadequate coordination or number of service 

resources in community 

13, Function served by another objective 



\ 



56. OBJECTIVE: Provide periods in which cross-age contacts are fostered. 



Status as a Requirement (check one) 



1. Required by formal policy 
. 2. Not required by formal policy 
. 3. More generally stated in policy 



Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2, Done for special need or when accessible 

)3. Not working objective 



ERIC 



Explanation of Responses in Parentheses (check all 
that apply) 

1, Not top priority 

2, I nadequate center staff 

3, Inadequate staff par.ticipation 

4, Inadequate-funds or equipment 

5, Inadequate space 

6, Inadequate parent participation 

7, Inadequate volunteer help 

8, Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between center and 

helping agency 

12. Inadequate coordination or number of service 

resources in community 

13. Function served by another objective 
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57. 0BJECT5VE: Arrange .space and gro^jp policy 
need. / 



Status as a Requirement (check one) 



/ 



■ / 
/ 



t Required by formal policy / 

1 2. Not required by formal policy 

3. More generally stated in policy 

Personal Opinion (check one) 

1. Felt to be important 

( )2. Important, but in another type of center 

( )3. Felt not to be important 

Status as Working Objective (check one) 

1. Working objective 

( )2. Done for special need or when accessible 

( )3. Not working objective 



to allow temporary self isolation to serve a personal 



Explanation pf Responses in Parentheses (check all 
that apply) 

1. Not top priority 

2. Inadequate center staff 

3. I nadequate staff participation ^ 

4. I nadequate funds or equipment 

5. Inadequate space 

6. I nadequate parent participation 

7. I nadequate volunteer help 

8. Not appropriate to needs of center'^hildren / 

9. Not appropriate to readiness of ^^ter's children 

10. Inadequate coordination within center j 

'l 1. I nadequate coordination between/center and 

helping agency 
12. I nadequate coordination or number of s^A/ice 

resources in community / 
13. Function served by another Objective / 




58. OBJECTIVE: Promote good hygiene and healtn habits. 



/ 



Status as a Requtrerijient (check one) 

1. Required by \formal policy 

2. Not required by formal policy 

3. More generally stated in policy 

Perso'hal.Opinion (check one) 

^ 1. Felt td be important 

( )2. Important, but in another type of center 

)3, Felt not to be important 



Status as'i/Vorking Objective (check one) 

1. Working objective 

( )2. Done for special heed or when accessible 

^ ( ^13. Not working objective 



/ 



Explanation pf Responses ir^/Parentheses (check all 

that apply) / / 
1. Not top priority / / 

2. Inadequate centier staff / 

3. Inadequate staff participation 

i . 

4. Inadequate f^nds or equipment 



5. Inadequate^'space 



6. Inadequate parent^participation 

7. Inadequate vqlur^teer help 

,8. Not appropriate to needs of center's children 

9. Not appropriate to readiness of center's children 

10. Inadequate coordination within center 

11. Inadequate coordination between/center and 

helping agency 7 
12. Inadequate coordination or nuijriber of service 

resources in community / 
13, Function sejjyed by another oojective 



FOBM 3-lProgram Objectives CENTERS 



(Center completer form) 



Center _ _ 

Cofnpieteri by Date 



Dl RECTIONS Thic. 1 >rm tbt.^.tlishts ubjectiveb thdt Cdn be u|ed tu ovdiudte the program in your center. 
Obit'i-tueb should v ^rv from prog'dni tu p»ogram. The scunng of this forrri permits the programs of -differ- 
ent owners to be oomparod. 

This ki(ni IS bdsod jn thf o^^sumptiun that ^^hjt is stated in formal policy, vVhat the director feels is 
r\uA inijiurturit, jtkl v^hut jbjecti';ei> are dulually chosen as working objectives are not aivva/s identical. 
Tlie .t'jbupi, fui Urvj dJfuitucciS provide important information that will help to impiuve the delivery of 
day care SfrviCi*. 

Each of th^. bi^^hteufi uLject'ives ii» compared tu each of the Others, makuig a lotal of 153 pairs: All the 
ob)echvt'S KvfibeiU pj^itiwf or beneficial aclwities. Choose vvr.ich of two objectives you feel is preferred by: 

\ 

\, Formal Policy. Your und<:rstaudu<g of the center's contract, operating manual, or vvhatever you 
consid^*r to be youi oUicial written source of supervision 

2. Important: Your owri feelings and understanding about what is important. for the care of young 
^ children in day care 

3. Working Objective. Your workmg objectives m light of the actual situation (in practical terms re- 
garding your setup, your staff, and your clients) 

For each of the 153 pairs of objectives there should be three ind.cators of preference (3 checks, one 
in eacp column). 

?cur judgment on the importance of the objectives should be made without particular groups or 
sitiiations in mind. That judgrntint refers to day care in general. However, the choices between objectives 
cis working objectives should ht made \A/tth the particulars of youi individual situation in mind. If you (or 
if you and one or two partners) are the sole policy setter in yOur center and you have no formal written 
policies other than those you have chosen, do nut fill in the column on formal policy. 

For each pair of objectives that your responses indicate a disagreement of preference exists between 
the three points of vievv, note what you feel are the sources of the disagreement in the multiple choice 
lists provided. Two types of disagreements are to be explained. (1) a disagreement between which of the 
two objectives is preferred t>y the formal policy and your personal opinion of which one is more important, 
cind (2) a disagreement between what is preferred as a working objective, and either of the other two 
points of view. - 

Explain your reasons tor the first type of disagreement in the column headed "Formal vs. Important" 
by che-King all statements that apply. Explain your reasons for the second type of disagreement m the column 
headed "Formal/1 mporti-nt vs. Working" by checking all statements that apply. 

A. Do YOU use a specific curriculum or identifiable orientation in your day care program? 
□ Yes * □ No 
I f yes, give name or other specificatory label: 
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FORM >4— Administrative and Supporting 
Services Objectives - 

(Central- organization or 
supervising agency completes form) 



CENTERS 



' Organization 



Completed by 



Address. 
Date 



Dl RECTI ONS: Regarding the policies or contract requirements under which . 



(Center) 

3^ operates, respond to each of the goals and objectives listed 

(Address) 

below by stating: (1) whether the objective is included in the contract funding requirements, or formal 
policy statement under which the center operates; is not included; or is considered part of a more general 
statement of objectives given in the contract or formal policy; and (2) whether the objective is currently a 
working objective of the center, is considered difficult to accomplish and is, therefore, done only for a 
special need or when the opportunity to do it \s readily available; or is not a working objective. If you 
do not know, leave blank. 

1. OBJECTIVE: Use standard bookkeeping procedures. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



2. OBJECTIVE: Have available a standardized financial report of income and expenses. 



Status as a Requirement (check one) 

1. Required by formal policy 

1^2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

^ 1. Working objective 

2. Done for special need or when accessible 

. 3. Not working objective 



3. OBJECTIVE: Have periodic audits of operating funds. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) ^ 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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4. OBJECTIVE: Meet Equal Employment Opportunity guidelines. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

'3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



5. OBJECTIVE: Have an advisory board for center operation made up mostly of center parents and 
neighborhood residents. 



Status as a Requirement (check one) 

1. Required by formal policy 

2, Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



OBJECTIVE; Have an advisory board for center operation made up mostly of specialists and promi 
nent members of the larger community. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective ' 

2. Done for special need or when accessible. 

3. Not working objective 



7. OBJECTIVE: Recruit and hire staff who meet specified qualifications. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

.0ore generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



8. OBJECTIVE: Hire staff with the center's particular commitment to child development in mind. 
Status as a Requirement (check one) Status as a Working Objective (check one) 



^ 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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9. OBJECTIVE: Recruit and hire staff in quotas or give preference based on residence, race, or other 
specified categories. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy' 



Status as a Working Objective (check one) 

^ 1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



10. OBJECTIVE: Set up a grievance procedure for staff use. 



Status as a Requirement (check one) 

^ 1. Required by formal policy 

2. Not required by formal policy 

^^3. More generally stated in policy 



Status as a Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



11. OBJECTIVE: Provide career development opportunity for staff by encouragement and by making 
various routes to promotion possibilities well known. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



12. OBJECTIVE: Recruit and enroll quotas of children or give preference based on income level, race, 
ethnicity, or community residence. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check oneF 

1, Working objective 

2. Done for special need or when accessible 

3. Not working objective 



13. OBJECTIVE: Seek volunteer help. 

Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for speciaLneed or when accessible 

3. Not working objective 
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14. OBJECTIVE: Seek donated goods and services. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



15. OBJECTIVE. Recruit volunteers m specified categories, for example, parents or community mennbers. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not^required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



16. OBJECTIVE: Recruit volunteer services in specified in kind value amounts. (This objective implies 
that some centers must acquire volunteer, services that would be worth specified amounts if the 
volunteers were paid for their services.) 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



17. OBJECTIVE: Assign volunteers according to their interests and needs. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective , 

2. Done for special need or when accessible 

3. Not working objective 



18. OBJECTIVE. Assign volunteers dccordmg to their evaluated skills and the center's particular approach 
to child development. 



Status as a Requirement {check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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19. OBJECTIVE: Keep up-to-date records in the center on each child containing all pertinent data. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



20, OBJECTIVE: Keep up-to-date records in the center on each employee containing all pertinent data 



Status as a Requirement (check one) . . 

i. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective 

2. Done for special need or when accessible 

" 3. Not working objective 



21 . OBJECTIVE: Keep records pertinent to classroom or group activities such as "lesson plans. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective 

2. Done for special need or when accessible 

3, Not working objective 



22. OBJECTIVE: Keep detailed records on volunteers to make the most of the volunteers' usefulness to 
the program and Hie program's usefulness in developing the volunteers. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1 , Working objective 1 

2. Done for special need or when^, accessible 

3. Not working objective 



23. OBJECTIVE. Keep full current job descriptions and assignments available to staff and volunteers. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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24. OBJECTIVE: Maintain informal contact wi 
mation on developments and problems. 

Status- as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



at least one parent of each child to share current infor 

Status as a Working Objective (check one) 

1. Working objecfive 

2. Done for special need or when accessible 

3. Not working objective 



25. OBJECTIVE. Have a regular schedule of parent conferences or visits to share current information 
on developments and problems. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



26. OBJECTIVE: Have regularly scheduled staff ings in which all staff (or the majority) in contact with 
particulax children contribute to the group's knowledge of developments pertaining to them. These 
staff ings might be a regular feature of staff nneetings including other topics. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



27. OBJECTIVE: Provide in-service training for staff. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective 

2. Done for special need or when accessible 

3. Not working objective 



28. OBJECTIVE: Provide in-service training for volunteers. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in poligy 



Status as a Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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29. OBJECTIVE: Encourage relevant outside training .for staff who have regular contact with 



Status es a Requirement (check one) Status as a Working Objective (check one) 

1. Required by formal policy ^ I - Working objective 

_i_ 2. Not required by formal policy 2. Done for special need or when accessible 

3. More generally stated in policy " " 3. Not working objective 

30. OBJECTIVE: Have periodic parent meetings on a broad variety of topics. 

Status as a Requirement (check one) Status as a Working Objective (check one) 

1. Required by formal policy 1- Working objective 

2. Not required by formal p'olicy 2. Done for special need or when accessible 

3. More generally stated in policy ' 3. Not working objective 

31. OBJECTIVE: Evaluate each staff member in writing. 

Status as a Requirement (check o ne) Status as>a Working Objective (check one) 

1. Required by forma! policy j. Working objective 

2. Not required by formal policy 2. Done for special need or when accessible 

3. More generally stated in policy a Not working objective 

32. OBJECTIVE: Provide formal or informal evaluative feedback to volunteers regularly. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



33. OBJECTIVE: Encourage informal screening of children for psychological problems by center staff 
contact with children. 

Status as a Requirement (check one) Status as a Working Objective (check one) 

' 1 . Requ ired by formal policy 1 • Working objective 

2. Not required by formal policy 2. Done for special need or when accessible 

3. More generally stated in policy 3. Not working objective 
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34. OBJECTIVE: Provide m center counseling or staff consultations with professionals for psychological 
problems identified in particular children. 



Statuses a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working.Objective (check one) 

1. Wotking objective 

2/ Done for special need or vyhen accessible 

3. Not working objective 



35. OBJECTIVE. Provide followed up referrals for identified psychological problems. ("Followed up 
referral" implies a total procedure of initial and subsequent contacts as deemed appropriate.) 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. None for special need or when accessible 

3. Not working objective* 



36. OBJECTIVE: Provide formal screening for learning disabilities. 



Status as a Requirement (check one) 

K Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



37. OBJECTIVE: Provide informal screening for learning disabilities. 



Status as a Requirement (check one) 
1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Workihg objective 

2. Done for special need or when accessible 

3. Not working objective 



38. OBJECTIVE. Provide individualized help at the center for identified learning problems b^ trained 
"center staff or consultation provided to center staff. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

^ 1. Working objective 

2. Done for special need or when accessible 

3. Not workinq objective 
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' 39. OBJECTIVE: Provide followed-up referral for specialized help with learning problems. 



Status as a Requirement (check one) 

1. Required by forma! policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective {check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective - - 



40. OBJECTIVE: Provide social services for the families of children in day care. 



Statu^.as a Requirement (check one) 

1, Required by formal policy 

2. Viot required by formal policy 

3. iV|ore generally stated in policy 

\ 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



41 . OBJECTIVE: Provide followed-up referral for social services for the fannilies of children in day care. 



Status as a Requirement (check one) 

1. Required by formal policy 

^2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective 

2. Done for special need or when accessible 

3, Not working objective 



42. ; OBJECTIVE: Provide formdl screening for speech defects either by center staff or outside experts. 



Status as a Requirement (check one) 

1. Required by formal policy 

?. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1, Working objective 

2. Done for special need or when accessible 

3. Not working objective 



43. OBJECTIVE: Provide mformal screening for speech defects by any centdr staff in contact with children. 



Status as a Requirement (check one) 

1. Required by formal policy ^ — 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

IrWorking objective « ^ 

Done for special need or when^accessible 

3: Not working objective \ 
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A4. OBJECTIVE; Provide speech therapy by a specialist or a followed-up referral for such services. 



^Status as^ Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



45. OBJECTIVE: Provide formal screening for dental problems. 



Status as a Requirement (check one) 

1. Required by formal policy 

Z Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2, Done for special need or when accessible 

3. Not working objective 



46. OBJECTIVE: Provide followed-up referral for^help With dental problems. 



Status as a Requirement (check one) 

' 1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) ^ 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



47 OBJECTIVE: Provide formal screening for vision problems. 



Status as a Requirement (check one) 

1^. Required by-.formal policy 

2. Not required by format policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done'for^peciaLijeed or when accessible 

3. Not working objective 



48. OBJECTIVE: Provide followed-up referral for help with vision problems. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally Stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special neea or when accessible 

3. Not working objective 
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49. OBJECTIVE: Provide formal screening for general physical health and current inoculation. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3? More generally stated in policy 



Status as a Working Objective (check one) 

1 . WorKing objective 

2, Done for special need or when accessible 

3. Not working objective 



50. OBJECTIVE: Provide followed-up referral for help with physical problems or inadequate Inoculation. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formjal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



51. OBJECTIVE: Provide formal screening for hearing problems. 



» Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

* 3. More generally stated iriV^icy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

, 3. Not working objective 



52. OBJECTIVE: Provide help for hearmg problems by a specialist or followed up^referral for such services. 



Status as a Requiiement (check one) 

1. Required by formal policy 

' 2. Not required by formal policy 

3. More generally staled in policy 



Status as a Working Objective (check one) * 

1. Working^objective 

2. Done for special need or when accessible 

3. Not v.'orking objective 



53. OBJECTIVE: Provide nutritious and attractively seived food. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required' by formal policy 

[ 3 More generally stated in policy 



. Status as a Working Objective (chedk one) 

1 1. Working objective 

2. Done for special needs or when accessible 

3. Not working objective 
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54. OBJECTIVE. Provide a percentage of daily required nourishment according to child's hours per day 
in center. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by fprmal policy 

3. More gert^rally stated in policy. 



Status as a Working Objective (chebk one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



55. OBJECTIVE: Group children b^defined age groups for the major portions of the day. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective ■ 

2. Done for special need or when accessible 

3*,Not working objective 



56. OBJECTIVE: Provide periods in which cross-age contacts are Postered. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Stat^us as a Working Objective (check one) 
^ 1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



57. PBJECTIVE. Arrange space and group policy to allow temporary self isolation to serve a personal 
need. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

3. More generally stated in policy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



58. OBJECTIVE: Promote good hygiene and health habits. 



Status as a Requirement (check one) 

1; Required by formal policy 

2. Not required by formal policy 

3. More generally stated in pd|icy 



Status as a Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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FORM 5— Program Objectives 



(Central organization or 
supervising agency completes form) 



CENTERS 

and 
HOMES 



Organization. 



Completed by. 



Address 



Date. 



DIRECTIONS. This form establishes objectives that can be used in evaluating the day care programs 3t the 
facilities supervised by your organization. Objectives should vary from program to program. The scoring 
of this form permits the programs of different facilities to be compared. 



This form is based on the assumption that what is stated in formal policy, what an individual f^els is most 
mportant, and what objectives are chosen as goals to actively work towards are not aKvays idptical. The 



reasons for these differences provide important information that will help to improve the delivery of day 
care service. ' 

Choices are to be made between eighteen objectives. Each objective is compared to each of the others, 
making a total of 153 pairs. All the qbjectives represent positive or beneficial activities. Choose which of 
two objectives you feel is preferred by: , / 

1. Formal Policy: Your ^understanding of the facility's contract, operating manual, or whatever is 
considered to be its official written source of supervision 

' 2, Important: Your own feelings and understanding about what is important for the care of 
young children in day care. / 

3. Working Objective: The facility's working ot|jectives in light of its actual sit^uation (in practical 
terms regarding its setjup, staff, and clients). 1 ' 

For each of the 153 pairs of objectives, there should be three indicators of preference' (3 checks, one in 
each column). The exception is if your agency does ndt have formal written policies regarding the pro 
gram in its day care facilities. \\\ this case, do not complete the column about formal policy. 

Make your decision about the importanqeof the objecjives without particular groups or situations in mind. 
That judgment refers to day care m general. However, when choosing the preferred working objectives, "do 
keep the particulars of the facility's individual situatiorl in mind. 
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Impor- Work- 
Formal tant ing 



1. Provide a situation that imparts a s^nse of order, discipline, and 
predictability to the child 

or 

Encouragethe child to experiment in his thinking and verbalization 



2. Foster'a positive'or valued self-image 

or 

Encourage a warm, affectionate relationship with the caretaker 



or < 



3. Encourage the child to experiment in his activities 

or 

Foster the belief that adults are excellent sources of information 
and guidance 



4. Encourage give-and-take among children, minimizing adult 
intervention 

or 

Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 



5. Develop the ability to persist towards completion 

or 

Provide planned activities designed to give children a headstart 
on academic skills 



6. Encourage a warm, affectionate relationship with the caretaker 

or 

Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 



7. Foster the motivation to be an achiever 

or 

Foster a sense of competence and ability in the child » 

8. Encourage give and-take among children, minimizing adult intervention 

or 

Foster the belief that adults are excellent sources of information 
and guidance 
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9. Help children toienjoy themselves. 

or 

Encourage the child to experiment in his activities 



Impor- Work- 
Formal tant ing 



10. Help the child feel safe in the day care situation 

or 

Develop the ability ^o persist towards completion 



1 1 . Foster the motivai»on to be an achiever 



or 



Encourage a warm, affectionate relationbhip with the caretaker 



12. Provide planned activities designed to give children a head start on 
academic skills 



or 



Foster a positive or valued self ima3e 



13. Provide esthetic experiments 



Utilize spontaneous occurrences to foster cognitive developnnent 



14. Foster a sense of competence and ability in the child 

or 

Provide a situation that imparts a sense of order, discipline, and 
predictability tothexhild 



15. Encourage acceptance of the caretaker's supervision 

or 

Help the child feel safe in the day care sttuation 



16. Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Encourage the child to experiment in his activities 
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17. Foster a positive or valued self-image 

or 

Develop the ability to persist towards completion 

18. Encourage acceptance of the caretaker's supervision. 

or 

Encourage a warm, affectionate relationship with the caretaker 

19. Help children to enjoy themselves 

or 

Provide planned activities designed to give children a head start on 
academic skills 

20. Help the child feel safe in the day care situation 

or 

Encourage the child to experiment in his thinking and verbalization 

21. Foster a sense of competence and ability in the child 

or 

Foster the belief that adults are excellent sources of information 
and guidance 

22. Foster a positive or valued self-image 

or 

Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

23. Provide a situation which imparts a sense of order, discipline, and 
predictability to the child 

or 

Provide esthetic experiences 

24. Encourage a warm, affectionate relationship with the caretaker 

or 

Encourage the child to experiment in his activities 



25. Help the child feel safe in the day care situation 

or 

Foster a sense of competence and ability in the child 

26. Foster the motivation to be an achiever 

or 

Encourage acceptance of the caretaker's supervision 



TfT Foster the belief that adults are excellent sources of information 
and guidance 

or 

Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

28. Impart the skills necessary for the requirements of social living 

or 

Encourage the child to experiment in his activities 

29. Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 

or 

Develop the ability to persist towards completion 

30. Utilize a full raVige of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Help the child feel safe in the day care situation 

31. Provide planned activities designed to give children a head start on 
academic skills 

or 

Encourage the child to experiment in his thinking and verbalization 

32. Encourage give and-take among children, minimizing adult intervention 

or 

Foster a positive or valued self-image 



Impor- Work- 
Formal tant ing 



33. Utilize spontaneous occurrences to foster cognitive development 

or 

Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 

34. Foster the belief that adults are excellent source of information 
and guidance 

or 

Foster a positive or valued self-image 

35. Encourage acceptance of the caretaker's supervision 

or 

Foster a sense of competence and ability in the child 

36. Encourage a warm, affectionate relationship with the caretaker 

or 

Help children to enjoy themselves 

37. Provide esthetic experiences 

or 

Develop the ability to persist towards completion 

38. Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Foster the motivation to be an achiever 

39. Help the child feel safe in the day care situation 

or 

Impart the^kills necessary for the requirements of social living 

40 Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Foster a sense of competence and ability in the child 
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41. Encourage acceptance of the caretaker's supervision 

or 

Provide planned activities designed to give children a hejad 
start on academic skills 

42. Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 

^ or 

Foster a positive or valued self-image 

43. Foster the belief that adults are excellent sources of information 
and guidance 

or 

Impart the skills necessary for the requirements of social living 

44. Foster the motivation to be an achiever 

or 

Encourage the child to experiment in his thinking and verbalization 

45. Utilize spontaneous occurrences to foster cognitive development 

or 

Encourage give-and-take among children, minimizing adult 
intervention 

46. Help the child feel safe in the day care situation 

or 

Provide esthetic experiences 

47. Foster the motivation to be an achiever 

or 

Help children to enjoy themselves 



48. Foster a sense of competence and ability in the child 



or 



Encourage a warm, affectionate relationship with the caretaker 
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Impor- Work- 
Formal . tant ing 



49. Encourage the child to experiment in his thinking and verbalization 

or 

Impart the skills necessary for the requirennents of social living 



50. Utilize a full range of activities (such as art or large-muscle games) 
to pronnote cognitive development 

or 

Develop the ability to persist towards completion 



51 . Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 

or 

Provide planned activities designed to give children a head start on 
academic skills 



52. Foster the belief that adults are excellent sources of information 
and guidance 

or 

Encourage acceptance of the caretaker's supervision 

53. Help the child feel safe in the day care situation 

or 

Provide a situation which imparts a sense of order, discipline, and 
predictability to the child 

54. Provide esthetic experiences 

or 

Impart the skills necessary for the requirements of social living 

55. Encourage the child to experiment in his activities 

or 

Foster a sense of competence and ability in the child 

56. Foster a positive or valued self-image 

or 

Foster the motivation to be an achiever 
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Impor- Work- 
Formal tant ing 



57. Utilize a fulhrange of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Encourage acceptance of the caretaker's supervision 

58. Encourage give and-take among children, minimizing adult intervention . 

or 

Encourage a warm affectionate relationship with the caretaker 

59. Develop the ability to persist towards completion 

or 

Utilize spontaneous occurrences to foster cognitive development 

60. Encourage give-and-take among children, minimizing adult intervention 
Help the child feel safe in the day care situation 

61. Provide planned activities'designed to give children a head start on 
academic skills 

or 

Foster the belief that adults are excellent sources of ihformation and 
guidance 

62. Utilize spontaneous occurrences to foster cognitive development 

or 

Encourage the child to experirtienl in his activities 

63. Impart the skills necessary for ihe requirements of social living 

or 

' Help children to enjoy themselves 

64. Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Provide esthetic experiences 



- ^ 5-9 
ERjC : 



Impor- Work- 

/' Formal tant irig 



65. Rbster the motivation to bean achiever 

( ... °^ - 

Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 

66. Foster a sense of competence and ability in the child 

or 

Encourage the child to experiment in his thinking and verbalization 

67. jHelp the child feel safe in the^day care situation 
Foster a positive or valued sel[-image 



68. Provide planned activities designed to give children a head start on 
academrc skills 

or 

Encourage a warm, affectionate relationship with the caretaker 

6a Foster the belief that adults are excellent sources of information 
and guidance 

or 

Foster the motivation to be an achiever 

70. Develop the ability to persist towards completion 

* / or 
Impart the skills necessary for the requirements of social living 

71. Help children to enjoy themselves 

or 

Provide esthetic experiences 

72. Foster a sense of competence and ability in the child 

or 

Utilize spontaneous occurrences to foster cognitive development 
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73. Provide a situation which imparts a' sense of order, discipline, and 
predictability to the child 

or 

^ Encouiage a warm, affectionate relationship with the caretaker 



Impor- Work- 
Formal jtant ing 



74. \Encoijrage the child to experiment in his activities 
\^ or f . 

_ Fbster a positive or valued self-image ^ 

\ 

75. Foster the belief that adults are excellent sources of information 
and guidance 

or , 

Encourage the"childTo experiment in his thinking and verbalization 

_ 76. Help cfildren to enjoy themselves 

Foster a spnse of competence and ability in the child 

1 

^; 77. Provide esthetic experiences 

Encourage acceptanqe of the caretaker's supervision 

78, Encourage giv^-and-take among children, minimizing adult intervention , 

or 

Provide plannei^ activities designed to give children a head start on 
academic skills \ . 

\ 

\ 

79, Encourage a warm, affectionate relationship with the caretaker 

i 

or 

Develop the abilit\^ to persist towards completion 

80, Foster the belief that adults are excellent sources of information 
and guidance ^ 

/ ' " 

Provide a situation which imparts a sense of order, discipline, and 
^^edictability to the child \ 

1 ■ 
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81 . Encourage a warm, affectionate relationship with the caretaker 

or 

Encpurage the child to experiment in his thinking and verbalization 



Impor- 
Formal tant 



Work- 
ing 



82. Impart the skills necessary for the requirements of social living ; 

or ' 
Encourage acceptance of the caretaker's supervision 

83. Encourage the child to experiment in his activities 

or 

Help the child fefel safe in the day care situation 




84. Foster the motivation to be an achiever 

or ' ^ 

Utilize spontaneous occurrences to foster cognitive development 



85. Develop the ab\lity to persist tovvards completion 

or 

Encourage give-and-take among children, minimizing adult supervision 



86. Provide planned activities designed to give children a head' start on 
academic skills 



or 



Provide esthetic experiences 



87. Foster the belief that adults are excellent sources of information 
and guidance 



or 



Encourage a warm, affectionate relationship with the caretaker 



88. Encourage acceptance of the caretaker's supervision ^.^ 
\ or 
Help children to enjoy themselves 
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Impor- Work- 
Formal tant ing 



89. Provide a situation that /mparts a sense of order, discipline, and 

predictability to the child 

/ 

or 

Impart the skills necessary for the requirements of social living 

90. Encourage the child to experiment in his activities 

or 

^ Provide esthetic e/periences 



^ 91. Utilize' a full range of activities (such as art or large-muscle games) 
to prdmote cognitiye development 

or 

Encourage give-and-take among children, minimizing adult intervention 



92. Develop the ability to persist towards completion 

or 

Foster the belief that adults are excellent sources of inforiYiation 
and guidance 

93. - Encourage the child to experiment in his thinking and verbalization 

or 

Utilize spontaneous occurrences to foster cognitive development 

94. Fost^r^th^^ to be an achiever 

or 

Provide esthetic experiences 

\^ ^ 

95. Foster a sense of competence and ability in the child 

or 

. Provide planned activities designed to give children a head start on 
academic skills 

96. Provide a situatipVi that imparts a sense of order, discipline, and 
predictability to the child 

or . 

Encourage the child to experiment in his activities 
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Impor- Work- 
Formal tant ing 



97. Encourage acceptance of the caretaker's supervision 

or 

Develop the ability to persist towards completion 

98. Encourage give and-take among children, minimizing adult intervention 

or I 

Impart the skills necess?^ry for the requirements of social living 



99. Provide esthetic experiences 



or 



Encoarage a warm, affectionate relationship with the caretaker 



100. UtHize a full range of activities (siicii as art or large-muscle games) 
to promote cognitive development 

/ 



or 



Encourage the ohild to experiment in his thinking and verbalization 



101. Encourage acceptance of the caretaker's supervision 

or 

Utilize spontaneous occurrences to foster cognitive development 



102, Foster the motivation to be an achiever 

or 

Provide planned activities designed lo give children a head start 
on academic skills 



103. Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 



or 



Help children to enjoy themselves 



104, Encourage the child to experiment in his activities 



or 



Develop the ability to persist tovvards completion 
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105. Foster a positive or valued self-iiriage 

or 

Help children to enjoy themselves 



Formal 



Impor- 
tant 



Work- 
ing 



106. Encourage a warm, affectionate relationship with the caretaker 

or 

Irhp. n the skills necessary t^or the requirements of social living 



107.'Fd,ster the motivation to be an achiever 

or 

Encourage the child to experiment in his activities 



/ 

108. Provide esthetlfi experiences 



or 



Encourag/give-and-take among children, minimizing adattlntervention 



109. Encourage the child to experiment in his thinking and verbalization 
; or 
Develop the ability to persist towards completion 



110. Foster a positive or valued self-image 



or 



Utili'ze spontaneous occurrences to foster cognitive development 



111. Provide planned activities cjesigned to give children a headstart on 
academic skills 

or 

Utilize a full range of activities (such as art or large-muscle games) 

to promote cognitive development 

I ' , 

' t 

J 

1 1 2. i=oster the belief that adults are excellent sources of information and 
guidance 

' , ' or ^ 

Help, children to enjoy themselves 
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Impor- Work- 
Formal tant ing 



113. Foster a sense of competence and ability in the child 

or 

Provide esthetic experiences 

1 14. Foster the motivation to be an achiever 

or 

Develop the ability to persist towards completion 

115. Encourage acceptance of the caretaker's supervision 

or 

Foster a positive or valued self-image 

1 16. Encourage the child to experiment in his activities 

or 

Provide planned activities designed to give children a headstart on 
academic skills 

1 17. Provide esthetic experiences 

^ or 
Encourage the child to experiment in his thinking and verbalization 

1 18. Encourage give-and-take among children, minimizing adult intervention . 

or 

Foster a sense of competence and ability in the child 

1 19. Foster the belief that adults are excellent sources of information 
and guidance 

or. 

Help the child feel safe in the day care situation 

120. Foster a sense of competence and ability in the child 

or 

Foster a positive or valued self-image 
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Impor- Work- 
Formal tant ing 



1 21. Encourage the child to experiment in his activities 

or 

Encourage the child to experiment in his thinking and verbalization 

122. Provide planned activities designed to give children a head start on 
academic skills 

or 

Utilf/e spontaneous occurrences to foster cognitive development 

123. Help children to^enjoy themselves 

or 

Encourage give and-take among children, minimizing adult intervention 

124. Provide a situation that imparts a sense of order, discipline and 
predictability to the child 

or 

Encourage acceptance of the caretaker's supervision 

125. Provide esthetic experiences 

or 

Foster the belief that adults are excellent sources of information 
and guidance 

126. Help the child feel safe in the day care situation 

or 

Foster the motivation to be an achiever 

127. Develop the ability to persist towards completion 

or 

Help children to enjoy themselves 

128. Impart the skills necessary for the requirements of social living 

or. 

Utilize spontaneous occurrences to foster cognitive development 
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Impor- Work- 
* Formal tanf*^ ing 



129. Provide planned activities designed to give children a head start 
on academic skills 

or 

Help the child feel safe in the day care situation 



130. Encourage give-and-take among children, minimizing adult intervention 

or 

Encourage acceptance of the caretaker's supervision 



131. Foster a sense of competence and ability in the child 

or 

Impart the skil's necessary for the requirements of social living 

1 32. Foster the belief that adults are excellent sources of information 
and guidance 

or 

Utilize spontaneous occurrences to foster cognitive development 



133. Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

or 

Provide a situation that imparts a sense of order, discipline, and 
predictability to the child 



134. HvMp the child feel safe in the day care situation 

or 

Help children to. enjoy themselves 

1 35. Foster a positive or valued self«image 

or 

Encourage the child to experiment in histhinking and verbalization 



136. Impart the skills necessary for the requirements of social livrrtg 

or 

Provide planned activities designed to give children a headstart on 
academic skills 
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137. Help the child feel safe in the day care situation 

or 

Utili7f> spontaneous occurrences to foster cognitive development 

138. Encourage acceptance of the' caretaker's supervision 

or 

Encourage trie child to experiment in his activities 

> 

139. Utilize a full range of activities (such as art or large-muscle games) 
to promote cognitive development 

.or 

Help children to enjoy themselves 



1 40. Develop the ability to persist towards conripletion 

or 

Foster a sense of competence and ability in the child 

141. Encourage the child to experiment in his thinking and verbalization 

or 

Encourage give-and-take among children, minimizing adult intervention 



142. Provide esthetic experiences 



or 



Foster a positive or valued self-image 

143. Encourage a warm, affectionate relationship with the caretaker 
Help the child feel safe in the day care situation 

,144. Foster the motivation to be an achiever 

or 

Impart the skills necessary for che requirements of social living 

145. Utilize spontaneous occurrences to foster cognitive development 

or 

Help children to enjoy themselves 
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Impor- Work- 
Formal tant ing 



146. Utilize spontaneous occurrences to foster cognitive development 

or 

Utilize a full range of activities (such as art or large-muscle games) to 
promote cognitive develroment 

147. Encourage the child to experiment in his thinking and verbalization 

or 

EncoLjrage acceptance of the caretaker's supervision 

148. Encourage give-and-take among children, minimizing adult intervention 

or 

Encourage the child to experiment in his activities 

149. Impart the skills necessary for the requirements of social living 

or 

Foster a positive or valued self-image 



<lo. 



Encourage a warm, affectionate relationship with the caretaker 

or 

Utilize spontaneous occurrences to foster cognitive development 



151. Help children to e/ijoy themselves 

or 

Encourage the child to experiment in his thinking and verbalization 

152. Utilize a full range of activities (such as art or large-nr»uscle games) 
to promote cognitive development 

or 

Impart the skills necessary for the requirements of social living 

153. Foster the motivation to be an achiever 

or 

Encourage give-and-take among children, minimizing adult intervention 
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FORM 6— Administrative and Supporting CENTERS 
Services Information 

(In-House Operating Manual) 



<f ' Date Completed 

Name of Center ^ 

Address . 

(Stri».>0 (City) (2ip Code) 

Phone ' Director 

Nanne and title of person completing this form, if other than director: 



INSTRUCTIONS. T\A/elve special sections follow the main body of this form. They are' to be completed 
only if the mdin question so indicates. Wherever this form requests specific location, give complete infor 
matiun to enable any person yiven a^^cess to records to locate the particular records or documents in question 

A, Regulation: ^ 

1, Is yaur center licensed by the state through inspection by a state official? 
n Yes □ No 
If Yes, 

a) What kind of license does your center currently have? □ Full □ Temporary 

b) How long has your center been licensed by the state? Years Months 

c) Where is the state license located in the center? 



d) About how often is your center visited for license renewal (as opposed to supervision) by a 
representative of the state? 



e) Does the same person usually visit your center for state licensing renewal each tirr^e? 

□ Yes □ No □ Don't know □ Does not apply 

f) If yes, can you supply this person's nanne: 



2. Is your center visited periodically by a state representative for supervision, advice, or evaluation (as 
opposed to license renewal)? 

□ Yes □ No □ Don't know □ Does not apply 

a) If yes, about how often are these visits made? 



b) Does the same person usually visit for supervision? 
□ Yes □ No □ Don't know 
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If yes, 

(1) Is it the same person who visits for license renewal? 

□ Yes □ No □ Don't know 0 Does not apply 

(2) If it is not the same person who visits for license renewal can you supply this person's name? 



3. Have you ever requested a visit from or talked by phone to the state for advice or consultation. 
□ Yes □ No 

If yes, 

a) From the center's point of \/itiw, were these visits or calls satisfactorily concluded? Please specify: 



4. Is your center licensed by the city in which it is located? 
□ Yes DNo 

If yes, 

a) ^ Which city departments visit your center for licensing? 

□ City Board of Health DCity Building Department 
^_-.__Qj£tty-Fire Department DOther (specify) 

bt How long has your center been licensed by the city? 

Years Months 

c) / Where is the city license located in the center? 



d) About how often are you visited for license renemi (as opposed to supervision) by a repre- 
sentative of the city? 



e) Does (do) the same person(s) visit your center for cijy license renewal each time? 

□ Yes □ No □ Don't know □ Does not apply 

f) If yes, can you supply these persons' names and the city department they represent. 



5. Are you visited periodically by the city for supervision, advice, or evaluation (as opposed to 
license renewal)? □ Yes □ No 

a) If yes, specify the city department(s): 



b) About how often are these visits nnade? 

c) Does the same person usually visit tor supervision? 

□ Yes DNo - □ Don't know 

d) If yes, can you supply this person's name? 
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6. Have you ever requested d visit from or talked by phone to a city department for advice or consultation? 
□ Yes □ No 

If yes, 

d) From the center's point of view, were these visits satisfactorily concluded? Please specify: 



Endorsing Agencies: 

(These questions are aimed at determining whether your center, either voluntarily or'by requirement, 
has standards other than those set down as minimums by the state or the city for licensing.) 

1. If your center directly or indirectly receives funds from Model Cities, state grants in aid. Head Start, 
etc., list the funding agencies here, (Do not include cases in which families qualify for subsidy and 
you get government funds because the family chose to come to you, without a visit or some kind of 
investigation on the part of the funding agency. But if the funding agency goes through a process of 
approving your center beyond just checking to see it you are licensed, then you include thatagency.) 



2. If your center is endorsed by an agency (as distinguished from supervised or licensed) such as the 
Child Welfare League of America or \s certified as providing a' particular level of service (such as those 
set forth by the Federal Interagency Requirements) list; (1) the title of these endorsements and 
certifications, (2) whether a center inspection, an examination of records, or an application was re 
quired to gain this status, and (3) where the certifying or endorsing documents (if any) are located. 

a) Title , ^ 

By inspection □ By application □ By examination of records □ 

Docunnent located ^ 

b) Title : 

By inspection □ By application □ By examination of records □ 

Document located - 

Guides: , 

List the full titles of your operating manual or contract (if any) and any such guides to operation that 
you are firmly committed to following. (If any of the guides you follow voluntarily have selections to 
which you are noi committed, please note which sections these are after the title.) Also list the exact 
location of these documents within your agency. (If the closest thing you have to an operating manual 
IS a booklet prepared for public relations or for the information of parents, then list i{ and label it 
according to what it is. Please enclose a copy if one is available.) 

1. Title , 

Sections not used . — ^ . 

Location of document ] ! 
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2/Title 



Sections not used 

Location of document 

a Title 

Sections not used 

Location of document 

D. Description of Center: 

Please check al/ items that accurately describe your center: 

1. Proprietary or operated for profit 

2. Not-for-profit 

3. Independent center (basically self directed and self sustaining, hires its own staff, does not re- 
ceive outride funding - except for possibly free or reduced-rate use of premises) 

4. Co-operative 

5. ^ Church related (having a relationship with a particular church.or religious organization that 

goes beyond merely using their premises> 

6. Affiliated with ^ tnion (a union offering services^to its own members and their children) 

7. Affiliated with a college or university. (If you occasionally allow students from a college to 

observe or practice in your center, then you are not affiliated but simply are doing the college 

^ favor, but if your staff really trained and helped to evaluate students, then v^u are affiliated. . 
Good criteria for affiliation versus doing favors might Include whether the college gives financial 
support or provides substantial services and also whether there are any substantial supervisory 
connections between the college and center,) Check all statpments that apply. 

□ Providing training in child care and child development for students 

□ Providing services for the children of the school's students or employees 

□ Providing services for the surrounding community 

8. Affiliated with a hospital. ^ Check all statements that apply: 

, □ Providing training for staff or students 

□ Providing services for the children of the hospital's employees 

□ Providing services for the surrounding community 

9. Affiliated with a company not primarily in busin€|ss to provide day care or social services. ^ Check 

all statements that apply: ^ ; 

□ Providing services for the children of the.cpmpany's employees 

□ Providing services for the surrounding community 

10. Member of a day care network (run under the auspices of a larger organization that supports 

other centers or prpvides other social services, the center is part of the larger organization and not 
related to it merely by contract). 

NOTE: If you checked #10, please complete Special Section I. 
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1 1 . Associated center. (This category refers to centers, or organizations of centers, that are more 

loosely tied to another dgency than the network centers, described in ^1 0, above are to th^/r 
organization. The association of these centers with the other agency (or their parent organizations) 
IS hkely to tje by contract or grant for specific reasons, such as stating that the other party will 
fund or giye their support to the center if the center guarantees service of a particular quality 
or serviq e'to a particular clientele. The center or its organization maintains a great doal of 
author/ty over its own functioninq. Exan)ples would fee centers or network of centers're 
ceivmg substantial grants-in-ciid through the state, federal, or kical govornment, or funds from 
larjge private endowments.) ' ^ ^ 

Wt)TE: If you checked ••••11, pinaso complete Special Section II. r 

' I ■ ^ • 

Consultants and Specialists: . ' ! 

(Jho following questions refer to individual center employees and outsulu i onsulting aqencies other 
/than organizations referred to in ^ 10 or 1 1 in Section D above.) 

1. Dues d center employee or an outside agency, insti ution, company, or individual give you advice 
anJ consultation or help you procure services? 

I □ Yes j □ Ho' * □ Don't know ' 

2, Does d center employee or an outside agency, institution, company, or individual provide you with 
actual services (as opposed to consultation or advice)? ^ . 

f J Yes I I No □ Don't know 
If yes to either of the above two qur .lions, complete Special Section 111. 



Recruitment and Assignment 

1 Plo<ise rsttmcite the percentatie ul vour current total day care enrolln-f^nt m thQ following categories: 



i) Race or Ethnic Group 



Percent 



h) Economic Levels" 



(i) 


AmoriCcin Indian- 


% 


(2) 


Bldck 


% 


(3) 


Caucasian ' 


% 


(4) 


Oiiontnl 


% 


(5) 


Spanish'Surnamed 


% 


(6) 


Other (spocilv) 


% 






% 




ToUii 


100% 



Percent 



(Use the center's definition of what constitutes each income level) 

(1) Upper income / % 

(2) Middle Income ^ % 

(3) Lower middle income % 

(4) Disadvantaged or poverty level % 

Total 100% 
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c) Residence of Children 

(1) From community in which center is located 

What do you consider to be the boundaries of that community? 




Percea 



y1 



\ 
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(2) From surrounding communities 



Z How many non-English-speaking children are enrolled? 



Total 



100% 



If applicable,, 

a) How m^ny teachers speak the language of these children? 



b) How many volunteers are active in the center who speak the language"of these 
children? 

3. How many bifTngual children are enrolled? 



If applicable, I 

a) How many teachers speak the other language of these children?. 



b) How many volunteers are active in the center who speak the other langiiage of these 
children? ^ ^ " ' 

4. Are you required by cor]trdCt or policy to ddmit quotas of children or give preference in admission to 
children based on their ethnicity, race, economic background, locale of residence, or some affiliation 
of the parents? | 

If yes, complete Special Section IV. 

, i , « . . 

5. Are you required by contract or policy to hire staff by quotas or give preference to individuals 
based on their ethnicity, lace, sex, economic background, locale of residence, relationship to 
attending children, or some affiliation? 

□ Yes^ DNo 
If yes, complete Special SectioiVv. 

6. Are you required by contract or policy to recruit volunteers in quotas or give preference in 
seeking Individuals bas^d on their ethnicity, race, sex, age, economic background, locale of 
residence, or relationship to attending children? 

I ; 

□ Yes ONo . ' 
, If yes, complete Special Section Vl. 
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7. Child* recruitment. . v 

a) /syour program enrolled to an extent satisfactory to the center for efficient use of staff 



' and space? _» , : 

b)' If you have used (directly or indirectly) any of the child recruitment procedures listed below, 
specify for each procedure used: ^ 

( 1 ) By qircl'ing the appropriaf e number, rank how much the procedure has been used, where 1 
signifies most often used and 5 least often; and 

(2) Whether the procedure has been effective. " 

(3) Whether this procedure is only undertaken under special conditions of needing more 
clients or easy access for opportunity to use procedure.. . ~ 



Recruiimenl Procedure 



By circling appropriate 
number, rank from 1 to 
5 by amount used 



(a) 
(b) 



Encouraging referral by 
day care parents or staff 

^Registration with 
sponsoring organization 
or other agency wnich 
jefers. 



(spooify aqoncy) 



4 

j Upecify «mpncv> 



(0 

((1) 

(e) 



Advertisement on loca' 
bulletin boards 

herghborhood canvassing 
Distribution of flyers 



./ 


in neighborhood V 


2 ; 


3. 


4 


.5, 


If)' 


Notice to local groups • 












M ) School organizations 1 


2 


3 


4 


\ 5 




(2) Large local employers 1 




'3 


4 ^ 


5 




(3) Civic groups (including 
welfare rights, women's 
^ groups) 1 


2 




\4 


• 5. 




(4) Church groups ! 1 

' \ 


2 


3 


" 4 * 


. 5 




(5) Welfare v/orkers in 
the cominurnt^ 1 


* 2 


3* 


4. 


. 5 


(0) 


Advertisement in local 
paperr ' 1 


^ 2 


3 


4 


5 


(h) 


Adyertisement In^geiiera! . 
cTr^iTlation newspaper ot 
professional journals * \ 1 


' 2 


3 


4 


5 


(i) 


Telephone hool< (yellow 
pages) 1 


2 


3 


' 4 


' ,5 


(i) 


Bus with center's narrie 
and phone * ' ,1 


2 


3^ 


.4 


\ 5 



2 
2 
2 

2 
2 



3 
3 
3 

3 
3 



Is this procedure 
considered effective 
(check if Yes) 



Done only under 
special conditions 
(check if Yes) 



V5 



c) If your center has problems in child recruitment, do they seem due to: (check all statements 
that apply) 

□ Recruitment efforts not vigorous enough 

□ Not enough applicants in general 

□ Not enough applicants in the particular categories required by policy 

□ Too many children needing specialized care are applying 

□ Fees seem too high to a large number of applicants 

□ Location of center or local public transportation is inconvenient 

□ Hburs of center operation are not convenient to many applicants 

□ Outdoor space and equipment seem inadequate to some parents 
Ql ndoor space and equipment seem inadequate to some parents 

□ Other (specify) ^ — i 



d) Person(s) primarily responsible for child recruitment and screening 

(Name) (Title) 



(Name) (Title) 

8. Staff recruitment and assignment: 

a) Is your center fully staffed at this time? 

qVes DNo 

b) List the major staff positions in your center. Then for each position state: (1) the number of 
individuals assigned; (2) position requirements (such as age, education or experience); and 
13) the title of the supervisor. Use a line to link any positions that are filled by the same 
individual. (For example, if the director is also a teacher, or a kitchen aide is also a classroom 
aide). 

(1) Position _£ 1 Number assigned 

Requirements 



Title of Supervisor . 



(2) Position Number assigned 

Requirements : 



Title of Supervisor . 



(3) Position ^ Number assigned 

Requirements 



Title of Supervisor, 



(4) Position ■ Number assigned 

Requirements 



Title of Supen/i3or_ 
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(5) Position . 



Requirements 



Number assigned 



Title of Supervisor 
(6) Position 



Requirements. 



Title of Supervisor . 
(7) Position 



J^iequirements. 



Title of Supervisor . 
(8) Position 



Requirements . 



Number assigned 



Number assigned 



Number assigned 



Title of Supervisor. 
(9) Position 



Requirements 



Number assigned 



Title of Supervisor. 
(10) Position 



Requirements. 



Title of Supervisor. 



Number assigned 



c) If your center has problems in staff recruitment do they seem due to: (check all statements 
that apply) 

□ Not enough applicants in general 

□ Not enough applicants in the particular categories required by policy 

□ Not enough qualified applicants 

□ Low salaries 

□ Working hours 

n Location of center or inconvenience of public transportation 

□ Other (specify) 

d) Person(s) primarily responsible for recruiting and screening staff applications 



(Name) 



(Title) 



(Name) 



(Title) 
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e) Whose influence is most decisive regarding hiring matters? 

□ A source outsjde the center 

□ Immediate supervisor ' 
J □ An advisory board or board of directors 

□ Center director ^ 

□ Other (specify)^ ' * 

9. Volunteer recruitment: 

a) Does your center have enough volunteer help? 

□ Yes □ No □ Not applicable ' 
Answer the rest of this section only if your center has or wants to have volunteer help. 

b) For each volunteer recruitment procedure that has ever been used (directly or indirectly in 
your center), please specify below: 

■ ' I 

(1) By circling the appropriate number, rank how much the procedure has been used, where 
1 signifies most often used and 5 least often. 

(2) Whether the procedure has been effective 

(3) Whether this procedure is only undertaken under special conditions of needing more 
volunteers or easy access to opportunity to use the procedure. 

By circling appropriate Is this procedure ' Done only under 
number, rank from 1 to considered effective special condltior.* 
Recruitment Procedure 5 by annountused (check if 'Ve s) (check if Yes) 

(a) Encouraging referral by 
day care parents and/or 
staff 1 

(b) Registration with spon- 
soring organizations or 
other agency which refers 



(specify agency) 



(specify agency) 

(c) Advertisement on local 
bulletin boards 

(d) Neighborhood canvassing 

(e) Distribution of flyers 
in neighborhood 

(f) Notice to local groups 

(1) School organizations 

(2) Large local employers 

(3) Civic groups (Including 
welfare rights, women's 
groups) 

(4) Church groups 

(5) Welfare workers in 
the community 

(g) Advertisement in local 
paper 

(h) Advertisement in general 
circulation newspapers or 
professional journals 1 



2 3^4 5 

2 3 4 5 

2 3 4.5 

2 3 4 5 

2 3 4 5 

2-345 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 



,2 3 4 5 




1 

c) Ifyour center has problems in volunteer recruitment, do they seem due to: (check all 
statements that apply) 

□ Not enough applicants in general <^ 

□ Not enough applicants in the particular categories required by policy 

□ Not enough talented or skilled applicants, or not a broad enough range of talents offered by 

applicants « 

□ Location of center or inconvenience of public transportation 

□ Volunteers often not able to give as much time as desirable . i 

□ Volunteers often cannot sen/e on a regular schedule (for example, class aide every Tuesday 

and Thursday morning) ' 

□ Other (specify) ^ 

d) Person(s) responsible for recruiting and screening volunteers 



(Name) 


(Title) 


(Name) 


(Title) 


Who assigns volunteers? 





(Title) 

f) !f assigned to a class or group, is the volunteer primarily responsible to its teacher? 

□ Yes □ No 

G. Service Procedures 

1 . Does the center conduct regularly held parent meetings? ^ 

□ Yes □ No 

If yes, complete Special Section VII. 

2. Does the center conduct training meetings for volunteers? 

□ Yes □ No □ Not applicable 

If yes, complete Special Section VIIL , . ^ i 

3. Does the center conduct staff meetings? 

□ Yes DNo ^ 
If yes, complete Special Section IX. 

4. Does the center conduct regular advisory board meetings? 

□ Yes DNo □ Not applicable 
If yes,<complete Special Section X. 

5. List the documents, guides, or pamphlets distributed in the last ye'ar to parents, staff, and volunteers; 
place a P,S, or V after the title to indicate the recipient. , 



6. Does the center's operating budget (aside from donations) depend solely on fees paid in? 
□ Yes □No 
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t7. Does your center ha\(fi a sliding scale for fee assessment? 
, □ Yes 1 □ No 

If yes, \ ' 

a) How is the balance of reduced fees met? (check all statements that apply) 

Subsidized by outside ids ^ , . 

□ Absorbed by payment o. iionreduced fees 

□ Through scholarship fund administered by center with funds raised by other than tuition fees 

b) Describe your center's fee scale, giving examples and including income levels and family size if 
such factors are pertinent to the determination of fees for your center. Or attach a copy. 



8. Is there a grievance procedure to be followed by the staff when problems or disagreements arise? 
□ Yes □ No □ Don't know i 

If yes, 

a) Briefly exp(ain this procedure by mentioning when it is to be used, who (name and title) rules 
on the grievance, and if there is opportunity to appeal the decision to a higher board or 
committee. 



b) To your knowledge, has this procedure ever been used effectively at your center? 

□ Yes □ No ^ □ Don't know 

9. Have regular channels been established for employee suggestions and complaints of less magnitude 
than grievance? 

□ Yes " □No 

. a) If yes, specify the procedure: 



10. Are staff .or volunteers' job performance regularly evaluated, either formally or informally? 

□ Yes □No 
If yes, complete Special Section XI, 

11. Has an evaluation of the effectiveness of your program (one that measured a change in the children 
over a period of time) been performed in your center? 

□ Yes □No* 

If yes, 

(1) Were the findings fed back to the center's policy-making staff? 

□ Yes □No 



(2) Were the findings fed back to on-line staff? 

□ Yes □ No 

(3) State the specific location of any resultant reports on .this evaluation effort: 



12. Have any other means of evaluating the center or its progrann been undertaken? 

Any testing of effectiveness or assessment of a particular amount or quality of a procedure or service 
qualifies as an evaluation so long as it was not so casual as to depend merely on recalled impressions. 
For 3xample: (1) counting the number of volunteers before and after a particular recruiting tech- 
' nique was' used; (2) assessing the materials in a classroom by categories to determine the^variety of 
the children's potential experiences; or (3) reviewing and categorizing the qualifications of staff 
to match them against the qualifications judged to be the most effective in particular positions in 
order to determine what qualifications are most important in hiring. 

□ Yes DNo 
If yes, complete Special Section XII. 

H. Food Service and Nutrition 

1. I ndicate which of the following the center provides: 

a) □ Breakfast d) □ Afternoon snack 

b) □ Morning snack e) □ Supper 

c) □ Lunch f) □ Evening snack 

2. Where are these mealsand snacks prepared? Insert in the blanks the letter from the preceding choices 
where appropriate. (For example if only morning snack and lunch are served and they are both pre- 
pared on the premises, then "b" and "c" should be marked preceding ( 1 ) "on the premises.") 

_ ( 1) On the premises (4) Caterer 

( 2) Central kitchen system (5) Other (specify) 

(3) At another day care center 

a) I f meals are prepared on the premises, how was the kitchen equipment obtained? (check all 
statements that apply) 

□ Nonfood assistance program (federal) 

□ Community doi^tions . . 

□ Purchased / \ 

□ Installed before premises were occupied by center 

□ Other (specify) i Z ^ 

b) If meals are prepared on the premises, where is the food purchased from? (Estimate by percent 
of estimated vajue. For example, if the food contributed by a source is worth. 5 percent of the 
estimated value of all food used, then score 5% for that source.) 

% Special Food Service Program (federal) 



(1) . 

(2) . 

(3) . 
(•4)_ 
<5). 
(6). 



USDA donated foods 



J6 Other government sources 
% Community donations 
_% Purchase from regular retail sources 
_% Other (specify) 
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3;Who plans the menus? 



a) How far in advance? . 



b) Are-snacks as well as meals described on menus? ' ^ 

□ Yes ^ DNo 

c) Please' estimate the percent of beverages served at all snacks: 

(1) ^ % Fresh, frozen, or canned /ra/t juice 

(2) % Fortified fruit drink (for example, Hi-C) 

(3) % Unfojtified flavored drink 

- (4) % Milk 

(5) % Milk product drink 

d) Please estimate the percent of solid snack food served at all snacks: 
0) % Crackers 

(2) % Cookies 

(3) % Canned or fresh fruit 

(4) % Snack items such as pretzels, "bugles," popcorn 

(5) Candy ' J 

e) Are provisions made for children arid staff who might be on special diets? 

□ Yes □ No 

f) Does the menu include foods that might be new to the children? 

□ Yes n^No 

g) Does the menu include foods from different cultural and ethnic back-grounds? 

□ Yes □ No 

t 4. Are parents involved in food planning or preparation? 
' □ Yes No 

a) How^ 

5. Are parents informed of menus? 

□ Yes DNo 

a) How? 1 

□ By notice in center 

. □ Informally by teacher 

□ Notice sent heme 

6. Are parents informed of problems encountered at mealtime by their children? 

□ Yes □No □ Sometimes 

7. Does the budget differentiate between food for children versus food for staff and guests? 

□ Yes □No , 
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^ / 

' I. * Records ^ 

Give the specific location of th^ following records and the title of the person responsible for maintaining 
them. No notation will signify that records are not kept on that topic. 

Records Location of Records Custodian of Records 



1. Account books 

2. Supply & equipment 
inventory 

3. Financial statement & 
analysis 

4. Fee payment 
determinations 

5. Board of diredtors' 
meetings 

6. Advisory or parent- 
board meetings 

7. Parent meetings 

8. Staff meetings.' ' 

9. Volunteer meetings 
10; Menus 

11. Accid&nt and unusual 
incident reports 

12. insurance policies 

1 3. Plan of activities for 
each group or class 

14. Su primaries of daily events 
for each group or class 



For the following records, indicate: (1) if they are filed under individual's name or by topic; (2) their 

specific location (location of individual records need only be given once); and (3) the custodian. No 
notation will signify that records are A?of kept on that topic. 

(Use check) 
Filed by 

Indi- 

vidual Topic Location of Records Custodian of Record 

15. Volunteer Records 

Name, address, and phone I_ 

Education • . 

Age \ 

Economic situation ; 

Sex : 



m id 

S eric 



Job history or experience _ 

Eth nicity or race 

Health 

Relationship to day care 

child, if any 

Present assignment , 

Hours available for work 

Pertinent Interest and 

talent potentially useful . 

to center 

Hours of services to date ^ 

Volunteer evaluation ^ 

Counseling on career 
development * 



(Use check) 
Filed by 

Indi- 

vidual Topic Location of Records Custodian of Recqrd 

1 " , ' r 



16. Children's Records 

Name, address, phone, age, 
sex, date of enrollinent 

Ethnicity or race 

Family composition 

Family income 

Reason for child's 
attendance' 
•Hours of attendance 

Special problems needing 
accommodation (such as 
the need for special diet or 
^ ' medication) 

Emergency plan for child 
in case of illness 

Generalhealth and 
immunization records 
and documentation 

Conferences with parent 

Staff conferences about 
individual children 

Findings of hearing 
screening ' " 
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(Usecl)eck) 
Filed by 



Indi- 

vidual ' Topic L ocation of Records , Custodian of Record 

^Fincjings of learning 1 / * a ' * 

disability screening ^ — • ' ^ ^ : = ' 

Results of any tests ' - i ^ * 

administefed to child * ' * ' . j 

Referral and follow-up ^ , , ► > «^ 

for social services for ' ' • , 

family — " — ^ ' — 

Social service 

provided for family : ' 

Referral and follow-up - ^ - 

for medical care 



Referral and follow-up 
for dental care 

Referral and follow-up 
for hearing problems 

Referral and follow-up 
for learning problems 

Referral and follow-up 
for speech therapy or 
treatment within agency • 

Referral and follow-up 
for counseling or 
treatment within agency 

17. Staff Records 

- Name, address, phone, 
age, sex 

^ Educational background 

Ethnicity or race ^ 

Job history or experience 

Current health recorcls 

Relationship to day 
care children, if any 

Date of employment 

Preserft assignment 

Changes in assigrtment . 
since employment 

Salary and salary changes 
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lUse check) • 
Filed by , 



Working schedule , 

'Talents and interests 
potentially useful to 
center 

Job evaluation 

Attendarice at staff 
me'etings \ 
Courses .or training \ ' 
taken sFnce employnnent 

Counseling on career 
development 

Reports of incidents 
pertaining to 
staff member 



ladi- 
vidual 



'Topic Location of Records 



Custodian of . R.ecord . 



SPECIAL SECTION I ^ . ' 

If you checked #10 in Section D ("Description of Center") indicating that your center is a member of a 
day care^etwork, complete the following questions! 

1, Name of major organization \ ^ > 



2, About how many centers are rUn locally under this organization's auspices ^ ' ' * 

3, What are the major functions qf this organization? (Check' onej * ^ ^ , 

4 

□ Activities other than social sen^ices; the organization provides comprehensive social services (in* 
eluding day care) as an adjunct 

□ Activities other thaysocial services; the organization provid*es day care as an adjunct. 



□ Comprehensive social services of which day care is one component. 

□ Social services/mainly those connected with day care. 



□ Day care only. 
"^4. Is this organization: 

, □National 

□ L6cal 



/ 
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* : a) ' If national, \s your center primarily supervised by, or does your center send the bulk of its 
regular reports to: (If these supervisory responsibilities are equally-shared, you may check 
two entries.) 

□ A national headquarters outside the local area _ 



(Person sont to) 



(Addrts^) 



□ A national headquarters iQcated in 



the loc^l 



^rea 



(Ptrson lant to) 



^ (Addrtss) 

NOTE: tf this entry is^appropriate, add the specific location in the center of copies of reports 
submitted to the national headquarters:^ 



□ A local branch office 



(Person sent to) > 



\^ (Addrtsi) / . - / 

□ A neighborhood branch office (implies that it covers an area substantially smaller tjjan the 
city and that therexis more than one such office in the area,), ' / . ^ 



(Person sent to) 



-A 



y^(Addrts$) 

- , b)' If local, is your center primarily ^dpervised by (or does your center send the bulk of its regular 
* / reports to): 
. • ' DA local headquarters. 



/ 



(Person sent to) 



/ (Address) 

□ A neighborhood branch office 



(Person sent to) 



(Address) 
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5. For each area of operation listed below, indicat»>if this organization provides your center witii: 

(1) Consultation, advice, or aid fn procuring services 

(2) Actual service 

(3) Whether your center found the advice or services satisfactory and suited to its needs. 





<1) . 


(2) 


(3) 


' Consultation, Advice, 


Actual 


Satisfaction 


Aid in Procuring Service 


Service 


Given 


Budgeting 


□ 


□ , 


□ 


Accounting 




" □ 


□ 


Purchasing i 


□ 


□ 


□ 


Co^op purchasing equipment 








and supplies 


□ 


□ 


□ 


Co'op purchasing food 


D 


□* 


u 


Nutrition planning 


□ 


□ 




Staff training 


□ 


□ 


□ 


Volunteer traiping 


□ \ 


□ 


□ 


Program planning 


□ \ 


□ 


□ 


Curriculum planning ' 


° \ 


□ 


□ 


Curriculum equipment and supplies^ 






□ 


Psychological screening^ 


□ 




□ 


Psychological or counseling services 


□ 


□ 


□ 


Hearing screening 


□ 


□ 


□ 


Inoculation ' 


□ 


□ 


□ 


Health screening 


□ 




U 


Emergency medical care 


□ 


n ■ 
U 


1 — 1 


Comprehensive medical care 


•• n. 






Public relations 


□ 


□ 


□ 


Locating donated goods 


0 


□ - 


□ 


Client repruitment 


> □ : 


□ 


□ 


otatt recruitment 


LJ 


. □ 


□ 


Volunteer recruitment ^ 


□ ■ . 


□ 




Parent or community policy board 

General operations and efficiejicy 
planning' 


□ 


□ 


□ 






□ 






Self-evaluation 


□ 


□ 


□ 


Outside evaluation ^ * 


□ 


□ 


□ 


Other (specify) 












□ 


□ 


/ 


□ 


□ 


□ 




□ 


□ 


□ 



■6°0205 



SPECIAL SECTION II 

If you checked #11 in Section D ("Description of Center") indicating that yours is an associated center, 
answer the following questions. 

1 Name of agency with which you are associated ^ 



2. Specify what reports (if ^ny) you submit directly to thijs sponsoring agency and how often they are 
submitted. Attach a copy of the form used, if any: 



3. If your center is also part of a day care network, specify what reports you send to the organization 
'listed in Special Section I for it to eventually submit to the sponsoring agency. Attach a copy of 
the form used, if any: ^ 

t 



4. For each area of opek'ation listed below, indicate if the $ponsoring,agency provides your center with!: 

( 1 ) Consultation; advice, or aid in procuring services 

(2) Actual service 

' (3) Whether the center found the advice or services satisfactory and suited to its needs 





(1) 


(2) 


(3) 


Consultation, Advice, 


Actual 


Satisfaction 


Aid in Procuring Service 


Service 


Given 


Budgeting 


D 


□ 


. □ 


Accounting 


□ 


□ 


□ 


Purchasing 


• □ 


□ 


□ 


Co op, purchasing equipment ' 


□ 


□ 




and supplies 


□ 


Co-op purchasing food 


□ 




□ 


Nutrition planning 


□ 


□ 


□ 


Staff training 


□ 


□ 


□ 


Volunteer training 


□ 


□ 




Program planning 


□ 


□ 


□ 


Curriculum planning 


□ 


□ 


□ ^ 


Curriculum equipment and supplies 


□ 


□ 


□ 


Psychological screening 


□ 


□ 


□ 


Psychological or counseling services 


□ 


□ 


□ 


Hearing screening 


□ 


□ 


□ 


Inoculation 


□ 


□ 




Health screening 


□ 


□ 


□ 


Emergency medical care 


□ 


□ 


□ 


Comprehensive medical care 


□ 


□ 


□ 


Public relations 


□ 


□ - 


□ 


Locating donated goods 




□ 


□ 
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(1) 

Consultation, Advice, 
Aid in Procuring Service 



Client recruitment 

Staff recruitment 

Volunteer recruitment 

Parent or comoiunity policy board 

General operations and efficiency 
planning 

Self-evaluation 

Outside evaluation 

Other (specify) : 



□ 
□ 
□ 

□ 

□ 
□ 
□ 

□ 
□ 
□ 



(2) 
Actual 
Service 

□ 
□ 
□ 
□ 

□ 

□ 

□ 
□ 

□ 



(3) 

Satisfaction 
Given 

□ 
□ 
□ 

□ 

□ 
□ 
□ 

□ 
□ 



• SPECIAL SECTION III 

if you checked "yes" to either question in Section E ('^Consultants and Specialists"), complete tiie 
following questions. 

For each area of operation listed below, indicate: • ' 

(1) J/Viietiier advice, actual service, or both" are pirovided 

(2) The name of the provider; state "employee" if applicable 

(3) Whether the advice or service is paid for 

(4) Whether the center found thv'j advice or service satisfactory and suited to its needs 



Consultation 
and Advice 

□ 
□ 



□ 

□ 
□ 
□ 
□ 



Actual 
Service 

□ 
□ 



□ 

□ 
□ 
□ 
□ 



Area of 
Operation 

Budgeting 

Accounting 

Purchasing 
techniques 

Co-op purchasing 
equipment and 
supplies 

Co-op purchasing 
food 

Nutrition 

Staff training 



Volunteer training. 



Program planning. 

Curriculum 
planning 



Name of Provider 



Paid 
For 

□ 
□ 



□ 
□ 
□ 

-□ 
□ 



Satisfaction 
Given 

□ 

□ < 



□ 
□ 
□ 
□ 
□ 
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Consultation Actual Area of Paid Satisfaction 

and Advice Service Operation Name of Provider Por G\>ien 

Curriculum 

equipment and \ 

a □ supplies ' □ CX 

Psychological 

□ □ screen ing D ^ 

Psychological or 
counseling 

□ ^ □ services ^ CD □ 

□ □ Hearingscreening □ ^1 

□ □ I noculation . □ D 



□ □ . Health screening □ D 

a □ 



Emergency 
nodical care 



Ccmprehensiye 

□ □ medical care : iCl □ 

□ ** □ Public relations D □ 

□ □ 



Locating donated 
goods 



'"^ Client 

□ □ recruitment ^ D □ 

□ ♦ □ . Staff lycruitment □ D 

Volunteer . ^ 
^ □ □ recruitment . □ □ 

« Board 

□ □ organization D CI 

General opeu ions 
and efficiency 

□ □ planning : El □ 

□ □ Self*evaluation □ ^ 

Outside 

□ □ evaluation , D Q 

Other (specify): 

□ □ , □ □ 

" □ " O I ° 
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SPECIAL SECTION IV 

If you checked "yes" to #4 in Section F ("Recruitment and Assignnnent"), indicating that you are required 
to admit quotas or give preference to children in particular categories, complete the following questions. 

Indicate your admission policies as follows by responding to each question for which there is specification in 
your center's policy* 

The same individuals may be recounted under 1, 2, 3, and 4 below if the admission policies in your contract 
or policy so state (for example: !'Give preference to individuals of a particular racial, economic, and 
residence group"). You should respond below to each individual category. Then place a check before all 
the numbers where that category is combined with another in the wording of the policy. 



1. Ethnic & racial categories Percent or number required 
as cited in policy If so specifically stated 



Preference required, 
not specific quota 



Actual number and percent 
enrolled from this category 



2. Economic categories, as 
cited in policy (if given 
in actual amounts of in- 
come^or amounts per 
family, number). Give 
specific details. 



Percent or number required Preference required, 
if so sj3ecifically stated not specific quota 



Actual number and percent 
enrolled from this category 



Locale of residence as 
specified in policyi 



Percent or number required 
if so specificaiiy stated 



Preference required, 
not specific quota 



Actual number and percent 
enrolled from this category 



Affiliation of parents as 
specified in policy 



Percent or number required 
if so specifically stated 



Preference required, 
not specific quota 



Actual number and percent 
enrolled' from this category 



ERLC 



SPECIAL SECTION V 

If you checked "yes" to #5 in Section F ("Recruitment and Assignment"), indicating that you are required 
to hire quotas or give preference to individuals in particular categories, complete one of the following two 
questions* 

1, If staff hiring requirements are stated for total staff, respond to the following. (If stated for specific 
positions or levels of employment, such as teachers or paraprofessionals, skip to question 2 of this 
section.) ' \> 



a ) Ethnicity, race & 
sex as^cited in 
policy 



Percenter number 
required if sospeci* 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



Percentage of actual 
day care employees 



b ) Economic cate- 
gories as specifi- 
ed in policy 



Percent or number 
required if so sped* 
fically stated 



Preference required, 
not specific quota 



Actual number em« 
ployed from this 
category 



Percentage of actual 
day .care employees 



c ) Locale of residence 
as specified 
in policy 



Percenter number 
required if sospeci* 
fically stated 



Preference required, 
not specif ic quota 



\ 

Actual number em* 
ployed from this 
category 



Percentage of actual 
day care employees 



d ) Relationship to 
day care children 
as specified in 
policy 



Percent or number 
required if so speci- 
fically s^tated 



Preference required, 
not specific quota,^ 



Actual number em- 
ployed from this 
category 



Percentage of actual ' 
day care employees 



e.) Affiliation as 
specified in 
policy 



Percent or number 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



Percentage of actual 
day care employees 
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2. If staff recruitment specifications have been given in the policy for particular positions or employment 
levels, Insert the titles of these positions or levels in the following headings and respond to each one for 
which there is a specification in theVolicy/ 

a ) Staff recruitment quotas or preferences for \ . 

(State position or level) 



(1 ) Ethnicity, race & 
sex as cited in 
policy 



Percent or number 
required if so speci* 
fically $tated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
categot;y 



Percentage of actual 
day care employees 



(2 ) Economic cate- 
gories as speci* 
fied in policy 



Percent of number 
required if so speci- 
fically stated 



Preference required, 
not specifig quota 



Actual' number em- 
ployed from this 
category 



Percentage of actual^ 
day care employees 



(3 ) Locale of residence 
as specified in 
policy ^^^^ 



Percent or number 
required if so speci* 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



Pei'centage of actual 
day care employees 



(4 ) Relationship to 
day care children 
as specified in 
policy 



Percent or number 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
^category > 



Percentage of actual 
day care employees 



b ) Staff recruitment quotas or preferences for. 



{1 ) Ethnicity, race & 
sex as cited in 
policy 



Percent or number 
required if so speci- 
fically stated 



(State position or level) 

Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



Percentage of actual 
day care employees 
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(2 ) Economic cate- 
gories as speci- 
fiedln policy 



Percent or number 
required if so speci- 
fically stated 



Preference required, 
not specific qUota 



Actual number em* 
ployed from this 
category 



Percentageiof actual 
day care employees 



.(3 ) Locale of residence 
. as specified in 
policy 



Percent or number,, 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



"Actual number em- 
ployed from this 
categocy ' 



Percentage of actual 
day care employees 



V 



(4 ) Relationship to 
day care children 
as specified in 
policy 



Percenror \ jmber 
required if so speci- , 
fically stated 



Preference required, 
not specific quota 



Actual number cm- 
ployed from this 
category 



Percentage of actual 
-day care employees 



c ) Staff recruitnnent quotas or preference for. 



<Sute position or Itvol) 



(1 ) Ethnicity, race,8( 
sek as cited in 
policy 



Percent of number 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



Percentage of actual 
day care employees 



(2 



(Economic cate- 
gories as speci- 
fied In policy 



Percent or number 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this 
category 



'Percentage of actual 
day care employees 



> 
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(3) Locale of residence 
as specified in 
policy 



Percent or number 
required if so sped* 
fically stated 



Preference required, 
not specific quota 



Actual number em- 
ployed from this Percentage of actual 
category day care employees 



(4) Relationship to 
day care children 
as specified in 
policy 



Percent or number 
required if so speci- 
fically stated 



Preforetice required, 
not specific quota 



Actual number em* 
ployed from this 
category 



Percentage of actual 
day care employees 



. ^ * " SPECIAL SECTION VI 

If you answered "yes" to #6 in Section F ("Recruitment and Assignment"), indicating that you are required 
to recruit volunteers in quotas or give preference to individuals in particular categories, complete the fol- 
lowing questions. 

Indicate your volunteer recruitment quotas or preference by responding to each question for which there is 
a specification in your center's policy. 

(1) Ethnicity, race, Percent or number ' Actual nurpber vol- 

sex, & age as cited required if so speci- Preference required, unteer^ from this Percentage of actual ^ 
in policy fically stated . not specific quota category day care volunteers 



(2) Economic cate- 
gories as speci- 
fied in policy 



Percenter number 
required if so speci- 
fically stated 



Prefer^ence required, 
not specific quota 



Actual number vol- 
unteers from this 
category 



Percentage of actual 
day care volunteers 



(3) Locate, of resi- 
dence cfategories 
as specified in 
policy 



Percent or number 
required if so speci- 
fically stated 



Preference required, 
not specific quota 



•Actual number vol- 
unteers from this 
category 



Percentage of actudt 
day care volunteers 
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(4) Relationship to 

day care children Percent or number Actual number vol- 

as specified in required if so speci- Preference required, unteers from this Percentage of actual 

policy ficaily stated not specific quota category day care volunteers 



SPECIAL SECTION VII 

if you checked "yes" to #1 in Section G ("Service Procedures"), indicating that you hold parent meetings, 
complete the following questions. 

1. List the approximate dates of meetings in the last six months and the approximate number in attend' 
ance at each meeting: 

Date Number Attending - 



2. Are the following services provided for the, parents who need them? 

Yes No 
a) Transportation^ □ □ ^ 
' b) Baby-sitting □ □ * 

3. Person(s) responsible for plannfng meetings: 



(Name) <Title) 



(Name) <Tit!a) 

4. Topics covered in the la$t six months (estimate percentage): 

a) % Child development 

. b) % Center policy 

c) J ^% Specnal event planning ^ ; 

• d)_ll_%Ccihsumerism 

^ * e) _i % Community resource usage " \^ ' 

K f) ^ %"Beneficia! uses of equipment and supplies * • 

g) % Problems of individual children irvcenter . 

h) % Problems of parents 

\) I % Family nutrition and health ' . * 

j) _% Other (specify) 

Total 100% 



Circle any of the topics listed in 4 above that were particularly well received. 

-.. 6-29 fg.j^ , 



5. Techniques used in the last six months to involve participants (est innate percentage): 

a) % Participant presentations 

b) % Discussion group 

c) % Examination or recomn^ended feedback 

Total 100% 

Circle any of the techniques listed in 5 above that were particularly effective. 

6. General presentation techniques used in last six months (estimate percentage) 

a) % Films 

b) % Lectures 

c) % Printed materials . ^ 

d) ' % Role Playing ' • 

e) % Workshops and senninars , 

f) % Forunf) or discussion meetings 

Total 100% 

Circle any of the techniques listed in 6 above that were particularly effective^ 

* ♦ 

SPECIAL section' VII r 

If you checked "yes" to in Suction G ("Service Procedures"), indicating that you hold training meetings 
for volunteers, complete the following questions. 

1. List the approximate dates of meetings in the last six months and the approximate number in attend- 
ance at each meeting: 

Date Number attending , 



Z Are the following sen/ices provided for the participants who need them? 

' -Ybs No 

a) Transportation □ □ 

b) Baby-sitting ' □ □ > ^ 
3. Per$on(s) responsible for planning meetings: 

' (Nimo) (Title) 
(Nime) ^ ^ (Title) 
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4. Topics covered in the last six months (estimate percentage) : 

a) :_%ChilcJ development 

b) % Center policy , 

c) % Special event planning 

d) > % Consumerism 

e) % Commu nity resource usage 

f) % Beneficial uses of center equipment and supplies 

g) % Problems of individual children in center 

h) _^ % Problems of parents . 

i) % Program planning . ^ - 

j) / % Job definitions and uses of volunteers • 

k) % Career development . ' " 

I) % Other (specify) : 1,. 

^Total100% ' ' ' ^ ' ^ 

Circle any of the topics listed in 4 above that were particularly well jeceived. 

5. Techniques employed in the last six months to involve participants (estimate percentage) 

a) % Participant presentations 

b) ^ % Discussion group 

c) ' % Examination or recommended feedback 
Total 100% 

Circle any of the techniques listed in 5 above that were particularly effective, 

6. General presi^ntation techniques used in last six months (estimate percentage) 

a) %films " ^ ^ 

b) % Lectures 

c) % Printed materials 

d) % Role playing 

e) % Workshops and seminars 

f ) % Forum or discussion meetings 

Total 100?& 

Circle any of the techniques listed in 6 above that were particularly effective. 



6i3l _ . 

\ 



SPECIAL SECTION IX i 

If you checked "yes" to #3 in Section G ("Service Procedures"), indicating that you hold staff rfieetihgs, 
complete the.following questions. , 

1. Are volunteers included in nnost staff meetings? 

□ Yes DNo □ Not.applicable ' , 

2. List the approximate dates of meetings in the last two months and the^ approximate number in 
attendance at each meeting/ 

Date Number attending 

— 1 



3. Persbn{s) responsible for planning meetings: 



(Nime) . tTitIo) 



^4 Topics covered in the last six months (estimate percentage): 

a) % Child development ' . • , 

b) % Center pol icy ^ 

c) % Special event planning • ' ' 

d) % Community resource usage i ' . . , 

e) % Family nutrition and health ' . ^ 

f) Outside training opportunities - , ^ 

g) % Problems of individual children in center ^ y 

h) % Pi oblems of parents 

i) % Volunteer development and supervision • i 

j) % Career development 

k) % Program planning , , ^ 

I) % Beneficial uses.of equipment and supplies 



m) % Other (specify) 

^ Total 100% 



Circle any of the topics listed in 4 abovq that were particularly well regeivfed. 
5. Techniques used in the last six months to involve participants (estimate percentage): 

a) % Participant presentation 

*b) % Discussion group 

c) % Examination or recommended feedback 

Xotal 100% ' ► . " . 

; Circle any of the techniques listed in 5 above that were particularly effective. 



6* General presentation techniques used in the last six months (estima'te percentage); 

a) % FiimS' * - ^ ' , 

b) % Lectures , • . * 

c) % Printed materials ^ . , ^ I-,-.. 

d) % Role playing , , 

2)' % Workshops and seminars 



.% Forum or discussion meetings 



^> — 

TotaMOO% . ^ 

Circle any of the techniques listed in 6 above that were particularly effective. 



« SPECIAL SECTION X > 

If you checked "yes" to #4 in Section G' ("Service Procedures"), indicating that you hold regular advisory 
board meeting^, complete tf^e following questions, " • * ^ , 

1. List the approximate d[ates of meetings in the lastfour months and the^approximate number in 



attendance at each nieeting; 



Date 



, Number attending 



2. Person(s) respon$ibUtfor planning meetings*. 



(Tltlf) 



(Namt) 4 

3, Topics covered in the last six months (estimate perqentage) : 

a) % Financial planning 

' ' b) % Long range polity ^ 

. ■ 'cy ^% Approving hiring, promoting, dismissing of staff, etc, 

* d) % Program plans 

• e) % Problems in center (specify) 

f) % Other (specify) 



Tbtal 100% 



ERIC 



" 6-33 



40218 



» 



SPECIAL SECTION XI 

If you checked "yes" to #10 in Section. G ("Sea'ice Procedures"), indicating that you regularly evaluate 
staff or volunteers, complete the following*questions. 

1. For each sta^Pf and volunteer ^sition existing in your center indicate: (1) whether it is not 
evaluated, evaluated formally and recorded in writing, or evaluated informally without a record of 
the evaluation having taken place; and if evaluated (2) the frequency of the evaluation. Staff po* 
sitions are listed f jrst, followed by volunteer positions. Skip positions that do not exist in your 
center. ... 

Evaluate d fr^W/ 

Not (Use Check) " (Use Check) 

evalu- Semi- Other 

Position ated Formally Informally annually Annually (specify) 



Suff serving asr 

•Executive director 

Director^ Admi nist r ator 

AdfTiinistrative coordinator 

Director^Teacher 

Asst. director-Administrative - 
aide 

Clerical ^workers 
Head teacher 
Teachers 
Teacher-Aides 
Nurses 

Health nutrition aides 

Social workers or community 
workers 

Therapists ^ 

Volunteer coordinator 

Cooks / 

Cook's assistants 

Custodian/Janitors 

Drivers^ 



Volunteers serving as: 
Executi\?e.directpr ' * > - 

Director-i^dministrator 

Administrative coordinator 

Director^Teacher 

Asst. dircctor-Adminlstrati\/e 

aide 

Clerical workers^ 

Head teachers' ' 



Teachers - * /T: 
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Evaluated 



Frequency 



c 

Position 

Assistant teachers 
Teacher aides 
Nurses 

Health nutrition aides 
Social workers 
Therapists 

Volunteer coordinator 
Cooks 

Cook's assistants 
Custodian/Janitors 
Drivers 



(Use Check) 

Not 
evalu- 
ated ' Formally Informally' 



(Use Check) 



Semi- 
annually 



Annually 



Oth^r 
(specify) 



2. indicate vvhich type of job evaluations Cover the following topics. (Check all that apply.) 



Sjaff 
Evalu- 
ation 



Volun- 
teer 
EvaUi" 
ation 



Formal 

Evalu* 

ation 



In- 
formal 
Evalu- 
ation ' 



Any Staff or 
Volunteers 
Assigned in 
Contact yvith 
Children 



Any Staff or 
Volunteers 
Not Assigned 
in Contact 
with Children 



Understanding of child 
development principles 

Ability to perform 
duties of job 

Personal qualities and 
attitudes toward job 

Ability to use 
resources creatively 

Recommendations for : 
. improvement 

Recommendations for 
newYesponsibilities to 
be assumed*£tr^d tho^e 
to J^e discontinued 

p Individual interests and 
talents that might apply 
to work at cisnter 

Other (specify) , 
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3. Are most evaluations performed by: 

a) The immediate supervisor 

b) The supervisor along with a^her person, such as a coordinator or program director. 

c) A coordinator or program director ^^^--^ 

d) A group convened for evaluation purposes - 

4. For formal written evaluations only: ^ ^ 

a) Does the evaluated individual sign the written evaluation to designate that he has examined it? 

Paid staff □ Yes □ No 

Volunteers □ Yes □ No _ ' - 

b) Does the evaluated individual have an opportunity to answer the written evaluation in writing 
and ha\/e his answer filed along with thp evaluation itselif? 

Paid staff □ Yes □ No , ^ 

Volunteers □ Yes □ No , , * , 



SPECIAL SECTION XII 

If you checked "yes" to #12 in Section G ("Service Procedures"), Indicating that some aspect of your center 
«>or its program has been evaluated, complete the followiog questions. 

In the appropriate spaces below, list each topic that has been assessed or evaluated in your center; tfien answer 
all additional questions for each topic listed. < ^ 

1. Topic assessed or evaluated: 



a) What did this evaluation show?" 



b) Method used to evaluate or assess: 



c) Were findings fed back to pertinent on-line staff? 

□ Yes □ No 

d) Were findings fed back to center policy-making personnel? 

□ Yes □ No 

e) Person coordinating or responsible for this assessment or evaluation: 



f) Specific location of resultant report: 

s 



2. Topic assessed cr evaluated: 



a) What did this evaluation show? 



b) Method used to evaluate or assess: 



c) Were findings fed back to pertinent on-line staff? 

□ Yes □ No 

d) Were findings fed back to center policy-making personnel? 

□ Yes DNo 

e) Person coordinating or responsible for this assessment or evaluation: 



I 



f) Specific location of resultant report: 



3. Topic assessed or evaluated: 



a) What did this evaluation show? 



b) Method used to evaluate or assess: 



c) Were findings fed back to pertinent on-line staff? 

□ Yes □ No 
cl) Were findings fed back to center policy-making personnel? ^ 
' DYes DNo 
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e) Person coordinating or responsible for this assessment or evaluation: 



f) Specific locatio.n of resultant report: 
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FORM 7-Staff Questionnaire CENTERS 



■^^ ^ 



Center ^ ^ Date. 

Staff position held by person completing this form 



1. As far asyou know, is a public announcement made of vacant staff positions in your center? ^ 
(Public announcement means some kind of official notice by the center's administration,) 

□ Yes, for all vacancies 

□ Occasionally for some vacancies 

□ No, n6t for any vacancies ^ 

□ Not sure 

a) If you answered yes or occasionally to #1, how are staff recruited? (check all that you know 
about): 

□ (a) Encouraging referral by day care parents or staff 

□ (b) Registration with pareht organization or other agency that' refers staff candidates 

(Specify aflcncy) . 
(Specify agency) 

[ r 

(Specify agepcy) 

□ (c) A(dvertisement on local bulletin boards 

□ (d) Neighborhood canvassing ' 

□ (e) Notice to local groups 
(1) 'School organizations 

(2) L&rge local employers < 

(3) Civic groups (including welfare rights, women's groups) 

(4) Church groups 

(5) Welfare workers in the community 

□ (f) Advertisement in local paper 

□ (g) Advertisement in general circulation newspaper or professional jciurnals 

2. In your opinion, are hiring practices fair at your center? 

□ Yes □ No • / . 

3. Do you feel that promotions have been made fairly at your center? 

□ Yes □ No i ^ . 

4. How long have you worked at the center? Years Months 



Day Can ivatuation Manuif 

a cll for Community S«rvlct$ In MetropollUnChlciflO 

Er|c . 00224 



5. Has your work at the center ever been formally evaluated? 

Formally: DYeS' DNo Informally: □ "^es □ No 

r 

a) If yes, about how often? i 

b) Have you had the opportunity to read and sign each evaluation or discuss it with the evaluator? 

□ Yes □ No 

c) Have you found your evaluations meaningful and helpful to your own development and career 
progress? ^^^^^.^^ ' . 

' t 

If no; how could the evaluations be made more helpful? 



6. Do you receive adequate supervision for the duties you perform at the center? 
□ Yes G^No 
a) If no, how could tjie supervision be made more helpful? 



b) If you feel you receive too much supervision, in what ways could jt be lessened? 



7. Is the working relationship or atmosphere at the center one that would encourage or allow staff to 
make complaints about the program's operation and make suggestions for improvement? 

□ Yes GNo ^ ' ' 

a) If yes, by what methods have you or other staff members made your complaipts and suggestions 
known? (check all that apply) 

□ Through a suggestion box 

□ Through signed, written proposals or memoranda 

' □ At reguipp staff meetings ' 

□ At meetings specifically called for the purpose of staff suggestions 

□ Through informal conversations with the director or supervisor 

□ Other (specify) ^ 



8. Do you feel that you have appropriate talents or skills that are not being fully used at the center? 

□ Yes G No ' 

a) If yes, have you approached your supervisior or the director about putting these skills to work? 

□ Yes □No . 
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b) If yes, what was the response to your suggestion? 



9, Is the payroll procedure dependable at the center? Do you know when to report your hours worked, 
when you will be paid, when you ace eligible for vacation time and other employee benefits? 

^ . DYes DNo ' • ..^ 

a) If no, in what way could the procedure be made more dependable? 



10. Is your present salary adequate for your duties, skills, previous experience, and length of time at the 
center? ^ 
» DYes DNo . 

a) Is your present salary comparable to that earned by other people holding similar positions in 
the day care field? 

□ Yes DNo □ Don't know ■ 

b) Is your present salary about equal to what you could earn^ working in another field in a job that 
you are qualified to hold? 

□ Yes DNo 

1 Us there a grievance procedure at the center which you can follow when you feel sorhe decision made 
by your supervisor or the administration affects you unfavorably? ^ 

□ Yes DNo 

a) If yes, what does this procedure include? (check all that apply) 

□ A statement of charge, 

□ An opportunity to be heard * 

□ An opportunity to be represented by another person 

□ A speedy and written decision 

□ A procedure for appeal to a higher board or committee 

□ Other (specify) : 



b) Have you ever heard that this procedure has actually resolved conflicts? 

□ Yes □ No 

c) Are you satisfied with the way the grievance proce<iure has been set up? 

□ Yes ONo 

If no, how do you feel it could be improved? 
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12. When you were hired for or promoted to your present position were you tol'd exactly what your 
duties and responsibilitierwould be? ^ \ 

□ Yes DNo 

a) Were you informed of subsequent changes or additions to your duties and responsibilities as 
they occurred? ^ ^ 

□ Yes □No □ Not applicable 

If no, explain 



b) Do you have a clear understanding of the duties performed by your co-workers? 

! 

□ Yes □ No 

c) When you need advice on solving a problem you have encountered in the course of your work, 
do you usually know which staff member you are supposed to go to for help? 

□ Yes □ No 

d) Ifyes, do you know which staff mennber to consult because: 

□ All staff has been instructed as to everyons's responsibilities and where problems 

should be referred 

□ You learned this information on your own through experience as various problems 

occiirred 

13. Here ar6 some examples of incidents that might occur in a day care center. If they were to occur, 
how would you handle them? 

a) A child under your care becomes ill 



b) A child under your care has a serious accident 



t 



c) One of your co-workers has a serious accident 



d) You are having a serious problem in getting along vyith one of your co-workers 



e) You are having a serious problem getting along with one of the volunteers 



f) You would like to get some new equipment for your classrtfom 



g) You would like to take your group of children 6n a field trip 



14. Does the center, its staff, or its volunteers actively and consistently seek to perforhi any of the 
following activities? Place a check mark in front of the activities that are performed. 



Budgeting 

Accounting 

Purchasing techniques 

Co-op purchasing of equipment 
and supplies 

Co-op purchasing of food 

Nutrition 

Staff training 

Volunteer training 

Program, planning 



Curriculum planning 

Curriculum equipment and 
supplies 

Psychological screening 

Psychological or counseling services 

Hearing screening 

Inoculation 

Health screening 

Emergency medical care < 



Public relations^ 

Locatingdonated goods 

Client recruitment 

Staff recruitment 

Volunteer recruitment 

Board organization 

General operations and ^ 
efficiency planning 

Self*evaluation . 

I Outside evaluation 

Comprehensive^medical care 



15. Is there an operating manual, guide, contract, or any kind of official statement of goais.and pro- 
cedures for the day care program in your center? 

□ Yes □ No □ Dorj't know 

a) If yes, whgre is it kept? 



I b) Can you see it without asking a superior or causing undue curjosity about your interest in it? 

□ Y^s DNo 

c) Have you^ever read it? < 

□ Yes □ No 

d) If yes, please give its title (if more than pne, give all) 

^— ' r — 

I 



16. Has anyone from the center ever spoken to you or made information available to you as to how you 
might develop your career in day care? \ ^ 

□ Yes □ No * 

17. Have you taken part in training programs, workshops, or relevant courses outside the center since 
becoming a member of this day care staff? 

□ Yes □ No 
< 

If yes, list those attended in the last year, and rate each one as to how helpful it was to you personally 
in developing your skills and understanding of day care work 

Rate: E=Excellent 
G=Good 
F=Fair 

U=Unsatisfactory 
Course, workshop, etc. 

(Please give as full identifying information as possible.) 

a)_ '- ■ 



b) 



-4 

c) \ 
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d). 



18, In regard to staff and sjaff training meetings within the center (ands^olunteer or volunteer training 
meetings) 



a) 



c) 
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How many such meetings have' you attended in th^ last six months vyhere substantial portions of 
time were spent on trainingjor educational matters? ^ 



b) Are these meetings well attended?* 



□ Yes □ No 



The next chart should be completed in three steps. In the first column, check those items which, 
you remember as being a major topic of the meetings you attended. I n the second column, for 
each item you checked, rate how helpful it was to you. Finally in the third column, fur each 
item listed, indicate how important each of the following sources was in helpirig you learn the 
particular skill listed: these meetings, on-the-job experience, and planning with other staff 
members. To do the third step, use the numbers 1, 2 and 3 to rank each source in the order ^ 
of its importance for helping you learn each skill; let 1 signify most important and 3 \past im- 
portant. 

(Rank in order of importance) 



1 

^ 

Check 
Topics 
at 

Meetings 



(Use check mark below) 



On-the- Planning- 
Job with 



No 
Help 



Little 
Help 



Some 
Help 



Quite 
Helpful 



Very 
Helpful 



These 
Meetings 



Expcr* 

ienqe 



Other 
Staff 



Getting along 
with children 

Developing confid* 
ence in performing 
duties of job 

Staff working 
'relationships 

Planning special 
events 

Where to lodk for 
information : 

Making things for 
use in classroom 

Understanding 
records and fQrms 

Child development 

Center policy 

Corisunderism 

Community re- 
^ source usage 

. Beneficial uses of 
common materials 

Individual problems 
in center 
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(Rank in order of Importance) 



Check 
Topics 
at 

Meetings 



Problems of 
parents 

Family nutrition 
and health 

Outside training 
opportunities 

Volunteer develop* 
nnent^nd supers 
vision 

Career development 

Program planning 

Job definitions & 
use of volunteers 

Job definitions & 
use of paid staff 



(Use ch^,CK mark below) 



No 
Help 



Little Some Quite Very 
Help Help Helpful' Helpful 



.These 
Meetings 



On-the- Planning 
Job with 

Exper- Other ' 
ience Staff 



19, Please list the rames of books, pamphlets, documents, programs, guides, etc. you have been given by 
the center to keep for your own information. • , 




FORM 8-Physical Situations to be Observed CENTERS 



Center i 



Observer ^1 ^ ^ Date, 



Dl RECTIONS: Ask the teacher all questions nnarked with an asterisk (*). 

1 . The usual climatic conditions in the region where the center is located: 

□ Usually temperate, where many activities take place out-of-doors for most of the year ^ 

□ Extreme changing seasons, with severe winters, where outdoor activities are quite limited for , 
many months ' ^ ♦ ' 

2. The weather on the day of evaluation is such that (check one): . 

□ It is conducive to children playing outdoors 

□ It is not conducive to outdoor play 

*3. Do children play outdoors just about every day the weather permits? 

□ Yes □ No ^ 

If no, when do children play outdoors? o . . ' 



*4, Is there a gym available for gross motor activity (large-muscle activities such as climbing, swinging, 
running)? \ 

□ Yes DNo " 

/, Is there gross motor activity equipment?in t^ children's indoor room? 
□ Yes □ No ' » r 

*6. Indicate the places where children play outdoors. Considering the total time spent outdoors/in a 
week asNoO percent, estimate what percentage of outdoor play time is spent at each place, (Do 
not count supervised walks. If outdoor pley time varies with the season, consider the seasort when 
children are outdoors most often.) , 



» Estimate percentage of outdoo\^ 

nlav timp used in n week X 



play time used in a week 

□ Yard on center's grounds ^ 

. □ Neighboring yard - 

□ Parking lot, driveway, or sidewalk on center's grounds ^ 

□ Parking lot or driveway of nearby building . . ^ 

□ Unimproved empty lot ^ 

□ PubliQ playlot or playground (one that has standard playground 
equipment versus an empty lot) 

□ Large open grassy area-large park or field x — ^ ' 

D^Y Ctrt £vt(u0tlon M$nu0i 

Council for CommunltYSr' ''cm In MttropolltanCtiicw • ' . ' 
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Dl RECTIONS: Select the physical situations to be observed as follows: ' 

* » * * 

These forms are to be completed at all centers where physical facilities are evaluated: 

_^ Form 9 - Organization and Use of Indoor Space 

^'Form 10 ~ Locale ^ - - ' 

^ _Form 11 - lndoor,Equipment,.Supplies, and Activities Check List 

One of these' forms is to be completedr 

P Form 12 - Organization and Use of Outdoor Space - If the children play outdoors on the day 

w of observation * » ' j 

I 

Form 13 - Organization and Use of Gymnasium or Gross Motor Activity Area - If the children 



do not^play outdoors on the day of observation, and if the indoor area used for gross motor 
activity is an area other than the one observed for Form 9. 

To be completed only if Form 12 is completed: 

• Form .14 - Outdoor Equipment, Supplies, and Activities Check List 

Place a check beford all forms listed above that you will complete for this center. Form 10^ should be 
completed once per center. All other physical observation forms that are completed should be done ^ 
once for each group in the center observejd. ^ ^ 



/ 



ERIC 



/ 



8-2 



00233 



FORM 9-Organizatidn and Use of Indoor Space CENTERS' 



□ A.M. 
. □ P.M. 

Center Gi'oup : .□ Full Day 



Observer Date. 



DIRECTIONS: Sections A, B, and C can becompletedany time during the. observation day. Section 
D requires a full day of observing the adults and children using the indoor space^ Items marked with 
an asterisk (*) should be asked of the teacher. ' 

A. Indoor Day Care Facilities: All Children 

1. How many rooms are occupied by the center/ (include office space, kitchen, isolation room) 



^ , a) How many oT these rooms are direptly used byithe children? _ : 

2. The decor of the rooms used by children is (estimate percentage of rooms): 
Bright, cheerful, attractive ^ % 

Ordinary, not outstanding in any way % 

' ^ Dull and monotonous % 

3. Are visible electrical outlets either protected or used with locked plugs? (If furniture is blocking 
outlets, consider how easily it could be moved by the children, l.f you cannot find any outlets, 
assume they are protected.) Estimate percentage of outlets protected: 1 % protected 

B. General Description of the Room Occupied by Group Being Observed 
1. Can one adult see the whole room from,any vantage point? 
' , □ Yes □ No 
. 2. Room shape (roughly): 

□ Square □ Oblong □ Irregular 

3. Room size (estimate): 

□ Small □ Large □ Average □ Very large 

4. Proportion of room covered by physical objects: 

^ DAImostall About 1/3 •□AbW2/3 □ Very little □ About 1/2 

5. What kind(s) of space are there for children's ^ongings in the center? 

□ Drawer □ Folder " □ Shelf □ Locker * □ Box. □ Coat hook 
, a) Are these personal thirigs labeled with a name or color? 

' , * . □ Yes , □ No , ' \ ^ 

6. Does the room reflect respect for the child, his possessions, products, apd privacy in ways ot,her 
' than providing a place to store belongings? (For example, does a dhild have space for exhibiting 

his work; are frequently used artiqjes such as chairs, cots, and towels marked with children's . 
names; or, are one-child tables available.) □ Yes □ No > ^ * * 

^> ■ ^ ' " ' 
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7. Estimate what percentage of the following items are movable. (Movable refers to program 
activities on a day-to-day basis or for small segments of time, either by a child or an adult. It 
d^es not refer to items that are moved only seasonally.) Skip items that are not present in the 
room. Your answer does not have to total 100 percent. 

% of play e'qulpment 

% of storage components 

% of partitions or room dividers (other than storage components) 



8. Are shelves and equipment reasonably neat and well-organized (make allowances for when the 
children are using the equipment)? 

□ Yes □ No " 

Is the bathroom located close to the children's room? (Close means not having to walk past 
several rooms or down a long hallway or up or down stairs) 

□ Yes □ No 

10. Is the bathroom door too heavy or too difficult for some cliildren to open? 

□ Yes DNo □ No door 

Displays - • 

(Displays does not refer to unused play equipment hung or stored on walls or partitions.) 

1. Displays are taken from: (check all that apply) 

□ Children's efforts □ Newspapers, magazines, or catalogs 

□ Staff and volunteer efforts □ Children's books 

□ Purchased art work, other than photographs □ Travelogs 
Q Photographs (not clippings) > □ Postcards 

□ Purchased posters 

2. Displays as models for sex role behavior (check one): 

□ Displays feature people in stereotyped sex roles (a woman performing household 

chores, a male doctor, a female nurse, a male policeman) 

□ Displays feature people in varied roles (a man taking care of children, a wo man doctor, 

a boy ironing a shirt) 

□ Not applicable ' * - ^ 

3. Displays as models for social behavior 

a) Group composition of displays (check one): 

□ All displays feature one racial or ethnic group \^ 

□ Displays feature different racial or ethnic groups, but individual displays picture 

members of one group 

□ Displays feature different racial or ethnic groups^ integrated 

□ Not applicable 

b) Authority figures (check one): * " 

(An authority figure is a person recognized as being in an influential position, one who can give 
commands and take action: for example, a policeman helping children to cross the street, a 
dentist with patient, a teacher.) 

□ IVlinority group members are pictured □ White authority figures are featured 

as authority figures ^ □ Not applicable- 

□ Minority and white authority figures 

are featured 
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4, Topics.of ciisplays in rooms being observed (estimate numbers): 
Vo 



^jdels of letters and numbers 
Topics of general interest (pictures of children in schooi, scenic pictures of flowers or 
mountains) 

Topics of special interest to the group (zoo animals, if a trip'has been planned) 
Health or nutrition 

Parent and community participation in the center (honor roll for volunteer parents, 
photographs of center's opening) 

Personally meaningful to children" (children's art work, photographs of center field trips) 
Directional signs (north, south, t down) 



5. Is there a large clock? * ^ 

□ Yes DNo 

^ a) If yes, are there some accompanying clock-reading aids such as clock's hands set for lunch time? 

□ Yes □ No 

6. Are there^displays in the center's entry area featuring:^ 

Yes 



Children's work 

Parents' work or activities 

Announcements or reports of events at center 

Announcements or reports of gommunity events 

7. Where are displays located? (Estimate perqentage) 

% I n rooms being observed. 

% In hallways 

% In entry area 

% In administrative area 



□ 
□ 

□ 
□ 



No 

□ 
□ 

□ 
□ 



100% Total 

8, How high are displays hung?. (Estimate percentage) : 

% Child eye-level 

% Adult eye-level 



100%TotaJ 



\ 



9, Is a current copy of the menu posted somewhere ir\ the center? 

□ Yes D.No \ 
NOTE: The following questions should be asked of the\eacher: 



*10.Do all children get their work displayed? 

□ Yes □ No 
*11. Who usually sets up the displays? 

□ The teacher alone » 

□ The teachers and the children together 
/□ The children alone 



\ 



\ 
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Arrangement of Activity Areas 

1. Does the room occupied by the group being observed have areas that are established for 
particular activities? (An established activity area is one where most of the necessary equipment 
is permanently set up for the children's use. Examples are: (1) a book shelf with a rug or table 
and'^chairs for reading space; (2) a housekeeping area with toy kitchen equipment and dolls; a 
truck holding thedolls, a stand-up mirror, and a toy stove arranged as partitions for the area; or 
(3) a letters and phonics area.) 

. □ Yes □ No- J 
If no, skip to #2 under this heading. 
If yes, answer the following questions: 

• a) Check which established activity areas are present: 

□ Audio-visual equipment □ Dolls 

□ Wheel toys □ Housekeeping area 

I □ Musical instruments " ' □ Play house (child-sized structure) 

□ Woodworking □ Dress-up 

□ Clay □ Science 

□ Painting □ Books 

D Other art work □ Letters and phonics games 

□ Equipment for large-muscle activities 

b) Does the area arrangement-permit (check if yes): 

(Consider the number of children anrarea can accomrhodate at-one time) 

□ Individual activity 

□ Small group activity 

□ Large group activity ^ ^ ^ 

c) Are bou ndaries defined by (check all that apply) : , 

□ Play equipment □ Storage components 

□ Partitions - □Displays 

□ Walls ' ^ □ Surrounding empty space 

d) Are children permitted or encouraged to use established area equipment elsewhere in the room(s)? 

□ Yes GNo 

2. Are there flexible activity areas? (A flexible activity area is one defined by. the teacher, such as 
by regrouping or setting out equipment for an activity, or by directing and limiting children's 
activity to a specific area. Examples are setting out Tinkertoys to be used at one Jtable, tumbling 
nnats on empty floor space, and clay on another table; or telling children who start playing with 
small wheel toys that they can play only in one spot.) . * 

^ P Yes GNo ^ 
If no, skip) to #3 under this heading. 
If yes, answer the following questions: 

a) Dojes the area arrangement permit (check if yes): 

□ Individual activity 
\2 Small-group activity 

□ Large-group activity 

b) Are children permitted or encouraged to use flexible area equipment elsewhere in the room(s)7 

□ Yes GNo 

\ 
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3. Are play areas arranged so that children Jn one play area (including flexible as well as established 
areas) can jump or move around without interfering with children and equipment in other 
play areas? (In answering this question consider the distance between play areas, the presence or 
absenceof clear paths, and the teacher's integration of use,) - * . 

□ Yes D^Mo . ' 

\f no, specify the problem and where it occurs: 



4., General noise level in the room (consider if the participants are noticeably disturbed as well as 
the amount of concentration or listening discrimination required for the activities engaged in): 

□ Acceptable for most of the day 

□ Too high for most of, the day 

5. Are there distracting noises? (check if yes) 

□ Other groups of children 

□ Equiprftent 

□ Other (specify)^ ^ t 



optional Section » 

This section contains questions covered by Illinois state licensing procedures.^ It is optional and 
can be used in states where the licensing procedures do not consider these topics. 

1. The rooms are ventilated by: ... 

□ Vents , ^' 

□ Windows % 

Do they have screens: □ Yes □ No 

Do they have window guards: □ Yes " □ No' 

□ Built-in unit 

□ Air cooling system 

□ Window air conditioner . . 

□ Portable fan 

2. The rooms arc heated by: 

□ Radiators ' 

Are they covered: ' □ Yes □ No 

□ Vents / 

□ Space heaters 

□ Central heating system 

□ Large built-in blower unit 

3. The rooms tend to be: 

□ Hot and stuffy 

□ Drafty 

□ Temperate i 
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4. The rooms are illuminated by (estimate percentage) ^ 
Day light % Fluorescent. % . Incandescent 

5. Composition of floors used by children (check all that apply): 

Good Bad 
Condition Condition 

Rough wood ^ 

Smooth wood 

Tile ' ^ 

Linoleum '^^ 

Concrete 

Carpeting or large rugs . 



\ 
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FORM 10-Locale CENTERS 



Center Address 

Observer Date 



DIRECTIONS: This form should be completed as you approach- the center. 
' 1 . Where is the center located: 

□ City □ Suburb ' Countryside ^ 

2. Composition of the population of the neighborhood (estimate percentage). Only a casual estimate 
is needed, more or less based on the people seen in the immediate neighborhood as the observer 
approaches the facility. 

Estimate Percentage , . 

□ White % 

□ Black . % 



Other (specify) 

□ ^ — 

□ 



% 
% 



3. In what kind of neighborhood is the center located* (within three block radius)? 

□ Residential, with predominantly single-family horties 

□ Residential, with predominantly apartment buildings 

□ Nonresiaential, predominantly commercial or industrial 

□ Nonresidential, predominantly institutional buildings 

□ Rural 

4. Public transporiation (within two blocks of vehicle lines and major transfer points): 

□ Good □ Poor □ Moderate □ Nonexistent 

5. Amount of traffic on streets bordering the center: 

□ Major route □ Moderate, city flow □ Very little 

6. Does there appear to be adequate parking for the center and it's clients? 

□ Off-street □ On-street 

7. Day care area is housed in (check all that apply): 

□ One-story building ^ 

□ One-story building with basement 

□ Two-story building with basement 

□ Apartment building 

□ New high rise 

□ Public housing facility 

□ Supermarket or storefront 

□ Air-conditioned office building 

□ Shopping area complex with apartments 

gP^(^»cll for Community S«rvlct$ In MttropolltanChlc»CO 0 0^40" 



□ Church or temple 

□ Exclusively in basement of building ^ 

If yes, is it an English basement? (windows in size and height resemble an ordinary 
room) ^ ^ ... 
□ Yes ' CDNo 

□ Other (specify) , ;^ 

8. Is the entire building used exclusively for day care (including times when day care children are 
^ not present)? ^ \ 

□ Yes □ No 

a) If no, is it also (check all that apply): <? , , 

□ Residential unit(s) 

^ □ Church or religious institution 

□ Community center 

□ School V 

□ Hospital 

□ University 

□ Business or industry < 

□ Union facility ' ' 

□ Other (specify) 



b) Do the other uses of the building interfere with the day care program or its.organlzation of 
space and equipment? (For example: Do the other people using the building come in and out 
during the day? Does the center have to put away its equ ipment at the end of the day for 
security?) 

□ Yes -.□No ' . > 

9. Does the building in general (particularly the outside) impress you as being reasonably well 
maintained and attractive? 

□ Yes □ No 

10. Is the neighborhood noise level quiet, with occasional car, children, and pet sounds? 

Ye^ No_ 

When observer is outdoors - □ . □ 
When qbserver is indoors □ □ 
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FORM IT— Indoor Equipment, Supplies, and \ CENTERS 

Activities Check List \ and 

OMES 



Facility : Group □ Full day 

Observer ^ Date 

DIRECTIONS: This form is to be completed in final form at the end of the observation day. Notes may 
be taken at appropriate times. 

A. Equipment and Supplies Checklist 

Each piece of equipment is to be scored, if it is clearly present, according to its safety, accessibility, 
adequacy in numbers, workability, and whether used today. Do not request that storage cabinets be 
opened for your inspection. Score the equiprnent and supplies that are part of the apparent environment 

General guidelines for these scores are as follows: 

1. Safety: Metal equipment should have no sharp edges, be free of rust, and not bend or give under 
hard use. No apparatus should be too high for an adult to pluck a child off its top, and it should be 
constructed in such a way that a jumping or falling child will have a good chance of avoiding impact 

' with the apparatus. Wood objects should be splinter-free, and of close-grained wood. Plastic should 
be heavy-duty and unlikely to splinter. Pointed objects should not be in a permanently fixed position 
likely to stab a falling or passing child. Equipment should be stable, well balanced, so it will not tip 
over with an uneven distribution of weight 

All substances used on equipment or by children should be nontoxic. You probably w5ll not be able 
to determine the toxicity of paints used originally on equipnnent or in its repair, but excessive peeling 
of paint should downgrade your judgement of safety. For the most part, the toxicity of products 
designed for children can be determined. Nontoxic paints, clay-like materials, and crayons are ainnost 
always labeled "nontoxic" on their container. If this type of item is not kept in its original container 
and if you cannot manage to unobtrusively inspect the original containers in a storage area, you may 
assume they are safe if they are major brands of products made for children. Detergents and other 
such substances are generally labeled with safety precautions if they are toxic. Safety is to be rated 
on a scale of three: . ' ^ / 

1 - Safe 

2 - Questionable safety 
V * 3 — Apparently unsafe 

2. Accessibility: The access a child has to the equipment provided for the group being observed or 
when the child is in the general vicinity of the equipment. If equipnf>ent is not used on the day of 
observation, then it should not be scored for accessibility. (An exception is equipment stored high 
above children's reach, which may be scored as very limited or inaccessible.) 

If some equipment is kept in a room where the children are not allowed to enter, then denying access 
to the equipment, if a child were to enter that room, is most likely meant to guide a child out of an 
unsupervised area. Equipment in that area should not be scored at all unless it is at one time or •* 
another during the observation day brought into a child-use area, or the children are brought into the 
room where it is located. 
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An accessibility rating should not be affected by inaccessibility caused by the fact that one child is 
using the piece of equipment at the time when another child Wants to use it. When the group is en- 
gaged in a special activity and a child is not permitted to leave the activity and use some other . 
equipment unrelated to, the activity, do not^count the equipment as inaccessible. Accessibility is 
to be rated on a three-point scale: > 

1- Completely accessible: Something a child can.approach^and use without permission from the 
caretaker or help in getting it out. • _ _ 

2- Limited accessibility: Permission or help is needed, but is almost always granted. 

3- More limited accessibility: Permission or help is heeded, and is withheld frequently. 
(If "3," indicate if it is because:) 

a— .Being able to use the equipment is considered a special reward 
b— The equipment is used for special times or activities 

3. Adequacy in Number: An adequate amount of equipment according to demand. It isalf right for 
children to have to wait to use the equipment. Do not count instances where the caretaker limits 
the amount of equipment that children can use at one time (for example, passing out only a few 
pieces of Tinkertoys to each child.) These cases should be rated under accessibility. Adequacy in 
number is to be rated on a two-point scale: 

1 - Adequate 

2 — 1 nadequate . ^ _ 

^4. Workability: Do all pieces of equipment really work the way they look like they should and are all 
the required parts present? Workability is to be rated on a three-point scale:^ 

. 1-Completely unworkable: The equipment cannot be used at all either because an important 
piece is missing or because other equipment necessary for its use is not available (for example, 
paints, but no brushes). 

2- Partially unworkable: Unworkable in Stome minor way or relatively imimportant parts missing; 
the equipment can still be used safely by the children but not to its full extent or in ways that 
require improvisation on the children's part (for example, toy telephone with dial broken, a set 

' of nesting cups with a few sizes missing). 

3- Workable: No parts are missing or broken; other equipment necessary for its use is available. 

5. Used today: Was the equipment' used today by children in the group being observed? Used today 
\ is rated on a two-point scale. * . \ 

\ 1 - Yes 

\ . 2 - No 

\ . " . ^ 

In completing the following form, place the number of your rating for each category next to 
each piete of equipment that is clearly present in the room being observed. 
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Adequacy 



Safety ' Accessibility in Number Workability Used Today 

ARTS&CR/\FTS^ ^ ' " 

Easels - ^ ^ 

Paintbrushes — ; 

Finger paint 

' Poster paint ' ^ - : 

Tempera paint ; ! i— 

Water colors • ■ ; . I : 

Spray paint , . 

Pans for mixing colors of paint . ! . 

Crayons (assorted colors) ■ 2— 

Colored construction paper ^ i_ 

White drawing paper ^ : 2 . 

Glazed shelf paper for finger painting * * - — 

Poster board ~ : 

Thumbtacks, clamps, or clips to attach paper 

to easel ^ * ^ - — — 

Scissors: Blunted point 

Sharp point . l . 

Left-handed . , * 

■ o " 

Clay, dry or mixed — - ^ I 

Modeling clay 

Play dough . . > ■ 

Plasticine (to supplement clay, hot replace it) . ( 

Plaster of Paris 

Library paste 

Glue . " ' \ — T L 

Collage or craft-type. materials: 

Sponges for sponge painting . 

String . ; 1- 

' Yarn ^ ^ V 

Paper platei . , ^ — 

; Paper bags \ \ 

\ Corks ^ • 

' tissue paper ^ \ - — 

Crepe papier \ , . 

Sncw spray ^ \ ' 

Wallpaper * . ! 

Sandpaper . \ L 

Pipe cleaners ' , jL 

Tongue depressors ^ ' 

Cotton batting — II . 

Felt I - ^ 

Glitter paper ^ ; I 

Beads . * ^ 

Woodworking: 

brill ' ^ ' 

Hammers^ claw \ - 

Nails ^ : 

Sandpaper ; 

Saw ' ^ , , 

Wood scraps ! 

Workbench with vise or sturdy wooden 

tables with vises - • J , : ~ 
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^f^ ^ Adequacy * 

Safety Accessibiiity in Number Workability Used Today 



AUDI9VIJSUAL ^ >jt[ 
Tape recorder ' , ^ ^ 
Fllmstrip equipment " 



• Projector 
Story books 
Picture'books 

MUSIC EQUIPMENT & SUPPLIES 
Piano 

j Tom toms • 
Rhythm sticks 
Bells 

Marimba or xylophone 
Drumsr ^ 
. Sand blocks 
Tambourines 
Kazoos 
Triangle ^ 
Ukelele 
Nursery harp 
Autoharp 
V Ref ord player 
Records 

buiLding 

Small hollow blocks, wood or cardboard 

("small" means handiheld) ^ 
^malPsolidlSlocks (unit blocks)^ 
Large building blocks ^ 
Kegs 
. Packing boxes 
Wood crates 
/ Pile of bricks 
y I Boards 

Rubber or wood animals and people 
Tinkertoys 
Lincoln Logs 
Constructo toys 

ROLE-PLAYING TOYS 
Doll equipment: 

Dolls . 

Doll clothes 

Doll bed and bedding ^ 
Otoll carriage 

Doll dresser (to hold doll clothes) 
Doll bathing equipment (sink, pan, bathinette) 
Cooking equipmerit: 
^ Toy stove (qhild'Size, not doll-size) 
Cupboard (child-size, not doll-size) 
Refrigerator (child-size, not doll-size) 
Pots and pans 
Cooking utensils 
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Adequacy 

Safety ^Accessibility in Number Workability Used Today 



\ 

\ 



\ 



Cleaning equipment: 
Broom (child*size) 
Dust pan 
Mop (child-size) 
. Lau ndry equipment : 

Ir9nin9 board \child*size) 
Iron 

Clothes basket ' 

Clothes pin and clothes lin§ 
Toy telephone 
Dining equipment: \ 

Toy dishes ' ' \ 

Small table and chairs ' 
Dress-up clothes or cdstun^p box 
Toy bash register * ^ 

Cowboy and Indian gear 
Doctor and nurse kit 

Hollow blocks, cardboard bokes, packing boxes 

for building store^ gas station, train, fprt 
Small cars, trucks, airplanes, boats 
Medium size (12'' or more) cars,*trucks, airplanes, 
^ boats, wagons * 
Fire engine ^ 
Puppets 

MANIPULATIVE PLAY MATERIALS 

Color cone 

Nested blocks ' 
Peg board .(variety of shapes and sizes) 
Form board > 

Large beads, buttons, spools for stringing 
jPuzzles ^ 
/ Design cubes 

/ 

I CLIMBING 

/ Jungle Gym or clinjbing frame 
' Ladders or ladder boxes 
I Trapeze and rings 
J Slide 

I Large concrete pipes' , 
' / Tunnel ^ 

Rope , 

Climbing tree 
.Platform and steps ^ 

Walking beam or foard 

Sliding pole 

Ramps with bench between 

Monkey bars 

Tree stump 

Ranging bar 

Jumping board 

Tire 
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Adequacy 

Safety Accessibility in Number Worl<ab(|ity 



\ 



PUSHING, PULLING, AND THROWING 
Wagons or drag boxes 
Whefel barrows . 
Hollow blocks and boards 
Packing boxes and barrets 
Rubber balls, assorted sizes 
Sleds 

Snow shovels 
Scooters 
Swings: 
Single ' 

Double ^ 
Tether ball 
Seesaw 
Rocking boat 
Cradle board 
Spring horse 
Cars to sit on and drive 
Merry-go-round i 

Tricycles : ! i — 

JUe ^ 1 — 

DIGGING AND MAIMIPOLATIVE ACTIVITY ^ . 

Gardening tools (rakes, shovels, watering can, hose) , ^ 

Large brushes and pails for water painting , 

Sand box or area 

One area provided with pebbles instead of sand ^ 

Dirt to dig in . '. 

Shovels, pails, pots, pans, cups and spoons 

Sifters (screening of several sizes tacked to wood frame£ 

Chutes "(gutter pipe or vent pipe from clothes dryer) : 

Pulley with rope and pail : 

Small pieces of wood and sticks to augment 

building projects - 

Seats or table-like area above sand level 

Water^play table units ' : 

Gardens ' ^ 

POUNDING 

Wooden mallets 

Peg boards and pegs 

Hammer board sets 



SCIENCE EQUIPMENT AND SUPPLIES 

Aquarium for gold fish, tadpoles, guppies; til^rtles 

(with grass, seaweed, and food) _ 

Pets (e.g., turtle, fish, rabbit) with facilities for^ 
handling and proper sanitation; healthy \^ 
aniftials free from disease 
. Cages for animals and visiting pets _ 

Bird feeding shelf and suet feeder ^ 

Plants (including those which children have 



planted themselves) 
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Safety Accessibility in Number Workability Used Today 



Magnet _ 
Magnifying glass 

Prism glass * ' _ 

thermometer _ 
Test tubes ' _ 

' Batteries and bulbs - _ 
Natural materials: 

Pebbles _ 
Branches « ^ — 

Weeds y _ 

Sea shells , - ' — 

Leaves. ' i _ 

Nuts' ' 

Experiments set up: (e.g., floating and sinking objectsL 
Workable models of simple machines: 

Inclined plane _ 

Lever^ 

Pulley 

Gear 

Wheel and axle 
Screw 

Adjustable fulcrum balande 



COGNITIVE OPERATIONS / / 

(Toys that involve jthese principles) j 
Color Discrimination-the ability to identify and 

match objects by color / t j c 

Number Discrlmination-/the ability to recognize 

and 'match numerals and corresponding 

numbers of objects , • 

Visual biscrimination-the ability to / 

differentiate the forms and symbols |n ' . <s ^ 

one's ^environment ; . ^ : : 

Tactile Disqriminalion-the ability tojdentify 

and mat;ch objects by touching and^Teeling . 

Shape Dl^rimination-toys thatj require shape • ! 

discrimination are those where a c^ild must . / 

pferceiv.e the shape of an object S0|it can Be ; 

dropped in a hole the same shape^br set into 

a pu22l£?rliko frame, or matched with an object 

the same shape| j : : — : 

Length Discrimination-the ability to differentiate 

among objects of different lengths . ^ 

Auditory Dlsfcrin^ination-perceivlng'diffcrences 

and similarmes in sound j = ' ^ 

Seriation by Color-th'e arrangement or grouping 

of objects irt series; succession, or progression . ^ 

according toUolor / / , -X— : ' / 

* 'Seriation by Nurpber-arranging numbers in < x | ; 

ascending anci^ descending ofdetr^t in / - . / 

repeating pat^ferns" / , 1 ^-^t^^ 

Seriation by RelaW Size-arranging items in ' ^ , j J 

graduated sizi^ehher largest to smallest or ^ , 
smallest tola -gest / ^ . ^ ^ — r- 

^ f » / ! 
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Safety 



Adequacy 

Accessibility in Number Workability Used Today 



Visual Seriation-iiivolvGs the arrangement of pictures 
in logical order, such as to tell a story, illustrate the 
process of change or cause and effect, and other 
relationships 



B. Activities Checklist 

^For each of the activities listed below, indicate which ones: 

la) The children tried to start 
tbj The children did engage in 

'c) Were successful, as far as children's jnvolvennent and interest seem to indicate 
Check as m^ny columns as are applicable for each activity. 

Tried 

to Engaged . 
Start in Successful 



Run 

Jump 

Bend 

Squat 

Stretch 

Pull 

Push 

Crawl 

Swing 

Climb 

BalancjB 

Dig ^ 

Carry 

Lift 

Throw 

Roll' 

Sit 

•Imagination 
Cooperation 
Planning 
Social play 
Solitary play 
Sight 
Sound . 
Touch 

SmalNmuscle activity 
Personal couragej 
Fact learning 
Hand-eye coordination 
Spatial relations 
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FORM 12-Organization and Use of Outdoor Space CENTERS 



Observer ' : Date. 



1, Location of yard being described: 

' □ On the center's grounds 

•^Whereon the grounds: 



□ A.M. 

Center \ Group 1 □ Full day 



About how far from the group's indoor classroom: 



□ Outside of or beyond the center's grounds: ' 

□ Maintained exclusively for center's use 
, □ Public playground or playiot 

How far frdm center: /a block or less l- 1 block, or less than 2 2 or more blocks 

2. General description of yard, considered as a whole: 

a) Can one adu It see the whole yard from any vantage point? 

□ Yes DNo 

b) Yard shape (roughly): 

□ Square □ Oblong or rectangular □ Irregular 

c) Yard size - estimate (consider the number of children who are expected to use the area at one time) 

□ Small , □ Large 

□ Average. □ Very large 

d) Proportion of yard covered by physical objects: 

□ Almost air □About 1/3 

□ >e^bout2/3 □Very little ^ 

□ About 1/21 

e) Composition of s»jrface 5n area not covered by physical objects: 

□ Natural (grass, weeds, dirt, etc.) 

□ Artificial (asphalt, cement) , ' 

. □ Connbination (yard impresses one as having both natural and artificial base) 

f) Check objects that the children can see beyond the yard. (NOTE: Observe this from child's eye 
level and include what can be sqen on all sides of yard.) 

□ Pedestrians □ Back alleys 
^ □ Neighboring yards □ Empty lots 

□ Trees □ Garages or parking lots 

□ Back poich area of other □ Streets with a lot of moving traffic 

buildings 

Continued 
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□ Apartment buildings □ Other (specify). 

□ Public or private schools 



3. Special Problems: Indicate the presence of: (1) danger spots in or near the yard from which children , 
might need special protection or supervision; and (2) any other special problems in this yard, 

□ Lake or stream-* □ Dust 

□ Rocks □ Fumes or odors 

□ Incinerator □ Pooi* drainage 

□ Steep steps □ Insects - 

□ Holes " □ Rodents 

□ Construction site □ Lack of shade 

□ Air conditioning ^ □ Filth and small pieces of glass 

compressor □ An easy exit.to street 

□ Smoke □ Tree stump 

□ Garbage cans □ Unpredictable changes in level 

□ Broken equipment 

4. Visibility of equipment areas within yard: ^ 

a) Can adults see over equipment area? 

□ Yes, all □ Yes, some □ No ' 

b) Can adults see into containing units (tunnels, barrels, etc.) from a distance so as to anticipate a need 
for closer supervision? | 

□ Yes, into all containing units ^ \ 

□ Yes, into some containing units 

□ No 

c) Can children in one equipment area see children in other equipment areas? {Obserye this at 
child's eye level.) 

□ Yes, in all cases 

□ In some cases 

□ No 

5. Visibility of paths: 

a) Are clear paths present at child's eye level? (Paths are the spaces that children use to move from 
one place to another - not necessarily paved walkways. Clear means broad, elongated, and easily 
visible*) 

□ Throughout the yard 

□ In part of the yard 

□ Not at all 

b) Do any of them tend to promote congestion and conflict? 

□ Yes □No □ Yard not observed when children present 

6. Are play units organized so that children in one play unit will not interfere with other children ir> 
different play units? (Consider: (1) if children in one unit can reach children in another unit, and 
(2) if teachers and children need to walk thr^ough piay units and the surrounding space necessary 
for their use to get from one place to another.) 

□ Yes □ No 

a) If no, explain: \ ; 
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7. Check the natural objects that are present in the play yard. 

□ Trees □ Dirt * 

□ Grass □ Flowers " 

□ Weeds □ Others (specify) 



a If any of the types of equipment listed belo^ is present, designate if it is permanent or movable. 

(Movable refers to program activities on a day-to-day basis or for small segments of time, either by a 
child or an adult. It does not refer to itenns that are moved only seasonally.) 

Permanent Movable ^ 

Balance beams . 

Bench ^ ^ \ 

Clinnbingj barrels ' 

Hopscotch boards / 

Jungle gym 

Large bu i Iding blocks 

Low clinnbing apparatus 

Merry-go-roun^ ' 

Monkey bars _^ l 

Rocking toys 

Seesaw 

Swings Ismail or large) ' 

Tires 

Trikepath - ^ / 

Tub ' " ^ / 

9. Overall, how would you rate the design of this area? (Consider the following: Do the shape of the 
space and the distribution of objects allow ease of movement throughout the area, adequate empty 
spaces, clear paths, easy supervision without excessive walking, efficient placement of storage units 
so that materials are stored close to their pbint of use, potential for long-term variety, and capacity for 
reorganization? Are there multiple-use units?) 

□ Very good □ Poor 

Cf Good □ Very poor 

□ Fair 

Comments if any: I 
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FOIKM 13— Organization and Use of Gymnasium 
or Gross Motor Activity Area 



CENTERS 



\ 



□ A;M. ' 

□ P.M. 

Center Group □ Full day 

Observer Date 



1. Location of area being described: 

□ On the center's grounds: 

About how far from the group's indoor classroom: . 



□ Outside or. beyond the center's grounds: 

□ Maintained exclusively for center's use 

□ Public gym ^ 

How far ffom center: 1/2 block or less 1 block, or less than 2 2 or more blocks 

2. General description of area, considered as a whole: - v 

a) Can one adult see the whole area from any vantage point? 

□ Yes □ No 

b) Area shape (roughly) : 

□ Square □ Oblong or rectangular □ Irregular 

c) Area size ~ estimate (consider the number of children who are expected to use the area at one time) 

□ Small □Large 

□ Average □ Very large 

d) Proportion of area covered by physical objects: 

□ Almost all □About 1/3 

□ About 2/3 □Very little 

□ About 1/2 

3. Special Problems: Indicate the presence of: (1) danger spots in or near the area from which children 
might need special protection or supervision; and (2) any other special problems in this area, 

□ Slippery floor □ Rough, uneven floor 

□ §teep steps □ Dannp floor 

□ Insufficient lighting □ Pipes or conduits that can be reached 

□ Maintenance machinery ^by children on equipnnent 

□ Projecting structural □ An easy exit to street 

* ' irregularities ^ □ Unpredictable changes in level 

□ Broken equipment \ 
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4. Visibility of equipment areas within the entire area: 

a) Can adults see over equipment boundaries? 

□ Yes, all □ Yes,somei □ No 

b) Can adults see into containing units (tunnels, barrels, etc.) from a distance so as to anticipate 
need for closer supervision? 

□ Yes, into all containing units 

□ Yes, into some containing units 

□ No • ^ ' 

c) Can children in one equ iprnent area see cWldren in other equipment areas? (Observe this at child's 
eye level.) 

□ Yes, in all cases 
□. In some cases 

□ No 

5. Visibility of paths within the entire area: 

a) Are clear paths present at child's eye level? (Paths are the spaces that children use to move fronn 
one place to another - not necessarily paved walkways. Clear means broad, elongated, and easily 
visible.) 

□ Throughout the yard 

□ In part of the yard 

□ Not at all 

b) Do any of them tend to promote congestion and conflict? 

□ Yes □ No □ Area not observed when children present 

6. Are play units organized so that children in one play unit will not interfere with other children in 
different play units? (Consider: (1 ) if children in one unit can reach children in another unit, and 
(2) if teachers and children need to vv'alk through play units and the surrounding space necessary for 
their use to get from one place to another.) 

□ Yes □ No 

a) If no, explain: ' 
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7. If any of the types of equipment listed below is present, designate if it is permanent or movable. 
Movable refers to program activities on a day-to-day basis or for small segments of time, either by a 
child or an adult. It does not refer to items that are moved only seasonally. 



Permanent 



Movable 



Balance beams 
Bench 

. Climbing barrels 
Hopscotch boards 
Jungle gym 
Large building blocks 
Low climbing apparatus 
Merry-go-round 
Monkey bars 
Rocking toys 
Sand box 
.Seesaw 
Slides 

Spring horses 
Swings (small or large) 
Tires 

Trike path 
Tub 



8. Overall, how would you rate the design of this area? (Consider the following: Do the shape of the 
space and the distribution of objects allow .ease of movement throughout the area, adequate empty 
spaces, clear paths, easy supervision without excessive walking, efficient placement of storage units 
so that materials are stored close to their point of use, potential for long-term variety, and capacity 
for reorganization? Are there multiple-use units?) 



□ Very good 

□ Good 

□ Fair 
Comments, if any: 



□ Poor 

□ Very poor 
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FORM 14-Outdoor Equipment, Supplies/Xqnd CENTERS 
Activities Check List. and 

HOIAES 

, * > DP.M. 
Facility ^ Group D Full day 



Observer : Date. 



Dl RECTIONS: This form is to bexompleted in final form at the end of the observation day. Notes may 
be taken^at appropriate times. 

A. Equipment and Supplies Checklist 

Each piece of equipment is to be scored^JfJt-isxIearly present, according to its safety, accessibility, 
adequacy in numbers, workability, and whether used today. Do not request that storage cabinets be 
opened for your inspection. Score the equipment and supplies that are part of the apparent environment. 

General guidelines for these scores are as follows: 

1. Safety: Metal equipment should have no sharp edges, be free of rust, and not bend or give under 
hard use. No apparatus should be too high for an adult to pluck a child off its top, and it should be 
constructed in such a way that a jumping or falling child will have a good chance of avoiding impact 
with the apparatus. Wood objects should be splinter-free, and of close-grained wood. Plastic should 
be heavy-duty and unlikely to splinter. Pointed objects should not be in a permanently fixea position 
likely to stab a falling or passing child. Equipment should be stable, well balanced, so it will not tip 
over with an uneven distribution of weight. - 

All substances used on equipment or by children shopid be nontoxic. You probably will not be able 
to determine the toxicity of paints used originally on equipment or in its repair, but excessive peeling 
of paint should downgrade your judgement of safety. For the most part, the toxicity of products 
designed for children can be determined. Nontoxic paints, clay-like materials, and cray6nsare almost 
always labeled "nontoxic" on their container. If this type of item is not kept in its original container 
and if you cannot manage to unobtrusively inspect the original containers in a storage arfea, you may 
assume they are safe if they are major brands of products made for children. Detergents and other 
such substances are generally labeled with safety precautions if they are toxic. Safety is to be rated 
oria scale of three: 

1 - Safe 

2 — Questionable safety 

3 — Apparently unsafe 

2. Accessibility: The access a child has to the equipment,provided for the group being observed or 
when the child is in the general vicinity of the equipment. If equipment is not used on the fiay of 
observation, then it should not be scored for accessibility. (An exception is equipment stored high 
above children's reach, which may be sqored as very limited or inaccessible.) 

If some equipment is kept in a room whe/e the children are not allowed to enter, then denying access 
to the' equipment, if a child were to enter that room, is most likely meant to guide a child out of an^ 
unsupervised area. Equipment in that area should not be scored at all unless it is at one time or 
another during the observation day brought into a child-use area* or the children are brought into the 
roorn where it is located. 

t ' 
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An accessibility rating should not be affected by inaccessibility caused by the fact that one child is 
using the piece of equipment at the time when another child wants to use it. When the group is en- 
gaged in a special activity and a child is not permitted to leave the activity and use some other 
equipment unrelated to the activity, do not count the equipment as inaccessible. Accessibility is 
to be rated on a three-^point scale: 

^ » 

. I-Completefy accessible: Something a child can approach and use without permissipn from the 
caretaker or help in getting it out. 

2- Limited accessibility: Permission or help is^needed, but is almost always granted. 

3- MoreJimited accessibility: Permission or help is neec^ed, and is withheld frequently. 
(If "3," indicate if it is because:) 

a-Being able to use the equipment is considered a special reward 

t> 

b— The equipment is used for special times or activities V. • 

, — - 

3. Adequacy in Number: An adequate amount of equipment according to demand. It is all right for 

children to have to wait to use the equipment. Do not count instances where the caretaker limits 
the amount of equipment that children can use at one time (for example, passing out only a few 
pieces of Tinkertoys to each child.) These cases should be rated under accessibility. Adequacy in 
number is to be rated on a^two-point scale: 

1 - Adequate 

2 - Inadequate - 

4. Workability: Do all pieces of equipment really work the way they look like they should and are all 
the required parts present? Workability is to be rated on a three-point scale: 

1- Completely unworkable: The equipment cannot be used at all either because an important 
piece is missing or because other equipment necessary for its use is not available (for example, 
paints, but no brushes). v--^ - 

2- Partially unworkable: Unworkable in some tninor way or relatively unimportant parts missing; 
the equipment can still be used safely by the children but not to its full extent or in ways that 
require improvisation on the children's part (for example, toy telephone with dial broken, a set' 

of nesting cups with a few sizes missing) . , ^ 

i - 

3- Workable: No parts are missing or broken; other equipment necessary for its use is available. 

5. Used today: Was the equipment used today by children in the group being observed? Used today 
is rated on a two-point scale. 

1 - Yqs 

2 - No " 



In completing the following form, place the number of your rating for each category next td, 
each piece of equipment that is clearly present in the room being observed. 
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Adequacy 

Safety Accessibility in Number Workability Used Today 

ARTS & CRAFTS 



Easels • ^ 

Paint brusKo^ 

Finger paint 

Poster paint 

Tempera. paint i_ 

Water colors ' 

Spray paint > ^ 

Pans for mixing colors of paint 

Crayons (assorted colors) ]^ 

Colored construction paper * 

White drawing paper 

Glazed shelf paper for finger painting 

Poster board _^ 

Thumbtacks, clamps, or clips to attach paper 

to easel 

Scissors: Blunteti point 

Sharp point • ^ ! 

Left-handed ^ ' 

Clay, dry or mixed ' 

Modeling clay . 

Play dough 

Plasticine'lto supplement clay, nQt replace it) I 

Plaster of Paris : , 

Library^ paste f / 

Glue ^ ^ / 

Collage or craft-type materiafe^, " * 

\ Sponges for sponge painting , 

String , 

Yarn • 

Paper plates ^ 

Piper bags i • j 

Corks : 

Tissue paper / 

s.* Crepe paper 

Snow spray 

^ W allpaper . 

Sandpaper 

Pipe cleaners 

Tongue depressors : 

Cotton batting • ^ ' 

Felt " ' ' 

Glitter paper ' l «l 

Beads . I\ 

Woodworking: * ^\ 

' Drill * ^ \ 

Hampers, claw ^ * \ 

Nails * ! ^ \ 

Sandpaper 

Saw ^ } 

Wood scraps ' 1 

Workbench with vise or sturdy wooden 

tables with vises ^ 1 
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•sy-A Adequacy * 

Safety Accessibility in Number 



AUDIOVISUAL / • . 

Tape recorder 

Filmstrip equipment 

Projector 

Story books 

Picture books ' 

MUSIC EQUIPMENT & SUPPLIES 

Piano ^ 

Tomtoms- 

Rhythm sticks 

Bells' 

Marimba or xylophone 

Drums " ' 

Sand blocks 

Tambourines 

Kazoos 

Triangle 

Ukelele . • • 

Nursery harp 

Autoharp * , 

Record player 

Records 

BUILDING 

Small hollow blocks* wood or cardboard 

("small" means hand-held) 
Small solid blocks (unit- blocks) 
Large building blocks 
Kegs 

Packing boxes 
Wood crates^ 
Pile of bricks 
Boards \ 

Rubber or wood animals and people 
Tinkertoys v 
Lincoln Logs 
Constructo toys 

ROLEPLAYINGTOYS 
Doll equipment: 
Dolls 

Doll clothes 

Doll bed and bedding 

Doll carriage 

Doll dresser (to hold doll clothes) 
Doll bathing equipment (sink, pan, bathinette) 
Cooking equipment; 

Toy stove (child^^ize, not doll*size) 
Cupboard (child*slze, not doll size) 
Refrigerator (child size, n6t dolhslze) \ 
Pots and pans 
Cooking utensils 



Workability . Used Today. 
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Adequacy 

Safety Accessibility in Number Workability Used Today 



; Cleaning equipment: ' > ' 

Broom (child-size) f 

Dust pan ^ * : 

Mop (child-size) ' i : 

A 

Laundry equipment: . • 

Ironing board (child-size) ^ L 



Iron 

Clothes basket 
Clothes pin and clothes line 
Toy telephone 

Dining equipment: ^ 
Toy dishes 

Small tableland chairs 
Dress-up clothes or costume box 
Toy cash register 
Cowboy and Indian gear 
Doctor and nurse kit 

Hollow blocks, cardboard boxes, packing boxes 

for^building store, gas station, train, fort 
Small cars, trucks, airplan^es, boats 
fledium size (12" or more) c^rs, trucks, airplanes, 
boats, wagons 
engine 
Pupfjets 

MANI^VLATIVE PLAY MATERIALS 
Color c 
Nested bloi) 
' Peg board (variety of shapes and sizes) 
Formboird * 

Large beads, buttons, spools for stringing 
' Puzzles * * 
y-Dfii^ign cubes 

CLIMBING 

Jungle QVm or climbing fr^me 
Ladders or ladder boxe5 
Trapeze and rings 
, Slide 

Large concrete pipes 
Tunnel 
Rope 

Climbing tree 
Platform and steps 
Walking beam or board 
Sliding pole 

Ramps with bench between 
Monkey bars 
Tree stump 



Hanging bar y > 

Jumping board j 

Tire * , t ' 
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Safety Accessibility lo Number Workability Used Today 



PUSHING, PULLING, AND THROWING 

Wagons or drag boxes 

Wheel barrows \ 

Hollow blocks and boa.rds 

Packing boxes and barrels 

Rubber balls, assorted sizes 

Sleds ^ 

Snow shovels ^ 

Scooters 2- 
Swings: 

Single * 

Double ' ' 

Tether ball 

Seesaw ' 

Rocking boat 

Cradle board 

Spring horse 

Cars to.sit on and drive _ 

Merry-go-round '* 

Tricycles 

Tire ' 

DIGGING AND MANIPULATIVE ACTIVITY. 

Gardening tools (rakes, shovels, watering can, hose) 

Large brushes and pails for water painting 

Sand box or area ^ 

One area provided with pebbles instead of s^nd 

Dirt to dig in 

Shovels, pails, pots, pans, cups and spoons- 

Sifters (screening of several sizes tacked to wood frame) 

Chutes (gutter pipe or vent pipe from clothes drv^er) 

Pulley with rope and pdil ^ 

Small pieces of wood and sticks to aDgment 

building projects 

Seats or table-like area above sand level 

Water play table units 

Gardens _ 



POUNDING 

Wpoden mallets 

Peg boards and pegs ^ 
Hammer board sets 

SCIENCE EQUIPMENT AND SUPPLIES 

Aquarium for gold fish, tadpoles, guppies, turtles 

(with grass, seaweed, and food) 
Pets (e.g.; turtle, fish, rabbit) with facilities for 

handling and proper sanita4||)n; healthy 

animals free from disease 
CagQS for animals and visiting pets 
Bird feeding shelf and suet feeder 
Plsnt: (including those which children have 

planted themselves) - ^ 



\ 
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I P|deqCiacy / 
Safety Accessibility \x) Number Workability Used Today 



Magnet ^ 
Magnifying glass 
Prism glass 
Thermometer 
Test tubes 
Batteries and* bulbs 
Natural materials: 

Pebbles / 

Branches 

Weeds | _ 
'Sea shells | _ 

Leaves ' _ 

Nuts j _ 
Experiments setaip: (e.g., floating and sinking objeots)_ 
Workable models of simple machines: 

Inclined plane _ 

Lever ^ 

Pulley 
, Gear 

i 

Wheel and a^le 
Screw i 

Adjustable fulcrum balance 

! " ' / 

COGNITIVE OPERATIONS ' 
iToys that involve these principles) / 
Color Discrimination-the ability to identify /and 

match objects b/ color j 
^Number D{scrlminatlon-*the ability to recognize 

and match numerals and corresponding/ 

numbers ofjoBjects 
Visual Discrinr^inatlon-the ability to 
* differentiate the forms and symbols in| 

one's environment 
Tactile Discriminatlon~the ability to identify 

and match objects by touching and feeling 
Shape Discrimjhation-tqys that require shape 

discrimination are those where a childimust 

perceive the shape of an object so it can be 

dropped in a hole the same shape or set Into 

a puzzle-liki frame, or matched with ar^ object 

the same shape 
Length Discrimjination-the ability to^differ^ntiate 

among objects of different lengths 
Auditory Discr|mination-perceiving diff6ren\fes 

and iimilarit|es in sound 
Serl'itipn by Co|or-the arrangement or grouping 
' of objects in'a series, succession, or progression 

according to Ipolcr \ 
Seriation by Number-arranging numbers in \ 

ascending and descejxiing order, or in \ 

repeating patterns - \ 

Seriation by Relative Size-arranging items in 

graduated sizes; either largest to smallest or 

smallest to largest 



V 
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Visual Seriation-involves the arrangement of pictures 
in logical order, such as ^o tell a story, illustrate the 
process of change or cause and effect, and other 
relationships 



Safety Accessibility 



Adequacy 
in Number 



Workability UsedToday 



I' Activities Checklist 

For each of the activities listed below, indicate which ones: 

a) The children tried to start 

b) The children did engage in 

c) Were successful, as far as children's involvement and interest seem to indicate 
Check as many columns as are applicable for each activity. 

Tried 

to Engaged 
Start in Successful 



Run 

Jump 

Bend 

Squat 

Stretch 

Pull 

Push 

Crawl 

Swing 

Climb ' , * 

Balance 

Dig 

Carry 

Lift 

Throw 

Roll 

Sit 

Imagination 

Cooperation 
. Planning 

Social play 
— Solitary play 

Sight 

.Sound 

Touch 

Small-nnuscle activity 
Personal courage 
Fact learning 
Hand-eye coordination 
Spatial relations 
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FORM 15— Observation of Group Experiences CENTERS 

. . and 

^ HOMES 



DIRECTIONS. Forms 15 and 16 on progrann observation are the most important instruments in the manual, 
for they measure the program characteristics and the caretaker interaction with the children more directly 
than any of the other forms.* These forms are also the most difficult to complete with accuracy since 
they require m^ny subtle judgments on the part of the rater. 

The forms consist of several rating scales, each one measuring one particular dimension or facet of pro- 
gram or caretaker behavior. The definitions and examples listed under the scale headings provide the infor- 
mation on which judgments of degree are to be based. The scales guide the observer in describing and making 
distinction:^ of degree about the program or caretaker behavior. 

The observation period needed to complete these forms is long and intensive, and the forms will be 
completed after you leave the facility. The observation should be conducted in two ways: (1) a two-and- 
one-half hour observation period should be set aside specifically for these forms. During this time, how- 
ever, you should be aware of the occurrence of events that are evaluated by other forms. (2) While you are 
present at the facility and observing for and completing other forms, you will observe behavjor that can and 
should influence your ratings of Forms 1 5 and 16. j 

The best time to do the intensive observing for Forms 15 and 16 is when the program is in full swing 
(including free choice periods, if the program offers them). For the facilities in the field tests, this time was 
usually in the morning, after the completion of arrival activities. You should not do any intensive observing 
for these forms during routines such as nap time when the children are asleep, at lunch time, or when the 
children are waiting to go home. Nor should you do any when the group is outdoors - unless a large por- 
tion of the day is spent outdoors and the area is confined enough so that you can hear what is being said. 
As in all obsen/in9,/emaifi as^^iistant as possible to avoid affecting the behavior of caretakers and children. 

While observing for the two-and-one-half hour period, you should take concentrated process notes for 
use in completing the forms later. If the flow of the program seems to demand it, the period of concentrated 
note-taking may be distributed within the same day to* equal the time required. Note-taking keeps one 
incident from being too heavily weighed in judgment when the forms are filled out, and prevents the ob- 
servational orientation of the observer from waning during an extended period of time. 

Only one copy of Form 15, Observation of Group Experiences, should be completed for the group 
under obsen/ation. An exception to this rule exists where children are shifted to a different program in 
the middle of the day. For example, some nursery schools with adjunctive day care facilities include the day 
care children in the nursery school program for one-half of the day and provide different staff or room 
space for the other half. In this case, observe in the nursery class for a half-day and in the day care class for 
the rest of the day. Complete \ separate Form 1 5 for each part-of the program. 

- Form 16, Program Observation of Individual Caretakers, should be completed for each caretaker who 
IS with the group when any of the children are awake. Do not observe other persons who are simply observ- 
ing the group for any purpose. Complete this form for the five or fewer caretakers who have supervised the 
children for the longest period of time over a half-hour. An exception is where children are shifted to a 
different program in the middle of the day. I n this event, as many as five copses of Form 1 6 for each of 
both parts of the program day may be completed. 



*The term "caretaker" includes teachers, assistant teachers, aides, volunteers, directors acting as 
teachers, day care mothers, assistants to day care mothers, and older children who help care for or watch 
younger children. 
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The note-taking pages should be divided into many columns as there are caretakers to be observed 
at any one tiriie-. All notes on a particular caretaker, including the times of her arrivals and departures, are 
made in one column. In this way, separate coples.of Form 16 can be completed by the end of the day. 
Notes taken on a caretaker who was present for less than a half-hour can simply be crossed out at the end 
of the day, and no form completed fqi^that person. If there are more than five caretakers per group (or per 
half-day in the case of a program shift), then disregard the notes taken on the extra caretakers who were on 
the scene for the shortest-periods of time. 

Notes should be taken for short recall, because the forms should be completed as soon as possible 
, after leaving the facility. They should be filled out based on your overall impressions, not just by counting 
up your notes. The notes serve as reminders, and your reasoning for the ratings does not have to be written 
. in the notes. The notes should be able to justify your impressions, but only with you as the interpreter. 
They need not be legible or comprehensible to others without your help. You must be thoroughly familiar 
with the scales so you will know what to look for. This requires^n intensive study of the forms before any 
• ■ observing is attempted. It will be helpful 'to discuss the scales and what they mean with other observers. 

You may notice that remarks and behaviors referring to or addressed to individ lai children have more 
impact on your sensibilities than those addressed to the group. They probably have a disproportionate 
effect on children as well, so you may allow this difference to affect your judgment. However, do be 
aware of and consider more than just the most prominent or noteworthy caretaker behavior when completing 
the forms. Your ratings should reflect your impressions as gained throughout the day, a great deal of which 
should be gathered from observations of the more common or less spectacular aspects of caretaker behavior. 

Do not leave any scales blank unless you saw absolutely no evidence one way or the other of the be- 
havior described by the scale. The fact that more than one type of scale appears in these forms should not 
be a source of disturbance to you. 

You are strongly encouraged not to avoid choosing the extreme points of a scale just because you once 
saw a similar behavior that was more extreme, or because you expect eventually to observe something more 
extreme. The more observers are able to score toward extremes, the more likely it is that the manual can 
discriminate between facilities according to the types of care they provide. It is very unlikely that a care- 
taker will strike a child, or that she will produce a startlinglycreative way of responding to a situation. Do 
not wait for these kinds of behavior to score toward the extremes of a scale. 

In making your judgments on the scales in Form 15 you may sense that your best judgment does not 
reflect the actual inconsistency observed regarding the topic under consideration. When this is the case, 
make an I in front of your scoring mark to indicate that though you have scored the best summary of what 
you have observed, there is an inconsistency (which probably affects children) in the group's environment: 

A list of abbreviated headings is attached for use in taking notes for Forms 15 and 16. This list cor- 
responds to the headings of each rating scale in Forms 15 and 16. The scales are numbered consecutively, 
starting with scale 1 in Form 15 and ending with scale 73 in Form 16. 
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ABBREVIATED HEADINGS FOR USE IN TAKING NOTES 
(for Forms 15 and 16) 



Form 15 



Prop time to program aspects 

No. of ch 

No. of CTs ' 

No. of involved CTs 

Authority relationships among CTs 

Affective relationships among CTs 

CTs attitudes to parents 

CTs attitude§ to non group 

Promoting soc/play contacts 

Requirements of group living 

Respect indiv rights in group 

Putting away equip: indiv/sm group 

Determining indiv^sm group users of equip 

Putting away equip for group 

Who cleans up after group 

How scheduled day was 

No. of major scheduled periods 

Shifting activities w/i sched periods 

Ch's invojvement 

Relax/Tension: ch 

Soc/ self-amusement among CTs 

Program aspects for cog devlpt 

Variety cog skills 

Learning potential of program 

Types learning skills emphasized 

Deg ^If-help encouragement 

Areas of self-help encouragement 

Variety of program expression 

Intra-group friction 

Amt unresolved intra-gr friction 

Form 16 

Spec contact by program setting 
CT typical posture 
Clinical comments on ch 
Clinical comments on family 
Voice tone/volume 



CT manners to ch , 

CT jemphasis manners for ch 

CT as model for language 

CT dependency on ch's affection 

Restrictions/deaiands 

Explain of restrictions 

Mode of reinforcing restrictions 

CT respond to consequence vs. intent: mishaps 

Punjtiveness of control 

Amt observing by CT 

Resolving conflicts not observed 

Acknowledge feelings vs standard of behav 

Remarks to whole group vs indiv ch 

Respond to ch as indiv 

Bal approv/disap by .CT 

Differential response to ch 

Apparent basis for differ response 

Physical punitiveness 

Relax/Tension: CT* 

Amt overt affection by CT 

Consistency, steadiness: Impulsive/Stable 

Creative intro of cog skills 

Deg CT behavior indicates curiosity 

Amt CT encouragement of ch's curiosity 

Extent CT attends to ch's communications (v/nv) 

Emphasis on experiential mode for cog devlpt 

CT role re ch's choice of activities 

CT directiveness re ch's play activities 

CT encouragement ch's self-express 

Convergent reasoning 

Divergent reasoning 

Broaden base of knowledge 

Broaden associational approach 

Work-play process vs product quality 

Ch's thinking vs correct answer 

Corrections of errors 

Aids in problem-solving 

Redirection of activity 
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Group Identifying Information: 

Name of facility: — 

Group name, if more than one group at facility (room number, name of head teacher): 

' . □ A.M. □ P.M. □ Full day 

Date of observation: ;_ . 

Time observer was with group: A,M. to P.M. Time of nap: P.M. to P.M."* 

Observer Identification: < 

Name of observer: : ^ — 

Time on site: ^A.M. to P.M. 

Time during which concentrated notes taken (should total two-and-a-half hours): to 

to 

tQ 

Total hours 

If more than five people really served substantially as caretakers, check he^re . 

1 . Proportion of Time Spept by Typical Child in Various Aspects of the Program 
Estimate by percentage of entire day. Base your answer on what you observe today. 
% 1 - Free play, indoors 

% 2 - Free play, outdoors, in gym, or area set aside for gross motor activities 

% 3 - Routines (taking off and putting on outer clothing, group time devoted to pickirig up 

and putting away materials, washing, toileting, snack, lunch, and rest)' 
% 4- Caretaker-directed (initiated and structured) group play activities indoors (story-reading, 

rhythms, games, listening to music, singing) 
% 5 - Caretaker-directed games or exercises outdoors, in gym, or gross motor activities area 

% 6 - Formal lessons (the children are expected to acquire a specific skill and perhaps demon- 
strate whether they have learned. Examples: Spanish lesson, Bible study, learning to 
count) , 

% 7 - Excursions (a walk, go to the store) 

2. Number of Children 

Number of children in th6 observed group for most of the day: 

3. Number of Caretaj<ers . 

Number of caretai<ers taking primary responsibility for the group being observed. 



id 

ERIC 



15-4 



002.67 



1 

Number of Actively Involved Caretakers ^ 

Average number of caretakers actively involved with children in this^group at any one time. Use 
decimals if you feel it will make your estimate more accurate. If children had only one caretaker and 
they were at any time beyond her earshot, then this answer should be less than one. If in this case 
she could at least hear them, then this answer can be "1." 

Authority Relationship Among Caretakers 

This scale is concerned with obvious lines of authority and responsibility among the caretakers in the 
facijity. An apparently authoritarian relationship exists in the following examples: The teacher is 
heard to give orders to aides without explanation; aides are not allowed to take responsibility but must 
wait ffar the teacher to tell them what to do, or are relegated to clean-up jobs almost exclusively; the 
manner in which the teacher talks with aides and her tone of voice might indicate a somewhat con- 
temptiious attitude that she enjoys bossing people around. 

An apparently democratic relationship exists in the following examples: The teacher makes suggestions 
to the volunteer or asks her to do something; she explains; she listens to suggestions from volunteer; 
volunteer takes some responsibility for the group, or parts of the group, or for particular group ac- 
tivities; teacher's manner and tone of voice indicate respect for the volunteer. 

This scale refers to two dimensions: attitudes and assignments of jobs. Let the attitudes you sense 
influence your choice somewhat more than the job assignments. Attitudes are more discernible by 
children, and it is natural for more skilled persons to take over more critical assignments. Since you 
are to make one judgment relating to the multiple relationships in the facility, make sure that your 
judgment is affected by the whole network of relationships and its general impact on the atmosphere. 
Try to imagine if a child could perceive a hierarchy among the staff or if he could tell who was the 
"low man on the totem pole." (Do not include older children acting as caretakers in your considera- 
tion of this scale.) 

1 — Quite authoritarian 

2- 

3- 

4- 

5- 

6 — Quite democratic 
Affective Relationships Among Caretakers 

Caretakers amusing themselves together should not affect scoring toward the extreme. Friendly 
relations in the facility between caretakers who take some time away from children should not be 
scored lower in comparison. ; 

Try to infer people's real feelings for each other, not just surface amenities. Try to discern how 
comfortable the caretakers appear to be with each other. Include older children acting as caretakers 
in your judgment, but do not include momentary conflict between a child acting as caretaker and an 
adult caretaker who is that child/s parent. 

1 — Positive relationship (Relationships seem amicable and friendly; no signs of friction, 
tension, conflict, or temperamental incompatibility among caretakers.) 

3 — Few signs of friendliness. Some caretakers may have little or no contact with certain 

other caretakers, perhaps by their own design or they may. pass up opportunities to be 
friendly and only discuss what is necessary for the conduct of business. 

4 — Slight, but some unmistakable signs of dislike, tension, or conflict among caretakers 

5 - Some genuine dislike, conflict, friction, or temperamental incompatibility in evidence 

among caretakers 
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7. Caretakers' Attitudes Toward "Parents ^ 

How do the caretakers treat parents who bring or pick up children, or who drop by. Try to discern if 
any parents are treated rudely. 

1 — In a respectful or friendly manner 

2 - Generally in a neutral manner 

3 —In a manner that may be interpreted by an observing child as unfriendly or disrespectful 

8. Caretakers' Attitudes Toward Nongroup Members ^ 

How do caretakers treat outsiders in the group {a visiting director, an observer), especially those who 
seem to^be, in a superior position. 

1 — In a respectful or friendly manner 

2 — Generally in a neutral manner 

3- In a manner that may be interpreted by an observing child as unfriendly or disrespectful 

9. How Much Are Social and Play Contacts Between Children Encouraged 

When rating, consider not only the frequency of occurrence but also the amount of time, elaboration, 
and thoughtfulness involved in each instance. Two examples are: 

Unelaborated Example: Caretbker suggest to David, who is pulling a wagon, that he gave Emma a ride. 

Elaborated Example: Same as above. I f the children agree to this, caretaker might stay near them and 
make other suggestions, such as that Emrna and David might get some blocks to put in the wagon, or 
that some other wheeled toy might be attached to the wagon. 

I mplied in this emphasis of social contacts is the notion that they are enjoyable for children or that . 
necessary social skills are learned through social contacts. Mere proximity need not to be construed as 
encouragement to social cpntact, Several children not encouraged to interact and working at the same 
table may be there only for convenience. However, setting up a snack table with only two places is 
some inducement to social contact because just two people are more likely to really interact than a 
group. 

Playing organized games that do not pair people up or promote contact in some other way, and "you 
children go and play together" should be rated "low," Some real facilitation by the caretakers (either 
in planning or guidance) is necessary for a higher score. Naturally you are to coalesce your impression 
of the whole day in your judgment. 

1— Very high 

2 - "High 

3 - Moderate 

4 — Low 
/ 5 — None 

10. s How Much Are the Requirements of Group Living Emphasized 

^ "Requirements of group living" include sharing, taking turns, listening to others, cooperation, respect 
for property belonging to others, etc. When rating, consider not only the frequency of occurrence 
but also the amount of time and elaboration involved in each. Two examples are: <^ 

Unelaborated: If Johnny is trying to grab a wagon from Lucy, caretaker says to Johnny, "You'll 
have the next turn with the wagon." 

Elaborated: Caretaker says, "You'll have a turn with the wagon as soon as Lucy is through. Every- 
body who wants to can have a turn, but we only hjave one wagon, M^ybe you could let Lucy pull 
you in the wagon for a while, and then you could have a turn polling her," Caretaker may also sing 
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a song about each child pulling the wagon, or each child having a turn, etc. ' 
1 - Very high 

2 -High ' ^ ■ , * 

3 - Moderate i ^ 

4 - Low 
5 -None 

11. Are the Rights of the Individual in Group Living Respected and Acknowledged 

For example, the right to be left alone or the right to privacy, the right to connpl6te a project without 
interference, the right to decline a turn or to not answer, or the right to have one's legitimate feelings 
validated. This scale is not intended as a contrast to the previous one. A caretaker who simply ignores 
the children is not respecting these rights; there must be a more active acknowledgment to convey the 
impression sought here. 

' 1 - Very high 
2 - High - 

3 - (yioderate 

4 - Low 
5 -None 

r 

1Z Rules for Putting Away Equipment for I ndividuals and Small Groups 

What does the prevailing policy seem to be in regar : to putting toys and equipment away when used 
by children individually or in very small groups. 

Each thing must be put away by child before getting another thing to use; 
Things must be put away before a new activity is started. (The essential difference between 
this point and the previous one is that materials or equipment can be combined here if the 
child so wishes. That is, he does not have to store equipment before he takes another type 
of thing provided he is using them together.) 

Things do not have to be Replaced until particular turning points in the day, provided there 
is ample room. (A turning point is a major shift in activities initiated by the caretakers and 
most likely affects the whole group, such as a change from oitaoor free play to an indoor 
caretaker-directed activity. The difference between this point and point 2 is that in 2 the 
decision to start a new activity is made by the child, such as moving from^ block building 
^ to finger painting during a free play period. The fact that turning points in the day may 
interrupt the use of equipment when one of the two previous scoring categories is more 
appropriate should not be reflected in the present category.) 

4 - Equipment and toys need not be put away until the end of the day. 

5 - No requirements about putting things away. 



1 

2 
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13. Determining Individual and Small-Group Users of Equipment 

Do the caretakers generally make an attempt to determine which child or which children should be 
responsible for putting this "individually used" equipment away. ^ 

Yes No ^ • ^ 

14, Rules for Putting Away Equipnnent for Group Activities 

In regard to equipment apd materials used in group activities: 

1 - Things must be put away before a new activity is started, 

2 - Things do not have to be replaced until a particular turning point in the day, provided then" 
^ is ample room • i 
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•/ 3 - Equipment and toys need not he put away until the end of the day. 

4 - Nofequirements pbout putting things away. 

15. Who Cleans Up After Group Activities or When User of Equipment Is Unknown J 



Which of the following seems to be most characteristic (in regard to materials usedjnjroupsor those 
used by unknown individuals):^ 

^ * " „ _ / 

1 - Children put away^most everything / 

2 - Children put things away'with the help of caretakers 

3 - Caretakers and children share the responsibility 

4 - Caretakers clean up while children are otherwise occupied 

5 - Caretakers clean up while the children wait or look on 

>■ 

16. ^ How Scheduled the Day Was 

Were there many times when activities wej;e clearly scheduled and appeared to be similarly scheduled on 
other days. Tne activities themselyes'need not be^structured ones; free play may be a scheduled period. . 
What is sought here is a sense of whether the children seem to know what to expect in general throughout 
the day. Lunch, n^ps, putting qn and taking off of outer clothes are expected to be predictable by chil- 
dren and should not influence your judgment. If children progress to a new activity with minimal cues 
you could assume the change is expepted by them. 

1 - No obvious scheduling outside of routine activities 

2- 

4 - Clearly scheduled, anticipated, and acknowledged by children's behavior 



17. Number of Major Scheduled Periods 

How many major scheduled periods or turning points did there appear to be. in the day (exclusive of 
routines). Acknowledgment and anticipation by children of the periods d6es not play a major part 
here as it did in the previous scale. The fluctuation of scheduled activity is the essence of what is 
sought here. ' _ ' * 

^1 6 " ' • . ~ 

2-7 * * 

3.8 * ^ 

/ 4 - 9 

5 10 or more ' ^ 

18. Amount of Shifting of Activities Within a Scheduled Period 

How much changing of activities within these major schedule slots did there seem to be. This scale 
focuses on the frequency of change and how long children spend on an activity. Do not base your 
ratings on how smoothly the transitions are made. 

1 - A great deal (children go rapidly from one activity to another when they have the option: 
for example, from puzzles to clay, or from painting one picture to painting another, or the 
caretakers redirect the group often during-group^ctivities.) . - i 

2- 
3- 
• 4-- 

5 - Very little (children seem to address single activities for extended periods. Group activities 
follow on the same theme for extended periods*) 
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19. Extentof Children's Involvement, i \ 

To what extent do children in this orogram seem intensely involved in what they are doing. NOTE: 
A child wandering around who seerlfe to be really observing what others are doing or really trying to 
decjde'^what would be most interesting to do \snot a sign of noninvolvement, especially if the child 
settles on something to do. ' . i 

1 Very involved (children are often deeply absorbed in what they are doing.) 

2 - . ' . 

. iz . — — • ■ ; _ 

5 - Very little involvement (Example: Often there is a sense of purposelessness, perfunctory 
perfqtmance— rr^ereiy^going through the motions— or perhaps aimless wandering.) 

20. Relaxation or Tension of the Children ^ | 

Very relaxed (children seem unpressurearunfu^shed, adequately pkced) 

2 — Generally relaxed 

3 - Moderately relaxed 
Generally tense i 

5 Very tense (children seem upset; there is frequent wild and excited behavior; a great deal of 
friction; relaxed periods are rare.) 

21. Distracting-Socializing Among Caretakers and Self-Amusemen^ 

\ During the time when caretakers wire actively on duty within earshot of children; how much socializing 
among caretakers or, self-amusement took place that could be interpreted as diminishing the attention 
given to children. For day care mothers, activities such as involved phone calls, or watching television 
while children did something else would count. For center staff, prolonged conversations on duty 
would count. Taking care of the facilities does not count, provided communication is possible with 
children at the same time. . ; ^ . 

1,— Very little distracting socialization or self-amiisement 

2- ' ' ' ■ 

\ 3- 

\ ' 4 — A greiat deal of distracting socialization or selframusement 

' ? , • ' 

22. \ How Much Are Specific Program Aspects Used to Encourage and Stimulate Children's Cognitive 

\ Development ' » ^ ^ 

\ » f / 

\ Cognitive development means such skills as: language development; u ncie'rstanding of concepts; 

^development of ability to differentiate, generalize, and abstract; otnterstanding of physical and other 
relationships; and understanding of the immediate environr ^nt (home dnd school) and as much of the 
laf^environment as is age-appropriate. (All learning experiences related to basic operations count 
* fbr this^scale. Learning.how to button, sort flatware, learning that there is'^a left and a right shoe are 
relevant here.) To what extent were learning activities stimulated during each of the following 
activities (skip activities that didjiot occilir): 

, a. Free play activities I i ' 

\ 1 - A great deal | . , 

2 — A noticeable amount ^ , / 

3 — Somewhat ' 

4 — Very little observed 



b. Caretaker-directed activities (for the whole group or subgroups) 

I 

1 - A great deal ' / 

2 - A noticeable amount ^ j , i 
* 3 - Somewhat / 

4 - Very little observed , 

c. Routines and transitions . ] 

1 — A great deal | 

2 - A noticeable amount / / 

3 - Somewhat ' \ \/ 

4 - Very little observed , ^/ 

d. Formal lessons / ^ 

1 - A great deal 
. 2-;! A noticeable amount » 
3 Somewhat 
4- Very little observed 

e. Excursions ' 

1 - 'A great deal • » ' ^ ) 

2- A noticeable amount " S 

3 - Somewhat ^ 

4 - ,yery little observed 

« '* * ' > 

23. Estimate the Variety of Cognitive Skills Stimulated Throughout Program Day 

This scale refers to the range of type^s of cognitive skills the caretakers are able to weave into the program 

1 - A great deal / t * * ' 

2 - A noticeable amou nt ^ ' 

3 - Somewhat 

4 - Very little observe^ I « 

2^4^ Learning PotentiarProgram ' * ; - 

I • 

How rich is this program in learning potential. Plecse bear in mmd that it is fairly easy to attempt to 
teach letters and phonics recognition, counting skills, aod naming things compaced to less obvious pre- 
school skills. Attend to the potential for learning these less obvious preschool skills* (generally these 
skills include the understanding pf concepts; development of abilijy ^to differentiate, generalize, and 
abstract; understanding of physical and other relationships; understanding the working of the im- 
mediate environment and as much of the larger environment as is age-appropriate; problem-solving. 

1 - A great deaf of learning potential built into program features 

2- ^ • \ " : ' 

5- • , . 

6 - A poverty of learning potential , ^ ' - 

♦ * 

25. Types of Learning Skills Emphasized 

Estimate the percentage of tho learning activities geared to obvious verbal skills {letters, counting, 
naming things) and those aimed at the less obvious preschool skills (as explained in the previous scale)* 
Your answer does not have to total 1 0tf percent. 
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Verbal and preschool skflls 
% Sufitler cognitive skills * ' 

^. * " 

26. Degrefe of Self-Help Encouragement *. '^^^ 

Do the caretakers encourage children to do things for themselves if they are capable or almost capable 
of doing them. To qualify, the caretakers must evince a willingness to hold off taking over so long as 
the child is not verging on utter frustration - regardless of the greater time involved when the child 
is ^performing^ as opposed to when the caretakers are. Scores should be raised on this scale if the 
ciaretakers give minor assistance to keep the child from giving up his attempt. Part of what is to be 
considerea here is whether the equipment, bathrooms, etc, are accessible to the children and the care- 
- takers encourage the children to use them. 

1 — Greatly encourages self-help 

3- Si 

4- ' 
' 5 — Discourages self-help 

27. Areas in Which Self-Help is Encouraged 

Do the program aspects vary in regard to the encouragement of self-help. Check the areas in which 
self-help is encouraged, and circle those ifj which self-help is especially emphasized. 

■ Free play ?' 

_j Caretaker-directed activities 

Routines and transitions 

Formal lessons 

28. Variety of Program Expressiqn 

Does this program have a variety of program facets: art, music, problem-solving activities, discovery 
activities, etc. Allow variation within each facet to affect your scoring as well as the presence of^ ^ 
numbers of these facets. (For example, in music activities do theyj sing, tap in rhythm, dance, play^ 
records, use instruments, or do they tend toward only onq of these music activities.) 

1 — A great deal of variety 
/ 2- ' " ' 

3- 
4- 

5- ' . 

6- Little variety 



29. Intragroup Friction • « 

How much bickerirjp, poking, taking away toys, nonaccidential bumping, threatening, name calling, 
or face-making, etc., is -observed among, the children. 

1 — A great deal , 

2 — A noticeable amount , - 

3 — Some 
4- Little* 

5 - Very little 
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30. Amount of Un. ^cotved Intragroup Fric 



/ 

;ion 



How much of this intragroup friction among the children seems to be ignored by the caretakers 
not dealt with. 

1 — A great deal 

2 — A noticeable amount 

3 — Some / * v " . 
4 -Little /■ 
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FORM 16— jObservotion of Individiiall Caretakers 




CENTERS 

and 
HOMES 



Dl RECTIONS: See instructions for completing Form ;15, Observation of Group Experiences. 



.Name of facility: 1 | 

Group name, )\ more than one group at facility (room humber,\nanne ofTiead teacher): 



\ 



\ 



Name of observer: 



T 



□ A.M. □P.M. □Full day 



Caretaker Identification: ^ 

Name (first name or other firm identification will do, or whatever the children call her. It is best not 



/ to ask people their name if it will make them un^sy): 



T 



Approximate age (in years): . 



Time observed on duty to , 



to 



to 



;A_to ;. 



to 



31. Specialized Contact by Type of Program Setting \ ' 

Was this caretaker's contact with children limited to certain activities?; if so, what was she most involved 
iri. Do not mark what she was best at, but only to show what she wa^ limited to. 

1 ~ Free play, indoors ' ' \ 

_2 ~ ^ree play, outdoors, in gym, or area set aside for gross motor activities 

3~ Routines \ 
1 \ 
_4 — Caretaker-directed group play activities indoors \ 

_5 - Caretaker-directed games or exercises outdoors, in gyn), or gross motor activities area 
_6— Formal lessons ^' 1 
7 — Excursions 1 



32. Caretalcer's Typical Posture 
What best typified this caretaker's posture in talking to an individual chiljj at close range: 

^ 1 — Usually ai*:»«mes a standing position 1 

2 — Does not change posture in order to address a child j 

3 - Stooped, crouched, sitting, or on knees, etc. 

33. Clinical Comnr,ent$ on Child \ 
Did this caretaker speak to another persdn about a child within earshot inja derogatory manner. Do 
not include here comments addressed directly to the child being talked abput; that passibility is 
covered separately. Examples from the pilot test are: A teacher called out to another teacher: 
"Watch put for Betty because she wets her pants." "John has a perceptual handicap; he is not as 
slow as he appears." "Tim can never get his shoes on the right foot" SucH comments may be true 
facts, but they are spoken without regard to thechild's feelings. That is, thje child is probably 
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aware that he is being put down. 

. 1 - None 
2 - At least once 
3- 

. 4 - A noticeable amount 

34. Clinical Comments on Family , , 

Did this caretaker speak about a child's family in a clinical or derogatory manner within earshot of 
the child. For example: "Mary's mother never dresses her warmly enough; I always have to lend her 
a sweater." 

1 - None 

2 - At least once 
3- 

4 - A noticeable amount of this behavior 

35. Typical Voice Tone and Volpme 

• Regardless of the range, ,what was characteristic of the caretaker's voice: 

' 1 - Noticeably soft and gentle, never raised voice appreciably 

2 - Mostly normal conversational; sometimes soft or somewhat increased volume for speciaf purpose; 

never close to yelling -^'^'^ 

3 - Normal conversational or somewhat soft; sometimes near shrill or sharp for special purposes 

4 - Often volume louder than-conversational; butjiever shrill or yelling quality 

5 - Often volume louder than conversational; sometimes shrill or yejiing quality 

6 - A noticeable amount of yelling or shrill quality to her vocalizations 

36. Caretaker's Manners in Dealing vvith Children 

c 

1 - Noticeably polite 
2- 

3 - Sometimes rude 

37. Caretaker's Emphasis on Manners and Decorous Behavior for Children _ 

Manners: verbal politeness "Thank you/' "Please/' "Excuse me"); table manners (use of proper 
utensils); not running or shouting unless part of an activity, etc. 

1 - Very high 
2- High 

3 - Moderate 

4 - Low 

5 - None 

38. Caretaker As a Role Model for Language Usage 

This scale refers to correct pronunciation, word meaning, grammar, etc. (Do not rate caretakers whose 
native language is other than English.) 

1 - Good 1 
2 -Fair 
3 - Poor 
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39, Caretaker's Dependence on Expressions of Appreciation or Affection From the Children 

' An observer will sense that sonie caretakers are performing for the children and are dependent 
on their adulation. Instead of being able to evaluate their influence on the child by using their knowl- 
edge of and sensitivity to the child, sonne caretakers seem to require the child's validation or approval. 
This is a difficult aspect of behavior to describe, but you are like to recognize it wherj you see it ' 

1 — Very great dependence 

2 — Great dependence 

,3 - Moderate depend^ce 

4 — Slight or little dependence 

5 — No dependence • • ^ 

40. Restrictions and Demands 

How many restrictions and demands does this caretaker make that are not motivated (as far as you 
can tell) by safety, the continuation of the program, or the special needs of a child. Try to rate this 
scale by how imposed-upon the children might feel because of these restrictions and demands. That 
is, if a restriction or demand seems to make sense to the child, and does not irritate or interrupt him, 
then its demanding or restricting quality converts more to guidance or reminders. "Come to lunch," 
unless a child is not allpvved to put the finishing touch to his activity, is not very limiting. Let the 
restrictiveness or apparent severity of the caretaker's comments influence your judgment as well as 
the frequency of such instances. 

1 - Rarely imposes restrictions and demands 

2 - I mposes few restrictions and demands 

3 - I mposes a moderate number of restrictions and demsTnds 

4 — Imposes numerous restrictions and demands 

41. Explanation of Restrictions 

To the extent that restrictions, on-the-spot decisions, or unusual pieces of behavior on the part of the 
caretaker are thought to impinge on the children, how much does the caretaker explain the reason for 
her action. {Examples of decisions or unusual behaviors are a particular resolution in settling a fight, 
appointing a helper for jobs not already assigned, stopping a game before each child has had a turn, 
losing her temper, etc.} 

1 - Always explains reasons * ^ 

2 - Usually explains reasons 

3 - Sometimes explains reasons /r 

4 - Seldorn explains reasons 

5 - Never explains reasons 

42, Mode ofReinf orcing Restrictions or Demands 

Given a situation in which a child noticeably resists complying with a restriction or demand, which of 
{|he following seems characteristic of the caretaker's approach. (Rank the caretaker's methods, beginning 
with "1" for what was most characteristic. Skip methods that were not used at a!! by this caretaker.) 

Physically moving or restraining the child, parts of his body> or whatever equipment 

he is involved with. (The severity of the forpe used is not at issue here, but rather the fact 
that a physical means of gaining compliance is used. A case where the caretaker gently, 
hblds a child's face toward her own so that the child must pay attention counts here. Force 
and punitiveness will be covered in a separate scale.) 

^ V. Reasoning with the child 

Arguing with the child 

Repetitive verbal insistence (akin to nagging) 



ERIC 



tdh contlnvjxl on ntxt pv* 

16-3 

'■ ■ . 00278 



"Changing the subject or diverting tReTchira*' 

Capitulation, or surrendering the point 



43. Caretaker's Response to Consequences versus Intent of a Child's Act, Mishaps, or Disrup^ve incidents 
Does the caretaker focus more on the intent or on the consequences of a child's act, particularly when 
the act is disruptive. Examples: A child knocks over the block construction of another ^(nild acci- 
dentally. A caretaker who emphasizes intent would point out the accidentia! nature of the incident 
or the surrounding physical setup that made passage without mishap very difficult. A caretaker who 
emphasizes consequences would comment on the distruction of the block construction or how terrible 
the builder must feel. (Note, however, if she talks about the feelings of the builder primarily to the 
builder, then this should not enter your judgment here.) ^ 

A child is trying to pour himself a glass of milk, which is put out for children to help themselves, to; 
he spills the milk, n^issing the glass. The caretaker takes the pitcher, pours the milk for him, and sees 
that the milk is wiped up. In doing so she is only minimally acknowledging intent of the child, but is 
emphasizing the consequences. If she takes the pitcher and does not pour the milk (or makes the 
child ask for it) s|ie is emphasizing consequences. If she allows or encourages the child to pour again, 
with or without help, she is emphasizing intent. 

During story time a child giggles, and the caretaker says "I know I didn't pay much attention to you 
today, but donyt do that because I can't continue with the story." I n this instance, she focused on the 
consequences^and the intent about equally. ' 

If the intent attributed to a child is malicious or in some way meant to point out a weakness of the 
child ("John won't come down the slide because he is afraid." "Susie pushed because she is mean") 
the incident^ is not scorable under this scale. 

1 - ^'imost always focuses on intent 

2 - Focuses on intent more than on the actor its consequences 

3 -/ppcuses on act or consequences and intent about equally 

4 Focuses oh the act or consequences more often than the intent 

5 ^ A)most always focuses on the act itself or its consequences 

/ 

44. Punitiyeness of Control 

To vyhat extent are tactics for control or reinforcement of children characterized by psychological 
puni^tive measures. Examplesof punitive behavior include sarcasm, shaming, abusive criticism, humilia- 
tior], prolonged or relatively severe isolation, and ridicule. Examples: The children's group activity 
inv^olves jumping three times in unison. One child jumps too many times.. The teacher points this 
out, "Johnny can't count to three." A statement such as "David, if you don't want to do what the 
rest of us are doing you may go sit on that chair and do something else/' is eligible for affecting this 
sdale depending on Jlifiyt6ne of voice the caretaker employs and to whom she addresses her remarks. 
jii she talked in a sharp tone to the child and addressed him with the other children watching the 
^ encounter, then she was at the least humiliating him and perhaps isolating him severely. If she 
^ addressed him without an audiepce and seemed to intend to offer the child an alternative activity, 
then her behavior does not qualify as negative psychological control or reinforcement. 



/■ 

/' 



If a caretaker publicly identifies a feeling she thinks is motivating the child's behavior in order to 
gyide or controj his behavior, and if this feeling is one that a child would prefer notio have identified 
in front of his peers, then the caretaker's behavior is to be considered negative psychological control 



/ 

/ 

/ 



/ 

/ and reinforcement. Examples: "John is afraid to comedown the slide.'' (Had this caretaker simply 
tried to acknowledge what she assumed the child's feelings were, for example, "It seems scary to 
IooK.down a slide, doesn't it? Come slide down," then her comments would not have to be considered 
negative psychological control and reinforcement.) I n this scale the child is addressed directly, whereas 
on the previous tlinical remarks scales 33 and 34, the child is within earshot'of remarks about him 
directed to another person. 
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1 — Control methods always nonpunitive 
2— Control methods usually nonpunitive 
3 — Control methods occasionally nonpunitive 
4— Control methods occasionally punitive 

5 — Control methods usually punitive 

6 — Cojitrol methods almost always punitiv? 

45. Amount of Observing by Caretaker 

To what extent does this caretaker assume an observational stance. Does this caretaker observe the 

children in her charge often and carefully. For example, does she seem to step back and carefully 

watch what they are doing. Does she tend to assume a position in the room that is a good vantage 

point. Does she look up and scan the group from time to time when she is working with an individ- 

ua^l child. This scale asks if the caretaker does any observing, not hew perceptively she observes or 

if she learns anything from it. 
« 

^ 1 — Very observant* 
2 -Observant 

3 — Somewhat observant 

4 — Not observant 

>■ 

46. Manner of Resolving Conf4icts-or-4ncidents that were not Observed in Their Development ' 

Given a caretaker attending to a situation that calls for resolution (a broken piece of work or a con- 
flict between children), indicate the types of resolutions you observed to be characteristic. Did she 
consistently try to find out what had happened: ' 

Yes 

- • No 



Provided she could not determine what happened, which of the following were characteristic? (Circle 
' all that most clearly apply): 

1 — Blamed (or held responsible) one of the children because of her expectations of his behavior 

rather than because of what she saw 
2— Punished both children - ^ 

'3 — Acted in a way that implied both children were responsible 

4 — Separated the conflicting children 

5 — Isolated the conflicting children 
♦6 — Distracted the children 

7 — Negotiated a settlement 

^8 — Ignored the situation beyond inquiring about the cause 
<} * 
47. Acknowledgment of Feelings versus Standards of Behavior 

To what extent does the caretaker acknowledge the child's feelings versus a standard of behavior in 
dealing with the children, A standard of behavior is a prescribed manner of acting in certain 
circumstances, such as verbal expressions of politeness. 

Example: A child is fighting. Caretaker: "Are you angry because versus "Say you are sorry" or 
"It looks scary from upon the slide . . /' versus "Take your turn and come down the slide/' If a care- , 
taker insists on a certain behavior, such as saying "I'm sorry," and you feel the caretaker is trying at 
least in part to give the child a feeling of having been absolved of guilt, then the remark should count 
more for acknowledging feelings rather than standards of behavior. In comparison with scale 43, 
which emphasized intent versus consequences, a major difference here is whether the caretaker 
addresses the child whose feelings she is talking about or the child who is held responsible for having 
caused the feelings. ''You made Jimmy sad by knocking down his blocks" accentuates consequences 
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versus Intent, and does not ennphasize acknowledging feelings unless she in some way addresses 

Jimmy. Depending on what 6lse the caretaker 5ays, the same incident might bear on the scoring 

of scales dealing with the rules of group living a)id respect for individual rights in group living (lOand 11). 

1 - Almost always acknowledges feelings 

2 - Acknowledges feelings more than standards of behavior 

3 — Acknowledges feelinns and standards of behavior about equally 

4 — Acknowl<5dges standards of behavior .more often than feelings 

5 — Almost always acknowledges standards of behavior 

48. Caretaker's Direction of Attention or Remarks to the Whole Group versus Individual Children 
(A group for these purposes is three or more children for a center and two or more for a home) 

1 — Predominantly to the group (caretaker spends most of her time and energy on overseeing and 
managing the group with little attention to the activities of individual children) 
,^2 -^More to the group 
'3 — More to the individual 

4 - Predominantly to the individual (caretaker spends most of her time working with individuals 
and small groups, and gives little attention to ov^erall managerial role) 

49. Caretaker's Response to the Children as Individuals 

1 - Very high (Caretaker's manner of address and response to the children is highly differentiated. 

For example, she tends to talk to the children individually, her voice and manner vary when 
dealing with different children, there are indications, that she knowsa great deal about the 
personalities of the children and their likes and dislikes. She' knows what kinds of activities the 
individuals like to engage in, and what particular things they have been doing. She also shows ' 
a knowledge of "where the particular children are at" in learning a skill or working with a par- 
ticular piece of equipment.) 
2 -High • ^ 

3 — Moderate 

4 — Low 

5 — Very low 

50. Balance of A(;proyal and DIsapprovahExpressed by Caretaker 

All expressions of approval or disapproval are included, for example, of children's behavior, products,, 
effort, clothing, verbal expression, etc. 

^ 1 — Expressions of approval predominate; little or no disapproval expressed 

2 — More frequent expressions of approval than of disapproval 

3 — Expression of approval and disapproval about equal 

4 — More frequent expressions of disapproval than of approval 

5 — Expressions of disapproval predominate; little or no approval expressed 

51. Caretaker's Differential Response to the Children 

Caretaker's special treatment of groups of children — two or more - having characteristics in common. 
Groups refers to discernible types, such as shy children. Differential treatment can be favorable or 
unfavorable. Examples are: Caretaker pays a great deal of attention or very little; expresses a great 
deal of affection or none; gives much praise or much criticism; gives special privileges or none; is 
highly involved, identified with, or is not at all involved, or identified with. Note the contrast between 
this scale and scale 49, which dealt with responding to children as individuals. 

1 — Very great 
2 -Great 
3 — Moderate 

Q « sc9i0 continued on next pss* 
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4- Little 
5 - None 



52. Apparent Basis for Differential Response to Children 

A differential response has to have been observed with two or more children. Place a plus in front of 
categories receiving preferential treatment and minus in front of categories treated unfavorably. Skip 
this scale if no differential response was observed. 



1 - Sex 

a - Boys 
Girls 

2 Racial, ethnic background 

3- Behavioral deviance 

a - Excessively shy, withdrawn, passive children 
b - Excessively aggressive, assertive children 
c - Excessively dependent children 

4- Intellectual ability 
a - High 

b - Low 

5 - Other (specify) 



53. Physical Punitiveness 

Is this caretaker physically punitive. Does she hurt children, shake them, use more force than necessary 
in restraining them. Does she insist that they assume uncomfortable physical positions. 

5 - Quite punitive physically 

4 - Somewhat 
2 -Slightly 

1 - Not at all physically punitive 

54. Relaxation of Tension: ' Caretaker 

1 ^ Very, relaxed (caretaker seems unpressured, unrushed; there is very little friction between care- 
taker and child) 
2- Generally relaxed 

3 - Moderately relaxed 
4- Generally tense 

5 - Very tense (caretaker seems pressured and pressuring most of the time; there is a great deal of 

friction between caretaker and child) 

jt . - 

55. Amount of Overt Affection Expressed by Caretaker * 

Does the caretaker seem fond of the children. This scale refers not only to physical and verbal expres- 
sions of affection, but also to facial and other, less explicit expressions. ^ 

1 - Numerous expressions of affection 
3- 

4 - None 

56. Consistency and'Steadiness: Impulsive or Stable o 

1 - Caretaker tends to behave in an impulsive erratic manner (she is sometimes affectionate to- 
ward children, sometimes cold and unloving; unablo'to control her anger at times, at other 
times she is wel! controlled; she is subject to obvious mood swings. She contradicts her 

fC9l0 contlnu$d on n$xt pssfi 
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directions without apparent good cause. Sometimes she is very permissive and other times 

autocratic.) . * ■ 

2- , ' 

3- 

4- . ' • - 

5- 

6 - Caretaker tends to behave in a stable mannei- (her behavior regarding affection for the chil- 
dren is even; she shows consistency of mood; she has an even temper. Seems to always 
carry through on plans unless there is good cause not to. She is consistent in her expectations 
and demands.) * ^ 

57. Creative Introduction of Cognitive Skills 

Estimate the amount of creativity, resourcefulness, and good judgment shown by the caretaker in 
weaving cognitive skills into the program aspects in \ivhich she was involv^ed. I n this scale creativity 
means being able to slip in cognitive skills as opportunities present themselves. The activity engaged 
in or the particular cognitive skill taught does not have to be unusual. For example, cookies baking in 
the oven are a chemical process, and the caretaker could point out that a change is taking place when 
the cookies are baking. Or a child who is cleaning up puts too many crayons of one color into the 
same box, and the^caretaker shows the child how to figure out what is wrong. (Note: do not lower the 
caretaker's score if the p'^rogram or the equipment is so well planned that her on-the-spQt resourceful- 
ness has less opportunity to be called into play.) 



— 1 - A great deal ^ 

2 - A noticeable amount ^ ^ 

3 — Somewhat 

4 - Very little observed 

58. Caretaker's Display of Curiosity About the World 

Example: Curious, exploratory: Caretaker expresses curiosity, both verbally and nonverbally, about 
the world (why things are 'as they are, about relationships, causes, motivations, physical change, etc.); 
indicates that asking questions is important and interesting; that it is possible, through exploration, to 
find answers to questions; that she herself does not know all the answers, that no one does. Her behavior 
innplies the world is wonderful and open to exploration. 

Incurious: Caretaker does not express curiosity about the world; does not explore the environment or 
ask questions to which she may know the answers; her behavior therefore may imply that she knows all 
the answers, or that it is not worth the effort to be inquisitive. <s 

1 - Very high curiosity 
2- High curiosity 

3 — Moderate 

4 - Low curiosity 
5 -Incurious 

59. Caretaker's Encouragement of Children's Curiosity, Exploration ^ 

1 - Very high encouragement (Example: responsive to children's questions. Although she may 

sometimes answer them directly, her tendency is to help them* to find the answers by asking 
questions herself, by encouraging them to think for themselves, by providing or suggesting ' 
materials, activities, or experiences that may lead to further explorations.) 

2 - High encouragement 

3 - Little encouragement 

% 4 - No encouragement (caretaker ignores children's questions or tells them she is too busy to 
answer questions. When they make spontaneous remarks that do not fit in with her plans 
\ or preconceived ideas, she may ignore them or tell them to keep quiet.) 
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60. Caretaker's Attention to the Children's Communicatioi^s Whether Verbal or Nonverbal 

1 - Always attends to children's connmunications, regardless of content. Caretaker indicates, 
verbally or nonverbally, that :he values what the child is communicating or trying to com- 
municate. If unable to attend at the moment, caretaker indicates to the child that she will 
get back to him, and does so.* During group discussion or lessons, caretaker indicates to any 
\:hild who wishes to speak that he will have a turn and sees that he does.) 

2y Attends more freqaiently than not to children's communications. (Nonverbal conamunica- 
tions may be ignor^ed more often than verbal; unassertive children rpore than assertive ones, ^. 
or vice versa. Caretaker is not as likely to promise or carry through on promises to get back 
to a child if she is unable to attend at the moment, either in individual or groijp situations.) 

3 - Some attention to children's communications. 

4 - More frequently than not ignores children's attempts to communicate. (Caretaker's atten* 

tion is selective: she may attend to specific kinds of communications, or to particular chil- 
dren's, or may be attentive only in certain situations, such as formal lessons or "^how and ' 
tell.") . ' ^ 

5 - Generally ignores or actively discourages children's attempts to communicate. (Caretaker ^ 

tells children to be quiet when they try to communicate or will attend only to the most 
urgent communications, such as wnen a child is hurt or wants to go to the bathroom. .She ^ 
may ignore them because she is unaware when children are trying to communicate.) 

61. Emphasis on Experiential Mode for Encouraging and Stimulating Children's Cdgnitive Development 

Experiental: emphasis on sensory motor experiences as a source of learning; provision of relevant 
experiences, materials, activities through which to broaden children's understanding of the physical 
world, etc. • ^ 

Do not confuse experiential behavior with talking about experiences the group has had together, 
such as going tothe zoo. Experiehtial behavior relates to learning by doing or having actual (and 
usually Immediate) sensory or muscular feedback on the effect of the child's behavior (for*examp!e, 
. encouraging a child to feel the weight of two substances, or to pour milk to discover and self-cof feet 
his own knowledge df the operations mvolved). Doing activities that are very common to the child 
and from which he is not discovering or confirming are not to count toward experiential orientation. 
When rating, take into account the amount of time and elaboration involved in each incident. 

1 - Very high 

2- High " ^ 

3— Moderate ^ 

4— Low 

5- None 

62. Caretaker's Role Regarding Children's Choices ^f I ndividual Activities 

Consider all activities observed throughout the day, o 

1 _ Always gives children complete freedom to choose materials and activities; makes no sug* 
gestions even to children who seem unable to choose. ^ 

2— Generally gives children free choice, but occasionally will make a suggestion or start a child 
on an actjvity if he seems unable to do his own. 

3- . \ . \ . . 

4- More often than not, caretaker determines children's activities by suggestion, getting 

material, and giving it to fchild, etc. 

5— Chifdren have little opportunity to choose own activity. Caretaker nearly always deter- 
mines actual activity for children by suggestion, getting material, and 'giving it to child, etc. 
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63. Caretaker's Direction of Children's Play Activities 

This scale refers to the degree to which the caretaker tells children what to paint, build, draw, etc., 
or /70W to do it, verbally or by example. It does not refer to choice of activity. It does not 
apply to formal lessons, but rather to all child-initiated play and to appropriate caretaker- direct- 
ed activities. This scale refers mainly to activities the child has just started, rather than those already 
in progress. 

When rating, consider not only frequency of occurrence but also.the number of children involved each 
time. 

1 - Very high , 

2^ High ^ 

3 - Moderate / 

4 - Low — 
5 -None 

64. Caretaker's Encouragement or Stimulation of Children's SeK-Expression. . 

Encouragement: may include active interest in and attention to what a child is saying or intermittent 
nods, gestures, sounds, or verbal response. , \ 

Stimulation: includes asking a child to clarify what he is saying, making responses that require further 
elaboration by the child, direct questions as "Can you tell me what your painting is about?", asking 
a child to tell a story, asking children to talk about personal experiences and how they felt when they 
had these experitnces, asking a child to describe his feelings when frustrated, upset, angry, enjoying 
himself; asking children to describe sensory experience in words,Jor example, how different textured 
fabrics feel. Also to encourage child to indicate by gest'ure as well as words. 

When rating, consider not only the frequency of occurrence but also the amount of time and elabora- 
tion involved in each. Remember the orientation here is self-expression rather than problem-solving. 

1 ~ Very high 

2-^l^igh c --I 

3 ~ Moderate • - ^> 

4 - Low 

5 -None ^^7^*\^*. 

65. Convergent reasoning (attempting to deduce cr discover the one best solution to a problem. For 
example, "What color is this?") Have you witnessed this caretaker guiding the children in this type 
of reasoning. \ • . • 

1 - Caretaker definitely encouraged tWs orientation 

2 - Slight encouragement ^ ^ * ' 

3 - No encouragement; passed up good opportunities for encouragement without this or other 

orientations being encouraged 

66. Divergent reasor\ing (attempt to inductively expand the possible answers. For example, what kind of 
uses can yoii think of for a brick — for a doorstop, for building, as a bookend.) Have you witnessed 
this caretaker guiding the children tnrthis type of reasoning. . 

1 - Caretaker definitely encouraged this orientation i ' 

2 - Slight encouragement 

3 - No encouragement;, passed up good opportunities for encouragement without this or other 

orientations being encouraged ^ 
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67, Broadening base of knowledge ("What does a rooster say? Does he nnake differe(;it bounds when he sees 
the sun in the morning and when he is looking !for food?") Have you witnessed this caretaker guiding , 
th^children in this type of reasoning, i • / ' . 

^ 1 - Caretaker definitely encouraged this orientation"^ ^ . 
/ 2 -Slight encouragement ; 

3 - No encouragement; passed up good opportunities for encouragement without this or other 
' 'orientations being encburaged 

68. Broadening assqciational approabh ("ThereJs a moving van, what do you think . . . new people are ^ ^ 
moving nearby/. . . I wonder if they ^ave children your age ... I wonder if they have boy$ or girls.") 
Have you witnessed this caretaker guiding the children in this type of reasoning. ' 



1 - Caretaker ccfinitely encouraged this orientation 

2 - Slight encouragement 

3 - No encouragement; passed up good opportunities for encouragement without this or other 

orientations being encouraged . : / 

' 69. Caretaker's! Interest in the Working-Playing Process versus Quality of thp Finiil Product 

Working-playing process: Childfen's involvement in, active^use of, and expi«sion through various^ 
creative media, such as blocks, taints, clay and crayons. This is a very diffi^k interest to engender 
inadultsanda difficult ope for them to demonstrate to children. (For example, "Oh . .. how did you 

nnake that clay snake; did You roll it, or spin it in your hand?") 

* • •> 

Quality: Representativeness, prettiness, neatness, etc. Note: "that is veryjnteresting; what is it" 
to be considered a "4" as it is so common and oriented to product. "That's interesting; how did yqu 
do it" is a "3" since it is too-stock a phrase to be scored "1" or "2". , / 

1— Caretaker is more interested in, values more, the working-playing process than the/quality of 
nhe final product. / • / ^ 

3 - Caretaker is interested both in the working-playing process and the quality of the final 

product, * ' ^ ' / ^ 

4"_ ' . ^ : / 

> • 5- 

6 ~ Caretaker is mor^ interested in, values more, the quality of the final product th$in the effort 
and involvernent that went into it. (Caretaker tends to express approval of products that > 
. meet conventional standards and disapproval of those that do not, such as "That doesnVlook 
like a flower^' or "That's a very pretty picture.") . ^ 

70, Caretaker'slnterest in Children's thinkijig versus Correct Answers ^ ^ y 

Thtnl<ihj: Children's, reasoning, evaluation, and judgn\ents about the physicaLworld^and about people 
and social relationships: Which of the following characterizes the caretaker's approach: 

1 - Caretaker is more interested in children's thinking process than in their giving correct answers. 

(Caretaker tends to show interest in children's explanations and to accept or approve evidence 
of their thinking^ven if the conclusion is incorrect. Caretaker tends to ask relevant questions: 
Jane - "I'm older^than Tommy." Caretaker - "Why do you say that?" Jane - "Because 
I 'm bigge^:.'') • - . 

2 - Caretaker is in terested both in the th inking process and in correct answers. (Caretaker asHs 

relevant questions, encourages verbalization or demonstration of thinking process, gives^ 
approval to children's thinking. If child's cbnclusionjs based on inadequate information, she 
J^ay supjDiy the necessary information and help him arrive at the correct conclusion.) 
1 * " " • V "* \ . • ' * 

/ scMfe continued on noxt p9ge 
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3o— Caretaker appears to be more intferested in correct answers Jhan in the thinking process, 
(Caretaker tendsto pay little or no attention whentrhild ^t^empts to explain his ideas; 
* * * she makes little or no attennpt to encourage children to verbalize or demonstrate their 

reasoning. She gives approval only to ''correct" answer^or IX) what she considers the proper 
* answer and expresses disapproval of incorrect answers:/ Jana- "I'm older than Tommy/' 
Caretaker - "No, you're not. He's five and you're four/') 

71; Corrections of Errors by Caretaker / . ; 

Given that the^jetaker attempts to correct an error made by the child, which is characteristic: 

1 — Qaretaker attempts to relate child's response to a reasonable process (or is somehow very 
* * gentle* in negative feedback). 

2— ' ^ ; 

^ 3- • ^ 

5 — Caretaker seems slightly harsh or thoughtless in providing negative feedback or ignonng re- 
^ ^ * sponse where child seems to expect one. \ , » 

72r Aids in Problem-Solving - >;» • 

If you have observed the caretaker aiding or guiding a child In any problem-solviqg type of activity^ 
which seems characteristic of her approach. Rank in order (with the most characteristic as "1"). 
Omit those not observed. Problem-soKmig activities scorable in this scale can take place during routine^ 
free^ijlay, apd caretaker-directed acti/ities. . ^ / ' 

Waits until child has gone as far as he can and then gives clues that are integral to the prob 
lem and requires, solution by the child so that essentially the whole problem is solved by ^ 
the child and his interchange with^ the problem maWiaL (Child is stymied working on ^ 
puzzle of a skunk sitting on a stump. CJaretaker: "^hat is this {the stump] ?" From there,, 
the child concludes that the.puzzfe piece should be^placed at the bottom. Or the care- i 
taker draws the child's attention to edges with reverse shaping, ^tc.) j 
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Waits u{itil child needs help; then gives clue extraneous to object of the problem ("This 
piece.goes on^the b . . . /' The child is to^deduce "bottom/') . > 

Waits until the child needs help and then shows or tells him the next step needed for 
solution. . 0 ; 

Wai^s.until the child needs help and.then takes over and completes the problem* ^ 
Does not wait until'the child^needs help to give asiistaoce. ^ ^ - 



\ 



Redirection of Activity * - t 

When a child is using a piede of equipment or materials in an unusual way or in a way the items weijfe 
not designed to be used, and he seems to be enjoying the activity '(when this activity is nc^t destructive), 
vyhatselms tp be characteristic of "the caretakerl. Rank in order*(with the 'most characteristic as "V); 
omit thosenot observed. » \ i 
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Joins in the child's new. method Tor oi^ierwise approves 
Watches withoDt interfering 



Redirects with extreme subtlety (the caretaker cbuld begin to do a sirT)ilar activity near 
the child so he migKt observ.e hef method; pr, she might say nothing until the /7ext/time 



^ he approaches fhe material) 
Redirects in reiajiveiy matter-of-fact manner / 

Recjjrects in a way thgt would suggest clear disapproval of the phim's method 
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FORM 17— Observation of Routine Activities 



CEI^TERS 



Center . 
Date 



Observer 



Time observation: Commences.. 



.Name of group and number of children. 
* Terminates 



4» 



□ P.M. 

□ hull day 



Times when observers were not with this group of children 



Items with an asterisk (*) are'to be completed by inquiry of the teacher, 

* o 

1. Arrival Activities: (Since you may not be able to identify the children in the group being observed, 
you iTiay include alf preschoolichildren when answering arrival and departure questions.) 

a) Approximate time spanker whicfrTnostfolHimechildrerT are arriving (for example, 7:30 A.M. 



8^45 A.M.): 



*b) Inquire of the teacher sometime during the day to complete the following concerning the grotfp 
^ being observed: 

j i Approximate number of , children arriving: ' . / 

With parent or adult relative 

With older sibling or neighbor child 

School bus * : 

Other (specify) . - j 



. 1 



/ 



/ c) Estimate the percentage of children (and the persons acco/npanying them) from the group you are 
/ observing who are greeted in the foljowing ways: / ^ / 

% By a professional staff mennber (teacher, assistant teacher, etc.) who vyorks mainly with 

, the child's gr^up ^ 
% By a professional staff member who does not work mainly with the child's group 

% By a nonprofessional staff mennber (clerk, aide, volunteer, etc.) working mainly with 

the child's group | 

^ . % By a nonprofessional staff mennber who does not work mainly with the child s group 
i \ ^ i - ^ 

*d) Jf you are observing in a center that has more than one defined group of children, note, based 
y;On teacherinqairy, whether or not staff working with defined groups rotate the assignmertt of 
greeting children. , ^ - 



□ Yes 




□ No □ Not applicable 



omments if necessary for clarity: 



. . ; 
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e) Estimate the percentage of children who are greeted by name (or with evidence of specific 
acquaintance) by a majority of staff members with whom they have direct contact on a. "ival: 



f) Estinnate the percentage of instances in which substantial information (as opposed to greetings) 
is exchanged between staff member and person accompanying child to the center: 

% 

2. If teachers, aides, and volunteers are all present, are duties divided between them in greeting thechildre 
and parents? 

i DYes , □ No □ Not applicable 

Describe: 



.3. Is the room set up for early morning activities by the time the children start arriving, so that the staff 
is free to greet them and supervise as well? 

□ Yes □ No ' . 

4. How does the staff handle it when a child doesn't want his parent, older sibling, neighbor, etc. to 
leave? 



a) How many instances of reluctance to part from parent, etc. were observed: 
*b) Ask teacher what they do when these instances occur: 

5. Do children go to the toilet (check alKhat apply): 

□ In gi'oups by suggestion 

□ By themselves at will 

□ With staff member at own request 

a) If they go by themselves, do they first inform the staff of their intent? 

□ Yes □ No □ Sometimes 

(1) If yes or sometimes, how do they inform the staff? 



b) How are soiling and wetting accidents handled? 
(1) By observation: 



(2)- Ho)A^ many times observed: 



*(3) By teacher inquiry: \ 

— ■ r 
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c) Does staff inquire of particular children if they need to use the toilet from time to time; 



{ 1 ) How many times observed: . 
\{2) By teacher inquiry: 



6. Food service (Check yes to all that apply) 



a) Where is the food served? 
In each classroom 

In one large room, other than classroom 
Other (specify) _ 



b) 



c) 



d) 



e) 
f) 



In small groups 
Cafeteria style 

Family style (a:l in group around one table) 

Does staff eat with children? 
Does staff eat the same food as children? 
Are they present in room but not eating? 
Do they sit at table with children? 

Do the food portions seem suitable for the age of 
the children? 

Is food wasted or thrown away? 
Is there enough for everyone? 

Is the food served and arranged attractively? 

Are food service staff friendly with the children; 
seem to know them? 



Breakfast Lu nch Snack 



g) Atmosphere at mealtimes and snacks ' 

(1) Tense 

(2) Childi-en rushed, not enough time to eat 

(3) Threats or punishments for children who 
do not eat 

(4) Food (sucfi as dessert) used as reward 

(5) Pleasant, relaxed, enjoyable conversation 
among individual children and staff 

(6) Children encouraged, but not forced to eat 
new foods 

(7) Are portions and seconds of everything offered 
(as opposed to children having to ask) 

h) Are mealtimes used to relate information about nutrition? 



□ 


□ 


□ 


□ 




- □ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 

1— J 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


b 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


\ 








□ 


□ 


□ 


□ 


n 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



□ Yes 



□ No 



Are mealtimes used as a learning experience about other cultures or related to anything the 
children might nave done in classes, at home, or on field trips? 

□ Yes □ No 
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Do all children in the group have to eat at a specified time? 
Breakfast Lunch 



Snack 



□ Yes □ No 



□ Yer~ DNo 



k), Are children allowed to eat whenever they want? 



Breakfast 



Lunch 



□ Yes DNb 



Snack 



m) 



P) 



□ Ye^s □ No □ Yes □ No 
Do they wash hands before touching food? 

Breakfast , Lunch 

□ Yes DNo DYes □ No 
Do staff? □ Yes □ No 

How are eating problems handled? 
(1) By observation: 

Ignored 

Scolded 

Encouraged 

Other (write in comments) 



□ Yes □ No 



Snack 



□ Yes □ No 



^(2) By teacher inquiry: 

Ignored 

* Scolded 

Encouraged 

Other (write in comments). 



1 



n) Is food ever withheld until preferred food is cor^umed (e.g., dessert affer meat)? 



(1) By obse'rvation:. 



(2) Number of observations: 
M3) By teacher inquiry: 



, o) Is food ever withheld for punishment or to induce o^her behavior (e.g., no food if they refuse to 
wash hands)? \ 



(1) By observation: 



(2) Number of observations:. 
By teacher inquiry: 



Describe the specific food served: 
Breakfast: 
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Snack: 



q) Do children help in meal or snack preparation and clean up? (check if yes) 
Cleaning vegetables 

K Assistins itJ tasks such as mixing,. beating, spreading 

Counting napkins 

^ Cleaning up 

Other (specify) . 



r) Do children brush their teeth at the center? 
□ Yes □ No 

7. Nap Time 

^a) Do all children lie down? □ Yes □ No 
b) How are children handled who can't or won't fall asleep? 

(1) By observation:^ ^ 

(2) Number of observations: 

*(3)i By teacher inquiry: 



c) How long is nap time? , 

d) Do napping arrangements appear comfortable? Describe type of cot, permanence of its location, 
nap time sounds, and lighting. 

\ 



8. illness 

*a) Are children who appear to be ill allowed to stay in the center during the day? 

□ Yes □ No □ Not observed 

*b) If yes, where do they stay? . 

*c) Does the center attempt to contact parents or anyone else regarding the illness? 

□ Yes □ No D Not observed 

er|c ■ 



*d) /If a child says he doesn't feel well, v^hat does the staff do? 



9. If this center shifts children to a different progrann in the middle of the day, hovv are the children 
transferred from the morning room to the afternoon room? 



10. Departure Activities 

a) Approximate time span over which most full-time children are departing: 



*b) Inquire of the teacher sometime during the day to complete the following: 
Approximate number of children departing: 

With parent or adult relative 

With older sibling or neighbor child _^ 

School bus 

Other (specify) ^ ' i 



c) Estimate the percentage of children from the group you are observing whose departure is 
supervised in the following ways: 

% By a professional staff member (teacher, assistant teacher, etc.) who works mainly 

'with the child's group 

% By a professional staff member who does not work mainly with the child's group 

% By a nonprofessional staff member (clerk, aide, volunteer, etc.) working mainly 

with the child's group 

% By a nonprofessional staff member who does not work mainly with the child's group 

*d) If you are observing in a center that has more than one defined group, note, based on teacher 
inquiry, whether staff working with different groups rotate the assignment of bidding farewell: 

□ Yes □ No □ Not applicable 

•Comments if necessary for clarity: 



e) Estimate percentage of children who are bade farewell by name (or with evidence of specific 
acquaintance) by a staff member: % 

f) Estimate percentage of instances in which substantial information (versus goodbyes) is exchanged 
between staff member and person accompanyir[g ciiild from~cehterr " % 
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g) Are children who leave'on the bus supervised as they leave? 

□ Yes DNo 

h) . Are children who do not leave in buses held ready and dressed in a group at a central point at 

outer door for pickup, □ 

or do the people who pick them up call for them in their room or another place where they are 
occupied until called for □ . 

i) Are the children ready to go when someone comes for them? 

□ Yes □ No 

11. About how much time did the children sp^nd waiting for activities or routines to take place through- 
out the day? (For example, waiting in !ine to wash hands before lunch, waiting for food to be served, 
waiting to go home. Waiting implies chat the children are not allowed to engage in play activity or 
interact with each other to any great extent.) 



J ..^ 



I 



.Ik' 



I 



I 
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FORAA 18-ldentification 



HOMES 



Name- 

Address : 

(Street) ' (City) (Z'P code) 

Phone Date . 

1 . How do you get most of the children for your day care home? (Check orie) ' 

□ You find thexhildren on your own, or 

□ Some other person, agency, or company finds children for your day care home. If so, name 
this person, agency, or company . — . 

2. Do you have children of your own under eighteen living in your home? 

□ Yes. DNo - - . N 

a) If yes, how many and what are their ages__ 1 : 



3. How many children come to your home and what are their ages . , : 

4. When do they come? 'Give full details for aU children, including days of the week and the times 
they usually arrive and go home. 



5. . Do'you think any of the children you take care of are handicapped? 

how many 





Yes 


No 


Emotionally handicapped 


□ 


□ 


Physically handicapped 


□ 


□ 


Perceptually handicapped 


□ 


□ 


Speech or hearing 






handicapped 


□ 


□ 


Mentally handicapped 


□ 


□ 



6. Does anyone help you take care of the children on a regular basis? 
□ Yes □ No 

a) If yes, statelhe pprson's age , sex . relationship to you. 

and when this person helps you (include days of the week and .approximate hours) _ 
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•Oo any of the children take naps? □ Yes □ No " 

a) If yes, which ones.^ , for how long , and at what time. 



Check which meals or snacks you serve the day care children, and give the time when they usually 

eat " ' 

About what time? 

□ Breakfast ' , , - 

□ Morning snack ^ 

□ Lunch 

□ Afternoon snack ' 

□ Supper 

□ Evening snagk 

If there is anything else the children dp almost every day or at a particular time, state the activity 
and when they usually do it. (Examples are watching certain TV shows, playing outside, taking a 
walk.) 
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FORM 19-^ Administrative and Supporting 
Services Objectives 



m\ 



HOMES 



Organization. 



Address . 



Date. 



Completed by 

' V . * 

D!REC|TIONS: Below is a list of possible objectives for agencies that supervise day care homes, for each 
' objective specify whether: (1) your agency is required to meet it; (2) you personally feel it is important; 
and p) your agency is actually working to meet it, or meets it for special needs or when the opportunity 
to do so is readily available. * ' 



1. 



OBJECTIVE: Recruit and hire day care mothers who meet specified qualifications. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be important 



Statu? as Working Objective (check one) 

1. Working obfective 

Z Done for special Tieed or when accessible 

3. Not working objective 



2. OBJECTIVE: Set up^^ grievance procedure for day care mothers' use. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be importfint 



Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



OBJECTIVE: Provide career development opportunity for day care mothers by encourageinent and by 
advising them on various routes to promotion possibilities, ^ 



Status as a Requirenrient (check one) 

1. Required by formal policy 

_^2. Not required by formal policy 

Personal Opinion (check bnel 

1. Felt to be important 

O 2. Felt not to be important 
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Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or, when accessible 

3. Not working objective 
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4. OBJECTIVE: Seek volunteer help. . 




Status as a Requirement (check one) 

1. ^li^uired by formal^policy 

2. Not required by formal policy 

Personal Opinion (check one) ' . - 

: 1. Felt to be important 

2. Felt not to be important 


Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 


5. OBJECTIVE: Seek donated goods and services. . . 


Status as a Requirement (check one) 

1. Required by formal policy 

— ' -'-^ 

2. Not required by formal policy 

Personal Opinion (check one) 

1 Felt to be important ^ 

^ 2. Felt not to be important 


Status as Working.Objective (check o ne) ~ 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 

•* 


6. -OBJECTIVE:. Assign volunteers according to their interests and needs. ^ > 


Status as a Requirement (check one) 

1. Required by formal policy 

2, Not required by formal policy 

Personal Opinion (check one) — 

1 , Felt to be imp:.'^^nt 

2, Feit not to be important 


Status as Working Objective (check one) 
1. Working objective 

2. Done for special need o/ when accessible \ 

, ^ 3. Not working objective 

- V 

> 


7. -.OBJECTIVE: Assign volunteers according to their evaluated skills. * > 


Status as a Requirement (check one) 

1, Required by formal policy 

2, Not required by formal policy 

Personal Opinion (check one) 

1 , Felt to be important 

2. Felt not to be important 


Status as Working Objective (check one) 

1. Working objective • v ^ . 

2. Done for special need or when accessible n 

3, Not working objective 

<v > 

1 

1 
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'^^/•OBSECTiVE: Keep up^to-date records on each child in the day care home containing all individually 
pertinent d^. 



Status as a Requirem^rr^fcheck one) 

1. Required by forma! policy 

2. Not required by formal policy 



\ 



Personal Opinion (check one). 

r 1. Felt to be important 
2. Felt not to be important 



Statiis as Working Objective, (check one) 

!• Working objective 

2. Done for specjaljieed or when accessible 

3. Not workingpobjective \ 



9. OBJECTIVE: Keep up-to-date records on each day care mother containing all individually pertinent 
data.- , f 

Status as a Requirement (check one) 

I.^Required by formal policy' 

2. Not required by formal policy 

Personal Opinion (clieck one) 

1. Felt to be important ~ 

2^ Felt not to be important 



Status as Working Objective (check one) 

!• Working objective 

2. Done for special need or when accessible 

J 3\ Not working objective 



10, OBJECTIVE: Keep full current job descriptions and assignments available to day care mothers. 



Status as a^JRequirement (check one) 

A^equired by formal policy 
2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be important 



Status as Working Objective (check one) 

. 1 • Working objective ^^ 

2. Done for special need or when accessible 

3. Not working objective ' 



1 1. OBJECTIVE: Have regularly scheduled meetings about each child between the supervisor, and the 
day care mother. 



Status as a Requirement (check one) 

1. Required by formal policy 

2.-Not required by formal policy 

Ptrsonal Opinion (check one) 

1. Felt to be important . / 

2. Felt not to be important 

ERIC 



Status as Working Objective (check^pne) 

1. Working objective \^ 

2. Done for special need or wher\ accessible 

3. Not working objective 
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12. OBJECTIVE: Provide -training for day care nnothers. 



Status as a Requirement (check one) 

1/ Required by formal policy 

Z Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be important. 



Status as Working Objective (check.one) * 

1. Working objective 

2, Done for special need.or wlien accessible 

:;^3/-Norworking objective ' ' - • 



13. OBJECTIVE: Have periodic meetings with parents on a broad variety of topics. 



Status as a Requirement (check one) 

1, RequirejJ by formal policy 

^ 2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to Ijelmportant 

~ 2, Felt not to-be important 



Status as Working Objective (check one) . 

>, 1 , yVorking objective 

2, Done for special need or when accessible 

3, Not working objective . ' * 



14^^0BJECTIVE' Evaluate each day care mother in. writing. 



Status as a Requirement (check one) 

1, Required by formal policy 

I 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2, Felt not to be important ^ 



Status as Working Objective (cKeck one)' 

1. Working objective' 

Z Done for special need or when accessible 

3. Not working objective ^ 



15, OBJECTIVE: Provide forrnal screening of children for physical health. (This screening may or may 
not include dentalproblelfns, vision problems, and inoculation,) ^ ' , 



Status as a RequireiTient (check cne)^ 

1, Required by formal policy 

2, Not required by formal policy 

Personal Opinionjcheck one) 

1, Felt to be important 

2, Felt not to be^ important 



Status^as Working Objective (check one) 

1, Working objective * 

L 2, Done for special need or when accessiblj^ 

3, Not working objectiv6 



C 
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16. OBJECTIVE: Provide followed-up referral for help with children's physical health problems. 
C'Followed-up, referral" implies a total procedure of initial and subsequent contacts as deemed 
appropriate.} 



Status as a^^^aquirement (check one) 

'f. Requiredrjy formal policy 

■ ' 2. Not required by formal policy 

Personal Opinion (check one) " 

1. . Felt to be important 

2. Felt not to be important 



Status as Working Objective (check one) 

: 1. Working objective ^ 

2. Done for special need or when accessible 

3.. Not working objective { 



17. t)BJECTIVE: Encpuragejnformal screening of children by the day care mothers for psychological 
- — problemsHearning disabilities, and speech defects. 



•Status as a Requirement (check drie) 

1. Required by formal policy 

2. Not require^d by formal policy 

Personal Opinfon (check one) 

J 1. Fel,t to be important 

2. Felt not to be important 



Status as Working Objective (check one) 

1, Working objective \^ 

2. Done for spscial need or when accessible 

3. Not working objective * 



18. OBJECTIVE: Give formal screening of children for psychological problems, learning disabilities, 
and speech defects. - ' 



Status as a Requirement (check one) 

1. Required by formd policy 

^ 2. Not required by formal policy 

Personii Opinion (chedk one) 

1. Felt to be important 

2i Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

^.2.~Done.for-.special need.or-wlien-accessible- 

3. Not working objective 




19. OBJECTIVE: Provide treatment or followed-up referrals for psychological problems, learning dis- 
abilities^ and speech defects. * ; * ^. 



Status as a Requirement (check one) 

1. Required by formal policy < 

^ 2i Not required by formal policy 

Personal Opinion (ch^k one) 

^ 1. Felt to be important 

gl^Q^Z Felt not to be important 



Status as Working Objective (check one) 

1; Working objective 

2. Done for special need or when accessible 

3. Not working objective 
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20. OBJECTIVE: Provide social services for the families of children in day care. 

I 

Status as a Requirement (check one) Status as Working Objective (check one) 

1 . Required by formal policy 1 . Working objective 

2. Not required by formal policy 2. Done for special need or when accessible 

3. Not working objective 

Personal Opinion (check one) • 

1. Felt to be important 

2. Felt not to be important ' 

21. OBJECTIVE: Provide followed-up referral 

Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Persona! Opinion (check one) 

1. Felt to be important 

2. Felt not to be important 



for social services for the families of children in day care. 

Status as Working Objective (check one) 

1 1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 

1 



22. OBJECTIVE: Provide nutritious and attractively served food in the day care homes. 



Status as a Requirement (check one) 

1. Required by formal policy 

2.,I^ot required by formal policy 

Personal Opinion (check one) 

1. Felt to be important . 

2. Felt not to be important ^ 



Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working'objective 



23. OBJECTIVE: Provide a percentage of daily required nourishment according to child's hours per day 
in the day care homes. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be important 



Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



" ' ' 00S02 



24. OBJECTIVE: Provide play equipment for day care homes. 



Status » a'^equirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

, 1. Felt to be important 

2. Felt not to be Important 



Status as Working Objective {check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



25. OBJECTIVE: Provide material for day care mothers on the uses of common items for play. 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

il. FelttO\be important 

2. Felt not to be important' 



Status as Working Objective (check one) 

1 . Working objective 

2. Done for special need or when accessible 

3. Not working objective 



26. OBJECTIVE: Provide financial aid to day care mothers, if needed, to raise the standard of care 
offered. (For example, to enable them to provide more nutritious food, better nap time equipment, 
or better play equipnrient.) 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 



Personal Opinion (check one) 
^ 1. Felt to be important . 
1 2. Felt not to be important 



Status, as Working Objective (check one) 

1 . Working objective., 

2. Done for special need or whe n accessi ble, 

"HUsTNot vyprking objective 



27. OBJECTIVE: Coordinate and provide substitute caretakers for use in emergencies. 



Status as a Requirement (check one) 

« 1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important 

2. Felt not to be important 



Status as Working Objective (check one) 

1. Workingobjective 

2. Done for special need or when accessible 

3. Not working objective 
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28. OBJECTIVE: Group children by daf ined age groups for the major portions of t: 3. day. 

Status as a Requirement .(check one) Status as Working Objective (chock one) 
1. Required by formal policy 1. Working objective 

2. Not required by formal policy 2. Done for special need or when accessible *>/ 

3. Not wcrlcing objective 

Personal Opinion (check one) 

1. 1. Felt to be important 

2, Felt not to be important 

29. OBJECTIVE: Provide periods in which cross-age contacts are fostered. 

Status as Working Objective (check one) 

1. Working objective 

2. Done for special need or when accessible 

3. Not working objective 



Status as a Requirement (check one) 

1. Required by formal policy 

2. Not required by formal policy 

Personal Opinion (check one) 

1. Felt to be important '^^^ 

2. Felt not to be important 



30. OBJECTIVE: Promote good health and hygiene habits 

Status as a Requirement (check one) Status as Working Objective (check one) 

1. Required by formal policy ^ 1. Working objective _ 

2-Not-required by*?ormarpolicy ~ 2. Done for special need or wben accessibje 

3. Not working objectlv.e 

Personal Opinion (check one) ^ ' ^ ^ ^ ' J * * 

1. Felt to be important" - ' , 

2.^Felt DOt^to be important 



■ ■ ^ 
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FORM 20— Acfivity Inventory 



HOMES 



<5* 



Day Care Mother'? Name 



Date 



INSTRUCTIONS TO DAY CARE MOTHER: Listed below are a number of activities that the chi Idren 
might engage in. Please mark whether they occur daily at regular times, occur often or daily, seldom 
occur, or never occur, and how long they last. 



Activity 



Watching TV 

Listening to records or radio 

'Listening to you or an older child 
read or tejl a story 

Looking at books or magazines 

Coloring pictures in coloring books 

Drawing or coloring their 
own pictures 

Finger painting 

Cutting and pasting 



"*MaiRing thlng^ from materials around 
the house 

Painting with brushes 

Playing with clay or play dough 

Playing with small toys, blocks, 
or puzzles 

Playing table games or cards 

Playing group games that have regular 
rules already set up 

Playing games that children make 
up as (hey go along 

Playing house or dress-up 

Singing 

Dancing 

Playing. musical instruments, including 
home-made ones liKe pots and pans 
and spoons 



Occurs 
daily 
at 

regular 
time 



Occurs 
often 
or 

daily 



Seldom 
-occurs 



Never 
occurs 



1 "^^^ 

about 
how long 
does it 
last 
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Occurs 



For 
about 



Activity 



regular 
time • 



daily 
at 



Occurs 
often 

or 
daily 



Seldom 



occurs 



occurs 



Never 



how long 



does it 
last 



Having conversations about things that 
will happen or have happened 



Making up stories to tell one another 

Playjng outside 

Riding bikes or trikes , 

Pulling wagons ^ " 

* ' Active play like swinging, climbing, 

or running „ 

Helping you water and take care 

of plants i i_ 

Helping you feed the pets , 

Helping you when you are cooking '--^ 

Helping with the cleaning up when 

activities are over 

4 Going with you to places in the 

neighborhood, like the grocery store \ 
or laundromat . ^ 

Resting or napping 

Meals ^ 1 

Snacks - 

. Instructions to Day Care Mother 
The same activities are listed below. For each activity please indicate whether: 

1) You encourage it / - , 

2) You think it is a good idea, but you do not encourage it at present because of lack of tinie or 
equipment, or because the children are not ready for it 

3) It is usually done by the.children without close supervision 

4) It is done when.closely supervised by an adult 

5) It is usually suggested or started by the children when it occurs 

6) It is usually suggested or started by you or an adult helper when it occurs 

7) The day care children often do it together with your own young children 

8) It is often shared with and supervised by your older children. 



1. Watching TV (check all that apply): 
1. Encouraged 

2. Good idea, but not encouraged due to lack 

of time, equipment^ children not ready, etc. 

3. Children may do it without close supervision 

^ 4. Usually suggested or initiated by the children 



I 



5. Usually suggested by adult 
6f ClosjBly supervised by pdult 

7. Day care children often do it with your own 
' young children 

8. Often shared with and supervised by your 
older children \, 



2. Listening to records or radio (check all that apply): 

1. Encouraged ^ 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult ^ 

of time, equipment, children not ready, etc. 7 Qgy care children often do it with your own' 

3. Children may do it wit out close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 

♦ 

1 

3. Listening to you or an older child read to tell a story (check all that:apply: 

1. Encouraged 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of time, equipment, children not ready, etc. ^ 7 Qgy ^gre children often do it with your own 

3. Children may.do it without close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised "by your 

^ S , * older children 



4. Looking at books or magazines (check all that apply): ' ^ 

t Encouraged . 5. Usually suggested by adult*"' 

2^ Good idea, but not encouraged due to lack 6. Closely supervised by adult' 

of time, equipment, children not ready, etc. 7 pay care children often do it with your own 

3. Children may do it without close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 
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5. Coloring ffictures in coloring books (check all that apply): 



1. Encouraged 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of time, equipment, children not ready, etc. 7^ ,3,^ .^ildren :often do it with your own 

^^3. Children may do it without close supervision young bhildren 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 

1 ^ . ' . 



6. .Drawing or coloring their own pictures (check ail that apply) : 



1. Encouraged 

1 

. 2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc, 

.3. children may do it without close supervisiqn 

.4. Usually suggested or initiated by the children 



. 5. Usually suggested by adult 

, 6, Closely supervised by adult 

. 7, Day care children often do it with your own 
young children , 

, 8. Often shared with and supervised by your 
older children 



Ringer painting (check all that apply): 



. 1. Encouraged 

. 2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc. 

.3. Children may do it without close supervision 

.4. Usually suggested or initiated by the children 



. 5. Usually suggested by adult 

. 6. Closely supervised by adult 

, 7. Day care children often do it with your own 
young children - 

, 8. Often shared with and supervised by your 
older children 



8. Cutting and using paste (check all tha pply): 



. 1. Encouraged 

^ 2, Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc, 

. 3. Children may do it without close supervision 

. 4/ Usually suggested or initiated by the children 



. 5. Usually suggested by adult 

^ 6. Closely supervised by adqlt 

. 7, Day care children often do it with your own 
young children 

:3. Often shared with and supervised by your 
older children 
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9. • Making things from materials around the house (check all that apply) : 



1. Encouraged 5. Usually suggested by adult 

2.^ Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of time, equipment, children not ready, etc. -j pay care children often do it with your own , 

3. Children may do it without close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 



10. Painting with brushes (check all that apply): 

1: Encouraged ^ 5, Usually suggested by adult 

.2. Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of time, equipment, children not ready, etc. j Qgy care children often dojt with your own 

3. Childrer^ may do it without close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 



11. Playing with clay or play dough (check all that apply): ^ 

1. Encouraged 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack l 6. Closely supervised by aduit 

of time, equipment, children not ready, etc. -j Day pare children often do it with your own 

3. Children may do it without close supervision young children < 

4, Usually suggested or initiated by the children 8. Often shared with and,supervised by your 

older children 



12. Playing with small toys, blocks, or puzzles (check all that apply) : 



\ 



1. Encouraged 5. Usually suggested by adull 

. 2. Good idfea, but^nof efi^ouraged due to lack 6. Closely supen/ised by adult . 

of time, equipment/children ndt ready, etc. j pgy care children often do it with your own 

. 3. Children may do it without close supervision young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

" " ' ' ^Ider childi^n 
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13. Playing table games or cards like fish or war (check all that apply): 



, 1. Encouraged. 

, 2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc. 

. 3. Children may do it without close supervision 

. 4. Usually suggested or initiated by the children 



5. Usually suggested by-adult 

6. Closely supervised by adult 

7. Day care children often do it with your own 

young children 

8. Often shared with and supervised by your 

older children 



14. Playing group games that have regular rules already set up (check all that apply): 



. 1. Encouraged 

.2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc, 

. 3. Children may do it without close supervision 

j 

4« Usually suggested or initiated by the children 



5. Usual ly suggested by adult 

6. Closely supervised by adult 

7. Day care children often do it with your own 
young children 

8. Often shared v^ith and supervised by your 
older children 



15. Playing games that children make up as they go along (check all that Spply): 



1. Encouraged ^ , 

.2. Good idea, but not encouraged due to lack 
of time, equipment, .children not ready, etc. 

.3. Children may do it without close supervision 

. 4. Usually suggested or initiated by the children 



/- 



5. Usually suggested by adult 

6. Closely supervised by adult 

7. Day care chjldren often do it with your own 
young children . - , 

8. Often shared with and supervised by your 
older children 



16. Playing house or dress-up (check all that apply): 



. 1. Encouraged 

2. Good idea, but not encouraged due to lack 
of time.^quipment, children not ready, etc. 

. 3. Children may do it without close supervision 

, 4. Usually suggested or initiated by the children 



. 5. Usually suggested by adult 

. 6. Closely supervised by adult 

. 7. Day care children often do it with your own 
« young children 

. 8. Often shared vyith and supervised by your 
^ older children \ 
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17. Singing (check all that apply): 

1, Encouraged 

' 2, Good idea, but not encouraged due to lack 

of time, equipment, children not ready, etc. 

^S^Chlldren may do.it-withoutcldse-supervision 

4. Usually suggested or initiated by tbexhildren 



5. Usually suggested by adult 

6. Closely supervised by adult 

7. Day care children often do it with your own 

_ young.children. „_ 

^ 8, Often shared with and supervised by your 

' older children 



Dancing (check all that apply): 
. 1 . Encouraged 

, 2. Good idea, but not encouraged due to lacic 
of time, equipment, children not ready, etc. 

. 3. Children may do it without close supervision 

. 4. Usually suggested or initiated by the children 



. 5. Usually suggested by ailult \ 

.6. Closely supervised by adiflt 

.7. Day care children often do it with your own 
young children 

.8. Often shared with and supervised by your 
old^ children 



19. Playing musical instruments, including home-made ones like pots and pans and spoons (check all that 
apply): ^ . _ ' 

i. Encouraged ' 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of time, equipment, children not ready, etc; j pgy care children often do it with your own 

3. Children may do it without close supervision youngchildren 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 



20. Having conversations about things that will happen or have happened (check all that apply): 



1. Encouraged ' . _ 

2. Good idea, but not encouraged due to lack 
of time, equipment, children not re^dy, etc. 

3. Children may do it without close supervision 

4. Usually suggested or initiated^by Jh? children 



_5. Usually suggested by adult 

.6. Closely supervised by adult 

,7. Day care children often do it witK your own 
youngchildren _ 

.8. Often shareu with and supervised by your 
older children 
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21 . Making up stories to tell one another (check all that apply) : 



. 1. Encouraged 

.2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc. 

.3. Children ^may do it without close supervision 

.4 Usually suggested or initiated by the children 



, 5. Usually suggested by adult 

, 6/Closely supervised by adult 

, 7, Day care children often do it with your own 
young children 

. 8. Often shared with and supervised by your 
older children 



22. Playing outside (check all that'apply) : 
1. Encouraged 

2. Good idea^ but not encouraged due to lack 

of time, equipment, children not ready, etc. 

^ 3. Children may do it without close supervision 

^L.; 4. Usual ly suggested or initiated by the children 



. 5. Usually suggested by adult 

. 6. Closely supervised by adult 

. 7, Day care children often do it with your own 
young children 

, 8, Often shared with and supervisee! by your 
older children 



23; 



Riding bikes or trikes (check all that apply): 

\ 

. 1. Encouraged 

. 2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready,'el:ct 

.3. Children may do it withoufclose supervision 

.4. Usually suggested or initiated by the children 



. 5. Usually suggested by adult , 

. 6, Closely supervised by adult *' 

. 7. Day care children often do it with your own 
young children- 

. 8, Often shared with and supervised by your 
older children 



24. Pulling wagons (check all that apply): 



^ 1. Encouraged ^ 

_ 2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc. 

3. Children may do it without close supervision 

4. Usually suggested or initiated by the children 



, 5. Usually suggested by adult 

. 6. Closely supervised by adult 

. 7. Day care children often do it with your own 
young children 

8. Often sSiared with and supervised by your 
older children 
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25. 



Active play like swinging, climbing, or running (check all that apply): 



1. Encouraged 

2. Good idea, but not encouraged due to lack, 
of time, equipment, children not ready, etc. 

3. Children may do it without close supervision 

. 4. Usually suggested or initiated by the children 



5. Usually suggested by aduit - 

6. Closely supervrsed by adult 

7. Day care children often do it with your own 
'Voung children 

. 3: Often shared yvith and supervised by your 
older children 



26. Helping you water and take care of plants (check all that apply) : 



1. Encouraged 

2. Goodidea, but not encouraged due to lack 

of time, equipment, children not ready, etc. 

3. Children^may do it without close supervision 

4. Usually suggested or initiated by the children 



5. Usually suggested by adult 

. 6. Closely supervised by adult 

. 7. Day care children often do it with your own 
young children 

. 8. Often shared with and supervised by your . 
• older children 



27. Helping you feed the-pets (check all that apply): 

1. Encouraged *' 

2. Good idea, but not encouraged due to lack 

of time, equipment, children not r^eady, etc. 

3. Children may do it without close supervision 

-^4. Usually suggested or initiated by the children 



^ 5. Usually suggested by adult 

^ 6. Closely supervised by adult 

_ 7. Day care children often do it with your own 
• young children ' / 

_ 8. Oftpn shared with and supervised by your 
older children 



28. . Helping you when you aro cooking (check all that apply): 

1. Encouraged 5. Usually suggested by adult 

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult 

of tirhe, equipment, children not ready, etc. -j Qgy care children often do it with your own 

3.'Chlldren may do it without close supervision ' young children 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 
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29. Helping with the cleaning up when activities are over (check all that apply): 

1. Encouraged ^ 5. Usually suggested by adult , • 

I 2. Good idea, but not encouraged due to lack ' % Closely supervised by adult 

of time, equipment, children not ready, etc. Qgy ^^^^ children often do jtwitf^ ovyn 

3. Children may do it without close supervision young children , \ 

4. Usually suggested or initiated by the children 8. Often shared with and supervised by your 

. y ' older children ' 



30. 



Going with you to places in the neighbQr}iood, like thei^rocery store or laundromat (check all that apply): 



1. Encouraged 



. 5. Usually suggWed by adult 



2, Good idea,, but not encouraged due to lack 6. Closely supervited by adult 

of time,' equipment, children not ready/etc. ^are childre\often do it with your own 

3. Children may do it without close supervision youn^ children 



4. Usually suggested or initiated by the children 



31, Resting or napping (check all that apply): 



.8, Often shared with and supervised by your 
older children \ 



1, Encouraged 

2. Good idea, but not encouraged due to lack 
of time, equipment, children not ready, etc. 

^ 3. Children may do it without^cjose supervision 

. 4. Usually suggested or initiated by the children 



.5, Usually*suggested'bv adult ^ 

ClQseiy supervised by adult ^ 

. 7. Day cate chifdren oftep db st with your.^iwn 
young child5.en ^ * ' 

^8, Often shared with ^nd supervised by your 
' older children ^ ' , 



32. Have a meal (check all that apply): , \ * v . 

;l. Encouraged ^ 5. Usually suggested*by adult 

Z^Good idea^but notencouraged due to liack 6. Closely supervised by adult 

of time, equiprpent, children not ready, etc, . 7 pgy care children often do it .with your own 

3. Children maV do irwithout close superviston • young children » : 

4, Usually suggested or initiated by the children 8. Often shared with and supervised by your 

older children 



erJc 



20-10 



33. Have a snack (check all that apply) : 
1. Encouraged 

^ 2. Good idea, but not encouraged due to lack 

of time, equipment, children not ready, etc. 

3: Children may do it without close supervision 



4. Usually suggested or initiated by thS children 



5. Usually suggested by adult 

6. Closely supervised by adult 

7. Day care children often do it with your own 
young children 

8. Often shared with and supervised by your 
older children 



fORM 21 -Licensing Questionnaire HOMES 




Date Interviewer" 

Day Care Mother's Name . ■ — 

DIRECTIONS TO INTERVIEWER: The interview questions asked of the day care mother ai-e printed in 
capital letters. All other remarks are only to aid you in probing for complete answers or to make the form 
•easier to administer. 

1. FOR HOW IVIANY YEARS HAVE YOU HAD A LICENSE TO RUN A DAY CARE HOME? 
" Years. 

2. FOR how MANY CHILDREN (NOT COUNTING YOUR OWN) ARE YOU LICENSED TO GIVE 
DAYCARE? : 

3. WHO VISITED YOUR HOME SO YOU COULD GET YOUR LICENSE THE Fl RST TIME? (Here we 
want more than just someone's name. Get the full, correct name of the city, state, or private agency 
this person represents.) 



(If the answer to #1 was less than 2 years, skip to # 5). ABOUT HOW OFTEN DOES SOMEONE 
COME TO RENEW YOUR LICENSE? . 



a) 



IS IT USUALLY THE SAME PERSON WHO RENEWS YOUR LICENSE EACH TIME? 
□ Yes □ No □ Don't kriow 
b) Ifyes, ask: DO YOU KNOW THIS PERSON'S NAME? 



5 BESIDES THE TIMES WHEN SOMEONE COMES TO RENEW YOUR LICENSE, DOES ANYONE 
'.VISIT OR CONTACT VOU IN ORDER TO SUPERVISE OR DISCUSS YOUR DAY CARE HOME 
.VVITHYOU? ' 1 . ■ ' 



□ Yes □ No ■ . , • 

(If no, skip to #6) " o ^ 

a) WHO IS THIS PERSON? (Get person's name and full correct name of agency he or she represents. 
Can be more than one person.) ^ : — 

b) WHEN THIS PERSON CONTACTS YOU IS IT: (check all that apply) 

□ &y¥hone ■ ■ , 

□ by a visit to your home 

□ in a group-meeting with other day care mothers 

c) ABOUT HOW OFTEN DOES THIS PERSON CONTACT YOU? 
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d) IS THIS THE SAME PERSON WHO COMES TO RENEW YOUR LICENSE? 

□ Yes □ No ---^ 

6. HAVE YOU EVER ASKED ANYONE FOR THEI R ADVICE Og HELP IN RUNNING YOUR DAY 
CARE HOME? ... "^^--^^ 

□ Yes DNo 

(If no, skip to #7) 

a) WHOM DID YOU ASK? (Get name and agency) 

b) ABOUT WHAT PROBLEM DID YOU ASK FOR ADVICE OR HELP? 



□ Can't remember particular instance, 
c) HOW WAS THIS PROBLEM SO LVED? 



□ It wasn't solved □ Don't know 

d) DO YOU THINK THIS PERSON'S ADVICE WAS HELPFUL? 

□ Yes DNo ■ • 

7. HAVE YOU EVER READ ANY BOOKS, MAGAZINES, OR PAMPHLETS FOR SUGGESTIONS 
ABOUT THINGS LIKE RUNNING A DAY CARE HOME, TAKING CARE OF YOUNG CHILDREN. 



OR PLANNING THINGS FOR YOUNG CHILDREN TO DO? 
□ Yes □ No 



a) If yes, CAN YOU TELL ME ANY OF THEIR TITLES, I F THEY WERE HELPFUL, AND IF YOU 
HAVE THEM AT HOME RIGHT NOW? 

Check if yes 

Title Helpful At home 

(1) , □. □ 

(2) . □ □ 

(3) □ □ 
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FORM 22-Administrafive and Supporting HOMES 
Services' Information 



Agency^ 



Address 



(Street) - (City) (Zip Code) 

Phone Date^^ _: 

Name and title of person completing this form , 



A. Supervision 

' 1. How many day care homes are supervised by your agency? 



2. For about how long has your agency been supervising day care hoffies? 

, Years \ Months 

3. How many staff members/ronn your agency actually supervise, consult with, or license the homes? 



4. Does the^me staff member from your agency usually supen^ise, consult with, or license a particular 
home each time? 

^ ^ ^ □ Yes □ No 

5. About how often does an individual day care mother have some kind of contact with your agency? 

— [ \^ : . ^ — ^ — 

6. What are the main methods of contact between your agency and the day care mothers? (estimate 
percentage) \ 

% Rhine 

%Ag^n. staff visits home 



% Day care mothers visit agency 
% Group meetings of day care mothers and agency staff 



Total 100% 
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B. Records: ' 

1. Indicate if any of the following records are kept by the individual day care mothers, by the agency, 
or both. No notation will signify that records are not kept on that topic. If the agency keeps records 

on a topic, give their specific location and the name of the person responsible for maintaining them. 

* » 

Kept by . 

Day Care Kept by 

Mothers Agency Location of Records in Agency Custodian 

^ a) List of Supplies and 

Equipment ^ ^ 

b) Fee payment 

determinations ^ 

c) Parent meetings 

d) Day care mother 

meetings 

e) Menus 

f) Accident or unusual , 
incident reports 

g) Insurance policies ' ' * 

2. On the following chart indicate if your agency maintains these records: (1) if the records are filed 
by individual or by topics; (2) the record's specific location; and (3) the custodian or person 
responsible for the record. Again, no notation will signify that the agency does not keep records on 
a topic. Location of individual records need be given only once. 

, Filed by (use check) 
Indiv- 

idual Topic Location of Records in Agency 

S 

a)^Chlld's Records 
Name, address, phone, 
age, sex, date of 

enrollment 

Ethnicity or race 

Family composition ' - 

Family Income 

Reason for child's ^ 

attendance _^ 

Hours of attendance 

Special problems need- 
ing accommodation (the 
need for special diet 

and medication, etc.) 

Emergency plan for 

child in case of illness 

General heatth and 
immunization records 

and documentation 



Custodian 
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Filed by (use check) 

Indiv- 
idual Topic Location of Records in Agency ^ Custodian 



Conferences with 
parent 

Staff conferences about 
individual children 

Findings of nutrition, 
medical screening 

Findings^of dental 
screening 

Findings of hearing 
screening 

Findings of learning 
disability screening 

Resylts of any tests 
adminlsteiredjt<^child 

Referral aTrchfatraw-up 
for social services 
for family 

Social service provided 
for family 

Referral and follow-up 
for medical care 

Referral and follow-up 
for dental care 

Referral and follow-up 
for hearing problems 

Referral and follow-up 
for learning^ problems 

Referral and follow-up 
for speech therapy or 
treatment 

Referral and follow-up 
for counseling or 
treatment 



b) Day Care Mother 
Records 

Name, address, phone, 
age, sex 

Educational background. 

Ethnicity or race 

Job history or 
experience 

Current health records ^ 
Date of employment _ 
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Filed by (use check) 



Indiv- 
idual ^ Topic Location of Records in Agency Custodian 
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Salary and salary changes.. 

Working schedule _ 

Talents and interests, 
potentially useful to 
day care homes or 
the agency ' _ 

Job evaluation _ 

Attendance at staff 
meetings _ 

Courses or training 
taken since emp1oyment_ 

Counseling on career 
development _ 

Reports of incidents 
pertaining to her _ 



c) Records on Volunteers 
or Assistints to Day 
Care Mothers 
Name, address, phone, 
age, sex _ 

Educational backgrounds 

Ethnicity or race _ 

Job history or 
experience 

Current health records 

Date of employment _ 

Salary and salary 
' changes _ 

Working schedule _ 

Talents and interests 
potentially useful to 
day care homes or the 
agency _ 

Job evaluation _ 

^Attendance at meetings _ 

Courses or training taken 
since employment _ 

Counseling in terms of 
career development 

Reports of incidents 
pertaining to her 
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d) Day Care Homes Activities Record 

(1) Is there a plan for activities for tiie children in each day care home based on current group 
projects and orientation? . 

□ Yes . : — : '- 

(Located) 

- \ 

. □ No > 



'(2r~Are'summaries of the day's events kept tor the individual day care homes? 
□ Yes 



(Located) 
□ No 



C. Guides 

List the titles of any documents, guides, or pamphlets Vour agency has distributed in the last year to 
parents (P) or caretakers (C). (Indicate by P or C after the title): 



D. Services ' ■ " 

Describe what role, if any, your agency plays in each area of operation listed on the following pages. 
Do so by indicating whether: 

(1) Your agency gives consultation and advice to the day care mothers so that they" can perform the 
service more effectively; (2) your agency 'actually provides the service; or (3) your agency arranges for 
some outside source to provide the service. Where the third alternative is checked, please give the 
name of the provider, state if you know the specific procedures followed, and if you monitor them. • 
You may check as many alternatives as are appropriate for each area. No notation will signify that 
your agency is not involved with that particular area of operation. 
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Area of 
Operation 

1. Purchasing 
techniques 



Agency 
Consults 

or 
Advises 



Agency 

Provides 

Service 



2. Nutrition 



3. Child placement 



□ 



4. Activity planning □ 



5. Lending equipment 
and supplies 



□ 



6, Psychological 
screening 



7, Psychological or 
counseling services 



□ 



Agency 
Arranges 
for. 

Service (Name of ProviderK 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes ■ □ No 



Know §pecific'procedures 

□ Yes DNo 

Monitof procedures 

□ Yes □ No 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes □ No 



Know specific procedures 

□ Yes / □ No 

Monitor, procedures 

□ Yes ^ □ No 



Know specific procedures 

□ Yes □ No 

Mifnitor procedures 

□ Yes □ No 



Know specific procedures 

□ Yes ^ □ tio ^ 

Monitor procedures 

□ Yes □ No 



Know specific "procedures 

□ Yes □No 

Monitor procedures 

□ Yes ' □No 
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Area of 
Operation 

8. Hearing screening 



9. Inoculation 



11. Emergency 
medical care 



12. Comprehensive 
medical care 



13. Locating 
donated goods 



Agency 
Consults 

or 
Advises 



10. Health screening □ 



□ 



14. Collecting client fees 
for day care service □ 
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Agency 

Provides 

Services 



□ 



□ 



□ 



□ 



Agency 
Arranges 
for . 

Service (Name of Provider) 



□ 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes DNo 



Know specif ic procedures 
.□Yes □No 

x-^M6nitor procedures • 
y □ Yes □ No 



Know specific procedures 

□ Yes □ No 

^Monitor procedures 

□ Yes □ No 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes □ No 



□ 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes □ No 



Know specific procedures 

□ Yes □ No 

r^onltor procedures 

□ Yes □ No 



Know specif ic procedures 

□ Yes ■ □ No\ 

Monitor procedures, 

□ Yes !□ No 
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NOTE: if your agency provides a particular service in the areas of operation listed below, connplete 
the special section referred to in parentheses after the box^ checked. The special sections are found 
at theend of thisquestion.^ ' * 



Area of ^ ' 
Operation 

15. Gfiild recruitment 



—Agency^ 
Consults 

or 
Advis es 



16. Recruitment of 
^ day care mothers 



□ 



17. Recruitment of 

volunteers or assistants 
to day care mothers □ 



18. Training for 
day care mothers 



19: Training for 

volunU^rs or assistants 
tp day care mothers □ 



20. Caretaker evaluations □ 
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„ Agency 

Agency Arranges 

Provides for 

Service./ ' Service (Name qf Provider) 



□ {Special □ ^ 

Secjtion 

/ 1) Know specific procedures 
□ Yes DNo 



Monitor procedures 
□ Yes □ No 



□ (Special □ 
Section 
W) 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes DNo 



□ (Special □ 

Section 
~ III) 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes □ No 



'□ (Special □ 
Section 
IV) 



Know specific procedures 

□ Yes □ No 

Monitor procedures 

□ Yes □ No 



□ (Special- □ 
Section 
V) 



Know specific procedures 
□ Yes □ No 



Monitor procedures 
□ Yes □No'* 



□ (Special □ 
Section 
VI) 



Know specific procedures 
□ Yes GNo • \ 



Monitor procedures 
□ Yes DNo 
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Area of 
Operation 

21. Licensing' 



Agency 
Consults 
. or 

Advises 



22. Deternnining client 
fees for day care 
service 



23. Maintaining contact 
with parents 



Agency ^ ^ 
Agency Arranges , 
Provides for 

Service Service ( Njame of Provider) 



□ (Special □ 

Section 

Vll) Know specific procedures 

□ Yes DNo 

Monitor procedures 

□ Yes DNo. 



□ (Special □ : 

<^Section 

Vlll) Know specific procedures 

□ Yes QNo ^ I 

Monitor procedures 

□ Yes DNd 



□ (Special □ i 

Section 

I X) Know specific procedures 

i □ Yes □ No 



Monitorprocedures 
□ Yes □No 

NOTE: If your agency does not provide any of the services in #1 5-23, STOP, You have completed 
the questionnaire. . ' 

If your agency does provide any of the services in #15-23 above, complete thrspecial sections re- 
ferred to in parentheses after the boxes you checked. ^ • * y ' 



j 



/ 
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SPECIAL SECTION I 
Child Recruitment 



if you indicated in Section D that your agency provides this service, complete the following questions. 

A. Are your day care homes enrolled to^an extent satisfactory for efficient use of staff and space? \^ 
■ V DYes . DNo ' 



1- 



If you have used (directly or indirectly) any of the child recruitment procedures listed below, 
specify for each procedure used: * ^ ' 

1 . By circling th'te appropriate number, rank how much the procedure has been used, where 1 
signifies most often used and 5 least often; ^ ^ * ^ 

2. Whether the procedure has been effective; and 

3/Whether this procedure is used only under special conditions where more clients ar§ needed * 



or when the opportunity to use it is readily available. 



Recruitment Procedure 

(a) EncouVaging referral by 
parents or day care mothers 

(b) (Registration with an 
a^ncy which refers: 



(Specify agency) 



(Specify agency) 



(Specify agency) 

Advertisement on local 
bulletin* boards 



(d) Neighborhood canvassing \ 

(e) Flyers distributed in 
* neighborhood 

(f) Notice to local groups: 
(1) School organizations 

,J2) Large local employers 

(3) Civic groups (including 
virtilf are rights, women's, 
groups) - 

(4) Church groups 

(5) Welfare workers in the 
connmunity 

Advertisement in local* 



(g) 

Ih) 
(i) 



paper ^ 

Advertisement In general 
circulation newspaper or 
professional journals 

Telephone book 
(yellow pages) ' 



By circling appropriate 
number, rank from 1 to 
5 by amount used 



Effective 
(Check if yes) 



Used only for 
Special Conditions' 
(Check if yes) 



2 

2 



2 
2 

2 
2 

2 

2 

2 
2 



3 
3 

'3 

3 
3 



3 
3 

3 
3* 

3 

3^ 

3 
3 



4 

4' 

4 

4 
4 



4 
4" 

4 
4 

4 

4 

4 
4 



5 
5 

5 
5 

5 

5 



5 L 
5' 
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C. ' If you have problems in child recruitment, do they swm due to: (Check all statements that , 
apply) ' ' ' ^ 

\U Recruitment efforts not vigorous enough - \ 

□ Not enough applicants in, general 

□Too many children applying wh6 need specialized care i 

□ Fees seem too high to a large number of applicants 

□ Location of day care homes or Jocal public. transportation is inconvenient 

□ Hours of day care home operation are not convenient to many applicants 

□ Outdoor space and equipment seem inadequate to some parents 

□ Indoor space and equipment seem inadequate to some parents i 

^ □ Other (specify) \ ^ 



p, PQrs9n(s) primarily responsible fdr child recruitment and screening 

'"^^ \ (Name) ^ ~ (Titli) ^ 



' SPECIAL SECTION II 
Recruitment of Qay Care Mothers 

If you indicated in Section D that your agency provides this service, complete the following questions. 
A. State the requirertients for this position, including age, education, and other expeHence. 

. — " 2J ■ 



B. For each day care mother recruitment procedure that has ever been used (directly or indirectly) 
. by your agency, specify below: * 

1. By circling theSippropriate number rank how much the procedure has been Used, wheEe 1 
- si^if ies most often used and 5 least often» 

2. Whether the procedure has been effective, and, ' . ^ 

3. Whether this procedure is used only under special conditions when more day care mothers are 
. \^ needed or when the opportunity to use it is^ readily available. 



ERIC 



Recruitment Procedure 

pr-. — 

(a) Encouraging referral by^ . 
parents or day care mother^ 

(1^ Registration v^th an agency 
-which refers: 



{Specify »gtncv) • 



(Speclfy egtniiy) 



' r 



By circling appropriate 
riumber, rank from 1 to 
5 by amount used 



2 
2 



3 
3 



4 
4 



5 
5 
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Effective 
' (Check if yes) 



Used only for 
Special Conditions 
(Check i? yes) 



Recruitment Procedure 



By circling appropriate 
number^ rank from 1 to 
5 by arpount used 



Effective 
(Check if yes) 



Used only for 
Specidi Conditions 
(Check if yes) 



.(c) 

(d) 
(e) 

(f) 



(9) 
(h) 



(Specify igtncy) 

Advertisement^n local 
bulletin boards 

Neighborhood canvassi^ng 

Distribution of flyers in 
neighborhood 

Notice to local groups: 

(1) School organizations 

(2) Larg^ local employers 

(3) Civic groups {including 
welfare rights, women's 
groups) 

(4) .Church groups 

(5) Welfare workers in the 
community 

Advertisement in local paper 

Advertisement ;n general 
circulation newspaper or 
professional journals 



2 
2 

2 
2 

2 
2 



3 
3 



3 
3 

3 
3 

3 
3 



4 
4 



4 
4 

4 
4 

4 
4 



5., 
5 



-6 
5 

5 
5 

5 
5 



If your agency has problems in day care mother recruitment, do they seem due to: (Check all 
statements th'af apply) 

□ Not enough applicants in generar 

□ Not enough qualified applicants 

□ Low salaries, h . ^- - | 

□ Working hours / 

□ Other (Specify) ^ 1 1 



Person(s) primarily responsible for recruiting and $crGening day care mother applications 

^ (Name) \ iriti^ 7 

J • / 

|Nom«) • . (Titii) I 

I 

/ 



f 
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SPECIAL SECTION III - 
Recruitment of Volunteers or Assistants to Day Care Mothers 

If you indicated in Section D that your agency provides this service, complete the following questions. 

A. Do you have enough volunteers or assis^nts for the day care mothers who need them? 

□ Yes DNo " . 

B. Do the volunteers or assistants work (check all that apply): 

□ Regularly scheduled hours □ On emergency basis 

C. Average number of hours worked by volunteers or assistarvts: 

hours per-week 

D. State the requirements for the position(s) including age, education, and other experience. 



E. For each day care volunteer or assistant recruitment procedure that has ever been used (directly or 
indirectly) by your agency; specify below: , ' 

1. By circling the appropriate number, rank how much the procedure has been used, where 1 sig- 
• nif ies nnost often used and 5 least often; ' , 

.2. Whether the procedure has been effective; and, 

3. Whether this procedure is used only under special conditions when more volunteers or assistants 
are needed or when the opportunity to use it is readily available! 



Recruitment Procedure 



By circling appropriate 
number, rank from 1 to 
5 by amount used 



Effective 
(Check if yes) 



Used only for 
Special Conditions 
(Check if yes) 



(a) Encouraging referral by 
parents or caretakers 

(b) Registration with an 
agency which refers: 



(Sptcify agency) 



(Sptcify agency) 



(c) Advertisement on local 
.bulletin boards 

(d) Neighborhood canvassing 

(e) Distribution of flyers in 
neighborhood 



2 
2 



3 
3 
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Recruitment Procedure 



By circling appropriate 
nurriber, rank from 1 to 
5 by amount used 



Effective 
(Check if yes) 



Used only for 
Special Conditions 
(Check if yes) 



(f ) Notice to local groups: 

(1) School organizations 

(2) Large local employers 

(3) Civic groups (including 
welfare rights, women's 
gfoups) 

4 

(4) Church groups 

(5) Welfare workers in 
the community 

(g) Advertisement in local paper 

(h) Advertisement in general 
circulation newspaper or 
professional journals 



2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 



G. If your agency has problems in recruiting day care volunteers or assistants, do they seem due to: 
(Check all statements that apply) 

□ Not enough applicants in general 

□ Not enough qualified applicants 

□ Location of day care homes or inconvenience of public transportation 

□ Applicants often not able to give as much time as desirable or often cannot serve on a regular 

schedule* ^ . . 

□ Low salaries 

H. Person(s) primarily responsible for recruiting and screening applications for volunteers or assistants: 



(Name) 



(Titit) 



(Nimo) 



(TItIt) 




I 
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\ j SPECIAL SECiriON IV 
Training of Day Care Mothers 



If you indicated in Section D that your agency provides this service, complete the following questions. 

A. What types of training does your agency provide for day care mothers: 

□ Preservice 

Participation optional 

^ ' Participation required ^ 

□ In-service (indicates periodic meetings of caretakers) 
Participation-optional 

Participation required 

B. Indicate the approximate dates of training sessions conducted by your agency in the last six months 
and the approximate number in attendance: 

- Preservice In-Service 

Date Number Date Number \ 



C. Person{s) responsible for planning trijining sessions: 



(Nimo) 



(Title) 



(Nimo) 



(Title) 



D. Are the following services provided for the participants vvho need them? 



(a) Transportation 

(b) Baby-sitting 



Preservice 



I n-service 



Yes 


^Jo 


Yes 


No 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 



\ 
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Topics covered in the last six months (estimate percentage) : 



Preservice In-Service 

Training Training 

(a) Child development % % 

(b) Special event planning % % 

(c) Community resource usage , % % 

(d) Family nutrition and health % [ % 

(e) Outside training opportunities '!_% - % 

(f) Individual problems in homes % % 

(g) Problems of parents % i_% 

(h) Career development . % % 

(i) Program planning % _% 

(j) Beneficial uses of equipment and supplies % % 

(k) Other (specify): 

^ ^ % % 

^ % % 

% % 

^ > _ % % 

Total 100% Total 100% 

1. Circle any of the above topics that were particularly well received, ; 

Techniques used in the last six months to involve participants (estimage percentage): 

J . Preservice In-Service 

/ Training Training 

(a) Participant presentations % % 

(b) Discussion group ' % % 

(c) Examination or recommended feedback % % 

Total 100% Total 100% 

1. Circle any of the above techniques that were particularly effective. 

General presentation techniques used in last six months (estimate percentage): 

Preservice I n-Service 

Training Training 

(a) Films % % 

(b) Lectures % % 

(c) Printed materials - % : % 

(d) Role playing i % ^ 

(e) Workshops and senninars % ^ 

(f) Forum or discussion meetings % % 

Total 100% Total 100% 
1. Circle any of the above techniques that were particularly effective. 
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SPECIAL SECTION V 
Training of Volunteers or Assistants to Day Care Mothers 

If you indicated in Section D that your agency provides this service, complete the following questions. 

A. What types of training does your agency provide for volunteers or assistants to day care mothers: 

□ Preservice 

Participation optional / 

Participation required 

/ □ In-service 

Participation optional 

Participation required 

NOTE: If training sessions conducted for volunteers or assistants are the same as those conducted for 
day care mothers, do not complete the rest of this special section. Otherwise, complete the remaining 
questions. . 

B. Indicate the approximate dates^ftraining sessions conducted by your agency In the last six months ^ 
and the approximate number in attendance: 

Preservice In-Service 

Date Number ' Date Number 



C. Person(s) responsible for planning training sessions: 



INama) 



(TitiB) 



(Name) 



.<Titlt) 



D. Are the following services provided for the participants who need them? 



(a) Transportation 

(b) Baby-sitting 



Preservice 
Yes No 



□ 
□ 



□ 
□ 



In-Service 
Yes No 



□ 
□ 



□ 
□ 
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E. Topics covtrad in the last six months (estimate percentage); 



Preservice In-Service 
Training Training 



(a) Child development i % % 

(b) Special event planning ' % % 

(c) Community resource usage - % % 

(d) Family nutrition and health % % 

(e) Outside training opportunities % % 

(f) Individual problems in homes % % 

(g) Problems of parents % % 

(h) Career development % _^ % 

(i) Program planning % % 

(j) Beneficial uses squipmentjand supplies % % 

(k) Other (specify): ^ V ' 

[ % % 



% % 



% % 



.% % 



Total 100% Total 100% 

1. Circle any of the above topics that were particularly well received. 

F. Techniques used in the last six months to involve participants (estimage percentage): 

N Preservice ' In-Service 

/ Training Training 

(a) Participant presentations % % 

(b) Discussion group , % % 



(c) Examination or recommended feedback % % 

Total 100% ' Total 100% 

1. Circle any of the above techniques that were particularly effective. ' 

G. General presentation techniques used in last six months (estimate percentage): 

Preservice I n-Service 

Training Training 

(a) Films . % % 

(b) Lectures ' __L_% % 

(c) Printed materials % % 

(d) Role playing % ^% 

' (e) Workshops and seminars ^ % % 

(f) Forum or discussion meetings % % 

Total 100% Total 100% 

1. Circle any of the above techniques that were particularly effective. * 
6 ' 22-18 
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SPECIAL SECTION VI 
Caretaker Evaluation 



V. ! 



If you indicated in Section D that your agency provides this service, connplete the following questions. 

A, Indicate ♦^ich types of caretaker evaluations are conducted by your agency; and thi^ir frequency. 

(NOTE; Formal means recorded in writing, and informal means without a record of the evaluation 
having taken place.) 

□ Formal evaluations of day care mothers 

Semiannually « . 

Annually , 

Other {specify)_ , — 



□ Informal evaluations of day care mothers 

Semiannually 

Annually 

' Other (specify) 



□ Formal evaluations of volunteers or assistants 

Semiannually 

Annually 

Other (specify). 



□ Informal evaluations of volunteers or assistants 

Semiannually 

Annually 

Other (specify) 



B. Indicate which types of job evaluations cover the following topics (check all that apply) : 



Day Care 
Motb'^rs 
Formal 
Evaluation 



Day Care 
Mothers 
Informal 
Evaluation 



Volunteers or 
Assistants 
Formal 
Evaluation 



Volunteers or 
Assistants 
informal 
Evaluation 



(a) 



lb) 



(c) 



(d) 



(e) 



(f) 



Understanding of child 
development principles 

Ability to perform duties 
of job 

Personal qualities and ^ 
attitude towird job 

Ability to resources 
creatively , 
Recomrpendstions for 
Improvement. 

Recommendations for 
new resppnsibilities to be 
assumed and those to be 
discontinue*d^ ) 
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(g) Individual interests and 
talents that might apply to 

\ work in the day care home 

(h) Other (specify) 



Day Care 
Mothers 
Formal 
Evaluation 



Day Care 
Mothers . 
Informal 
Evaluation 



Volunteers or 
Assistants 
Formal 
Evaluation 



Volunteers or 
Assistants 
» Informal 
Evaluation 



C. Does the formally evaluated individual sijjn the written evaluation to designate that he has examined it? 

Day care mothers □ Yes Q No . 

Assistants or volunteers DYes DNo 

D. Does the formally evaluated individual have an opportunity to answer a written evaluation in 
writing and have his answer filed along with the evaluation itself? 

□ Yes DNo ^ I 

□ Yes DNo ^ ^ 

E. Who is responsible for performing the evaluation ^ 

(a) Of day care mothers ; z : 



Day care mothers 
Assistants or volunteers 



(b) Of assistants or Volunteers . 



erJc 
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SPECIAL SECTION VII 
, ^ Licensing > 

I 

If you indicated in Section D that your agency provides this service, answer the followins questions. 

A. How often are the day care homes visited for purposes of license renewal (as opposed to supervision) 
by a representative of your agency? , ^ 



B. Does the same person usually visit each home for licensing renewal each time^ 
□ Yes DNo 



SPECIAL SECTION VIU 
Determining Client Fees for Day Care Services 

If you indicated in Section D that your agency provides this service, answer the following questions. 

A. Do you have a sliding scale for fee assessment? 

□ Yes * □ No - 

B. If yes, is the balance of reduced fees subsidized by funds outside of fees paid to homes, or are they 
absorbed by payments of nofireduced fees. 

□ Reduced fees subsidized 

□ Absorbed by payments of nonreduced fees 

C. If you have a sliding scale for fee assessment, describe it, giving examples including income levels and 
family size if such factors are pertinent to determination of fees ior your homes: 
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^ SPECIAL SECTION IX 

. « Maintaining Contact with i'arents 

If you indicated in Section D that yoyr agency provides this service,. answer the following questions. ' 

A. Are parent meetings held regularly? ^ 

^ ^ □ Yes □ No ' ' , * • ^ * . 

If no, skip to B 

^ If yes: ' 

1. List the approximate dates of meetings In the last six months and the approximate number in' 
attendance at each meeting: ^ 



Date 



Number 



\ 



2. Are the following services provided for the parents who need them? 

Yes No 



Transportation 
Baby-sitting 



□ 
□ 



□ 
□ 



3. Person(s) responsible for planning meetings: 



(Name) 



(Titit) 



(Narm) 



(Titia) 



4>^^opics covered in the last six months (estimateipercentage): 
li l % Child development 
(br % Agency polfty regarding day care services 

(c) \ % Special event planning 

(d) \^% Consumerism 



1% Community resource usage J 
% Beneficial uses of equipment and supplies 
.% Problems of individual children in daycare homes 

ProWms of parents 

FamilyxP.utrition and health 



(e) _ 

(f) _ 

(g) _ 

(i)^ 

(j) % Other (specify) : ; 

Total 100% \ 

Circle any of the above topics listed in 4 above that were particularly well received. 

\ 



• 5. Techniques used in the last six monttjs to involve'Rarticipants (estimate percentage): 

(a) ^% Participant presentation \ 

(b) Discussion group. ) 

(c) % Examination or recommendea feedback 

Total 100% " 

Circle any of the techniques listed in 5 above that were particularly effective, 

6. General presentation techniques used in the last six fYionths (estimate percentage): 

(a) % Films " 

(b) l % Lectures 

(c) _% Printed materials . • . . 

(d) % Role playing, 

(e) % Workshops and seminars , ^ 

(f) % Forum or discussion meetings 

TotanOO%, ' ' • 

Circle any.pf the techniques listed in 6 above that were particularly effective. 

B. Specify other ways your agency maintains contacts with parents: n 



ERIC 

hriimiimrrrnma 



\, 22-23 ' 

()034 0 



■ \ 



FORM 23— Staff Questionnaire 



HOMES 



Date. 



Name 



Interviewer 



1. Is your home supervjsed by. (check one): 

□ State licensing officials 

□ Child care placement agency 

□ Workers from a'day care system which also has.day care/youth, or community services 
Z How long have you been supervised by the present supervising agency? 

Years Months : ' • 

3. Have yoahad the present (or just previous) supervisor or field worker long enough to feel you know 
fiim or her? 

□ Yes DNo • 

4, Have you been encouraged to contact this supervMsor for advice or to report your impressions on any of ^ 
the following: . ^ 



Any topic related to day care 

Problems with children's behavior 

Problems in running your'home and caring for children 

Physical health problems noticed in the children (such as dental problems, 

vision problems, speech.defects) » '\ . / * 

Psychological problems or learning problems noticed in the children 
Cbmplaintsor suggestions about any part of the day care 'service (such as 

your job responsibilities, your relationship with parents, or ways in which 
. your supervisor can help you) i 



has helped to find services or treatment in any of the following areas?. 



Physical health problems ' 
' Psychological or learning problems 
""Social'services 



Yes 


No 


□ 


□ 


.□ 


□ 


□ 


□ 






□ 


□ 


□ 


\ 

□ ^ "\ 
u ^ 


Yes 


No 


□ 


.□ 


□ 


□ 


□ 


□ 
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Have you 'been asked by your supervisor or his agency to participate 
in any of the following^^tivities, and if so, have you participated? 



- \'. ■ •' 

Meetings with your supervisor ^about'the children in your care 
^Training to be a day care mother- 

\ ' ... 

7. Have the following services been offered to you by your supervisor or 
his agency, and if ^o, have you made use ot them? 



Lending or providing play equipment , 

Someone to take over caring for the children in case of 

an emergency . 
Financial aid for providing day care (such^as for food, napping 

equipment, or play equipment) « \^ 
^ Advise, help, or pamphlets on planning nutritious meals 

8. Has your supervisor made a written evaluation of yobr work? 
□ Yes □ No - Don't know 



farticlpation 
Asked 



Did 
Participate 



Yes No Yes No 



□ 



□ 
□ 



Offered 



Yes 
□ 

□ ^ 
□ 



No 
□ 

•n 

□ 
□ 



□ □ 

□ □ 



Used 
Yes No 

□ □ 

9 

□ □ , 

□ □ 



Has your supervisor spoken to you about other job opportunities that might be available to you in the 
day care field, or about hovy you can cjb"^y for thesje jobs? ' " - 

□ Yes ' DNo • 
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FORM 24-Physical Situations to be Observed 



HOMES 



Home. 



Observer 



. Address. 
Date 



D'\ kECTIONS: Ask the day care mother all questions marked with an asterisk. (*) 

1. The usual climatic conditions in the region where homg is located: 

□ Usually temperate, where many activities take place out-of-doors for most of the year 

□ Extreme changing seasons; v/ith severe winters, where outdoor activities are quite limited for 
many months 1 ' ^ ' 

2. The weather on the day of evaluation is such that (check one) : \ 

p It is'conducive to children playing outdoors 

p Itls not conducive to outdoor play * ' * ^ 

*3. Do children play outdoors just abdut every day that the weather permits? 

□ Yes " DNo ' . . ■ : ^ ' 

If no, when do children play outdoors? , • , * . . . ' 



4. Isthere gross motor activity equipment indoors in the home for the children's use? (for large- 
' muscle activities such as climbing, swinging, running) 
□ Yes DNo 

*5. Indicate the places where children play outdoors. Considering the total time spend outdoors in a 
week as 100 percent, estimate what percentage of outdoor play time is spent at each place. (Do 
not count supervised wa^ks. If outdoor play time varies with the season, consider the season when 
children are.outdoors most often.) 

Estimate percentage of out- . 
door play time used in a week 



□ Yard c^n home's grounds 

□ Neighboring yard 

□ Parkingjot, driveway or sidewalk on home's grognds, 

□ Parking lot or driveway of nearby building \ 

□ Unimproved empty lot \ 

□ Public playlot or playground (one that has standarcl playground 

equipment versus empty lot) 

□ Large open grassy area--large park or field \ 

\ 



_% 
_% 



% 



% 
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DIRECTIONS: Unless you are selecting forms to complete for special purposes of your own, select the 
V physical situations to be observed as follows: 

These forms are to be completed at a// homes: > 
Form 25 - Use of Indoor Space 

' Form 26 - Locale 

ForrT\11 - Indoor Equipment,jSupplies, and Activities Check List 



To be completed only if the weather ot^the day of evaluation is conducive to outdoor observation 
and the children play outdoors: 

Form .14 - Outdoor Equipment, Supplies, and Activities Check List 

Place a check before all forms listed above that you will complete for this home* 



\ 
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FORM 25-Use of Indoor Space ^ HOMES 



Home Address 

Observer \ Date L 



A. Indoor Facilities^ ' * " 

1. How many ropmsare in the day care home? (Do not count bathrooms): 



a) Are the day^care children allowed to use all of the rooms? □ Yes □ No ' 

b) If no, how many rooms do they use? - 

2: Composition of floors used by children: 

Good Condition Bad Condition 

Rough wood 

Smooth wood 

Tile : L . 

Linoleum 

Concrete - 

Carpeting or large rugs _^ ^ 

3. The decor of the rooms used by the day care children is (estimate percentage of rooms): 

Bright, cheerful, attractive - - % 

Ordinary, not outstanding in any way | % 

Dull and nnonotonoL^s ' % 



4. Are visible electrical outlets either protected or used with locked plugs? (If furniture is blocking 
outlets, consider how easily it could be moved by the children. If you cannot find any outlets, 
assume they are protected.) Estimate percentage of outlets protected. ' % 

5, Kinds of built-in facilities in day care home (use one slash^{/) if present, and an (X) if present but 
access is cut off from children): ' \ 

Stairway 

Elevator 

Operating fireplaces 



CmjncH for Community Strvices ^n (^etropoiitan Chicago 



E£IC 0034 5 



B. Optional Section ' ^ ^ 

This section contains questions covered by Illinois state licensing procedures. It isoptiojial and can 
^ be used in states where the licensing procedures do not consider these topics. 

1, The rooms are ventilated by: 

□ Vents 

□ Windows 

Do they have screens: □ Yes □ No 

Do they have window guards: □ Yes □ No 

□ Built-in unit ^ 

\ □ Air codling system^ 

□ Window air conditioner 

□ Window fan 

□ Portable fan 

2. The rooms are heated by: I 

□ Radiators ^ 

Are they covered □ Yes □ No 

□ Vents 

' □ Space heaters 

□ Central heating system 

3. The rooms tend to be: 

□ Hot and stuffy 

□ Drafty 

□ Temperate * 

4, The rooms' illumination is provided by {esiinnate percentage): 

Percent . ' 

% 



Daylight' 
Fluorescent 
Incandescent 
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FORM 26-Locale 



HOMES 



Home 



Observer 



Addeess 
Date 



^DIRECTIONS: This form should be completed as you approach the home. 
1. Where is the home located: 

□ City □ Suburb JD Countryside 
2 Composition of the population of the neighborhood (estimate percentage): Only an estimate is 
. needed, more or less based on the people seen in the immediate neighborhood as the observer 
approaches the facility) 



□ White 

□ Black 

Other (specify) 

□ ■ 

□ 



3 
% 



3, In what kind of neighborhood is the day care home located? 

□ Residential, with predominantly single-family homes 

□ Residential, with predominantly apartment buildings 

□ Nonresidential, predominantly commercial or industrial 

□ Nonresidential,^predominantly institutional buildings 

□ Rural 

4. Public transportation (within two blocks of vehicle lines and major transfer points). 

□ Good □ Poor □ Moderate □ Nonexistent 
! 5. Amount of traffic on streets bordering day care home: 

□ Major route □ Moderate; city flow □ Very little - side street 

6, Day care home is in: ' (Check all that apply) 

' , □ Single-family house □ Apartment building 

□ New high rise □ Public housing facility 

7, Isthe neighborhood noise level quiet, with occasional car, children, and pet sounds? 

Yes No 

When observer is outdoors □ □ 
When observer is indoors Q □ 

8, Does the building in general (particularly the outside) impress you as being reasonably well 
maintained and attractive? 

□ Yes □ No 
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FORM 27--6bservation of Routme Activities HOMES 



i • ' Date. 
Home I Observer 



Time observation: Commences Terminates 

Times observers were not with children 



Dl RECTIONS: Items with an asterisk {*) are to be completed by inquir/ of the day care mother. 



1. Arrival Activities 

a) Approximate time span over which most full-time children are arriving (for example 7:30-8:45 A.M.) 

*b) Inquire of the day care mother sometime during the day to complete the following: 
Approximate number of children arriving: 

With parent or adult relative 

With older sibling or neighborxhild 

Other (specify) 



c) Estimate the percentage of children who are greeted by name (or with evidence of specific acquaint-^ 
ance) by the day care mother, a family nrjember, or helper with whom they have direct contact 

on arrival: % j 

d) Estimate the percentage of instances in which substantial information (as opposed to greetings) is , 
exchanged between the day care mother, a family member, or helper and person accompanying 

child to the home: % ^ ^ 

-i, » 

2. Hovy does the day care mother, family member, or helper handle it when a child does not want his 
parent, older sibling/neighbor, etc. to leave? 

(1) By observatiori: 1 



(2) Number of observations: 

^ *(3) By day care mother inquiry: 
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3. How does the day care mother, family member, or helper handle it when a parent, older sibling, 
neighbor, etc. seems reluctant to leave the child? 

(1)' By observation: . — ■. 



(2) Number of observations: . 



^(3) By day care mother inquiry: 



4. Do the children go to the toilet (check all that apply): - ' 

□ By themselves at will 

□ With day care mother, family member, or helper at own request 

a) If they go by themselves, do they first inform the day care mother, family member, or helper of 
their intent? 

* □ Yes □ No Sometimes 

(1) If yes or sometimes, how do they inform the day care mother, family member, or helper? 



b) How are soiling and wetting accidents handled? 
(1) By observation: 



(2) Number of observations: . 



^(3) By day care mother inquiry: . 



c) Does the day care mother, family member or helper inquire of particular children if they need 
to use the toilet from time to time? 



□ Yes □ No 
(1) "Number of observations: 



*(2) By day care mother inquiry: 



5. Food service 

a) Where is the food served? 
Breakfast: ^ 



Lunch: , 
Snacks: 
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f 














\ 


(Check if yes) 












Breakfast 


Lunch 


•Snack 






b) 


Does the day care mother, family members, or 










, 1 




helper eat with children? 


n 


n 


□ 








Do they eat the same food as the children 


n 
i_i 


n 
1—1 


□ . 








Are they present in room but not eating? 


n 


n - 


■ □ 








Do they sit at table with children? 


□ 


, □ 


□ 






0 > 


Do the food portions seem suitable for the age of 














the children? 


□ 


* □ 


□ . 








Is food wasted or ttirown away? 


□ 


□ 


□ 








Is there enough for everyone? 


□ 




□ 






■d) 


Is the food served and arranged attractively? 


n 

LJ 


LJ 


□ 






e) 


Atmosphere at mealtimes andsnacks* 




\ 










(1) Tense 


□ 


□ 


□ 








(2) Children rushed, not enough time to eat 


□ 


□ , 


□ 








(3) Threats or punishment for children who 




\ 










do not eat ' 


□ 


□ 1 


□ 








'(4) Food (such as dessert) used as reward 


□ 


□ 


□ 








(5) Pleasant, relaxed, enjoyable conversation 














among individual children and family 


□ 




> 








members or helper 


□ ; 


□ 








(6) Children encouraged, but not forced to 






** 








eat new foods 


□ 


□ 


□ 




1 




(7) Are portions and seconds of everything offered 














(as opposed to children having to ask) 


□ 


□ 


□ 








(8) Are family children apparently favored over day 










- 




care children in the serving of food? 






- 








(a) Quality 


□ 


□ 


□ 








(b) Quantity 


□ 


□ 


□ 








(c) Encouragement to partake of food 


□ 


□ 


□ 






f) 


Is there evidence that mealtimes are used to relate information about nutrition^ 








□ Yes DNp 






\ 






9) 


Are mealtimes used as a learning experience about other caltures or related to anything the 






children might have done in the day care home, at their own home, or on field trips? 








' DYes DNo 












h) 


Do all children in the group have to eat at a specified time? 






- 






Breakfast Lunch 


Snack 










□ Yes DNo' □ Yes □ No 


□ Yes 


□ No 


« 


• 




i) 


Are children allowed to eat whenever they want? 














Breakfast Lunch 


Snack 


"\ 








□ Yes DNo DYes □ No ' 


□ Yes 


□ No 








j) 


Do they wash hands before touching food? 














Breakfast Lunch 


Snack 




1 






□ Yes DNo □Yes □No 


□ Yes 


□ No 








* 


Do day care mother, family members, and helper? □ Yes □ No 
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k). How are eating problems handled? ^ - 
(1) By observation: 
, Ignored 

Scolded 

Encouraged 

Other (write in connnnents) . . i- 

*{2) By day care mother inquiry: 

Ignored 

J Scolded 

Encouraged 

Other (write in comments) , 

I) Is food ever withheld until preferred food is consumed (e.g. dessert after meat)? 

(1) By observation: . 

(2) Number of observations: 

*l3y^ By day care mother inquiry: : ; 

m) Is food ever withheld for punishment or to induce other behavior (e.g., no food if they refuse 
to wash hands)? 

(1) By observation: , 

♦ (2) Number of observations; [ i- 

*(3) By day care mother inquiry: . 

n) Describe the specific food served: 

. Breakfast: [ — - — 



Lunch: 1 



Snack: 



o) Do children help in nneal or snack preparation ai;id clean up? (check if yes) 
Cleaning vegetables 

Assisting in tasks such as mixing, beating, spreading 

Counting napkins 

« Cleaning up 

Other (specify) i 
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V, 

p) Do children brush their teeth at the day care home? 
. □ Yes □ No 
6. Nap Time s ^ 

a) Do all children lie down? □ Yes □ No 

b) How are children handled who can't or won't fall asleep? 

(1) By observation: ^ 



(2) Nunnber of observations: < ^ - — 

*(3) By day care mother inquiry: 

f '< • . 

^ — — ■ ■ r-* ^ — " 

c) How long is nap t'nne? ' ! ^ — — 

d) Do napping arrangements appear connfortable? Describe type of cot/ permanence of its location, 
nap time'sounds, and lighting. 



7. Illness 

*(a) Are children who appear to be ill allowed to stay in the day care home during the day? 

□ Yes □ No □ Not observed 
*(b) ' If yes, where do they stay? ' 

•(c) Does the day care mother attempt to contact parents or anyone else regarding the illness? 

□ Yes □ No 

•d) If a child says he doesn't feel well, what does the day care mother, family member, or helper do? 
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8. Departure activities ^ 

a) Approximate time span over whicb most full-time children are departing: 



*(b) Inquire of the day care mother sometime during the day to complete the following: 
Approximate number of children departing: 

■ With parent or aduU relative ^ 

With bider sibling or neighbor-child 

Other (specify) 



c) Estimate the percentage of children who are bade farewell by name (or with.evidence of personal 
acquaintance) by the day care mother, family rnjember, or helper: % . — 

d) Estimate the percentage of instances in which substantial information (versus goodbyes) is 
exchanged between the day care mother, family member, or helper and person accompanying 
child f rorjvthe home: % 
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